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ABSTRACT 


The  Ukrainian-Engl  ish  Bilingual  Program,  a  project  coordinated 
by  Alberta  Education,  was  implemented  by  the  Edmonton  Catholic  School 
System  in  the  fall  of  1974.  At  the  outset,  a  comprehensive  evaluation 
was  considered  to  be  a  highly  significant  component  of  the  project. 

This  thesis,  an  evaluation  study  of  the  Ukrainian-Engl ish  Bilingual 
Program,  focuses  upon  three  areas:  pupil  academic  achievement,  pupil 
cultural  appreciation  and  the  perceptions  of  relevant  groups  toward 
the  bilingual  program.  The  Grades  One,  Two  and  Three  pupils  enrolled 
in  the  Ukrainian-Engl ish  Bilingual  Program  in  the  Edmonton  Catholic 
School  System  during  the  1976-1977  school  term,  participated  in  the 
study. 

The  main  purpose  of  this  study  was  to  determine  the  consequences 
of  the  implementation  and  operation  of  the  bilingual  program.  Three 
basic  questions  were  identified: 

1.  What  are  the  consequences  of  the  bilingual  program  on  pupil 
academic  achievement? 

2.  What  are  the  consequences  of  the  bilingual  program  on  pupil 
cultural  appreciation? 

3.  What  are  the  consequences  of  the  bilingual  program  on  the 
attitudes  of  relevant  groups? 

Fifty-five  students  in  the  Grade  One  bilingual  program  were 
matched  with  a  control  group  on  the  following  variables:  Grade,  sex, 
age,  Primary  Mental  Ability  (PMA)  score,  and  socio-economic  status  (SES) 
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rating.  Forty-six  Grade  Two  students  and  forty-seven  Grade  Three 
students  were  also  matched  with  control  groups  on  the  same  variables. 

In  order  to  evaluate  academic  progress,  achievement  instruments 
(individually  administered  and  group  tests)  were  administered  to  students 
who  participated  in  the  study.  Questionnaires  were  administered  to 
determine  the  perceptions  of  parents,  teachers,  principals  and  pupils 
toward  the  bilingual  program. 

For  the  purpose  of  comparing  the  achievement  test  score  results 
of  the  experimental  and  control  groups,  t  tests  for  dependent  samples 
were  carried  out. 

The  major  findings  indicated  that  students  in  the  Ukrainian- 
English  Bilingual  Program,  according  to  test  score  results,  achieved 
as  well  in  the  English  language  arts  and  in  mathematics  as  students 
in  the  regular  program  at  the  Grades  One,  Two  and  Three  levels.  The 
Ukrainian  Language  Skills  test  results  showed  that  students  made  very 
significant  progress  in  learning  the  Ukrainian  language  at  the  Grades 
One,  Two  and  Three  levels.  According  to  the  perceptions  of  both  parents 
and  teachers,  students  acquired  an  appreciation  of  the  Ukrainian  culture 
and  an  understanding  of  the  Ukrainian  Catholic  Rite.  Moreover,  the 
attitudes  of  parents,  students,  teachers  and  principals  were  very 
positive  toward  the  program. 

Furthermore,  the  religious  component  of  the  program,  including 
instruction  in  the  Ukrainian  Catholic  Rite,  was  rated  very  highly  by 
the  parents.  Program  objectives,  for  the  most  part,  were  perceived  to 
be  appropriate  and  were  being  achieved,  to  a  large  extent,  according  to 
the  perceptions  of  parents,  teachers  and  principals.  Moreover,  parents, 
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teachers  and  principals  generally  considered  the  program  operation  to 
be  very  effective.  Teachers  expressed  a  need  for  further  inservice 
training  and  identified  a  need  for  curricular  and  instructional 
material s . 

A  clear  majority  of  parents  indicated  they  wanted  their  children 
to  have  the  opportunity  to  take  instruction  in  Ukrainian  at  the  Junior 
High  level.  A  majority  of  parents  also  indicated  that  the  following 
subject  areas  would  be  most  appropriate  for  instruction  in  Ukrainian 
at  the  Junior  High  level:  arts  and  crafts,  religion,  music,  language 
arts,  art,  home  economics  and  drama. 

The  study  is  concluded  with  a  discussion  of  the  implications 
and  suggestions  for  further  research. 
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CHAPTER  I 


DEFINITION  OF  THE  PROBLEM 

INTRODUCTION 

In  recent  years,  considerable  debate  has  taken  place  at  all 
levels  of  Canadian  society  on  the  merits  or  shortcomings  of  bilingualism. 
Proponents  have  argued  that  bilingualism  will  foster  Canadian  unity  and 
national  identity,  while  detractors  have  argued  that  bilingualism  will 
destroy  national  unity  and  lead  to  a  crisis  of  identity. 

Nevertheless,  the  debate  has  largely  centered  on  the  use  of 
the  two  official  languages  in  Canada,  English  and  French,  in  both  the 
public  and  private  spheres.  Since  the  publication  of  the  bilingualism 
and  bicul tural ism  report  in  the  late  sixties,  and  the  subsequent 
implementation  of  a  federal  policy  on  bilingualism  and  bicultural ism, 
massive  federal  funding  has  become  available  for  the  development  of 
bilingual  and  second  language  programs  in  the  official  languages  at 
all  educational  levels,  primarily  for  instruction  in  French  outside 
the  province  of  Quebec  and  instruction  in  English  within  the  province 
of  Quebec.  The  amount  was  projected  to  be  in  the  order  of  eighty 
million  dollars  annually  for  the  five-year  period  1974  to  1979 
(Lamoureux  and  Jones,  1977). 

Federal  funding  has  become  available  to  the  provinces  even 
though  education,  according  to  the  Canadian  constitution,  the  BNA  Act 
of  1867,  is  a  matter  of  provincial  jurisdiction.  In  this  regard,  one 
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of  the  conditions  under  which  Alberta  Education  has  agreed  to  cooperate 
with  the  federal  government  for  bilingualism  in  education  is  as  follows 
(Lamoureux  and  Jones,  1977:25): 

In  continuing  to  cooperate  in  this  program,  consideration 
will  need  to  be  given  to  other  programs  which  recognize  the 
multicultural  and  multilingual  context  of  the  Province. 

At  the  national  level,  too,  combinations  of  languages  other 
than  French-Engl ish  bilingualism  are  evident.  A  significant  proportion 
of  Canadians,  almost  27  percent  according  to  the  1971  census,  are  of 
other  ethnic  background.  As  a  result,  many  Canadians  speak  languages 
other  than  the  two  official  languages,  that  is,  one  or  more  of  the 
"third"  languages  (Yuzyk,  1965)  that  make  up  the  Canadian  cultural 
mosaic. 

To  look  at  the  Alberta  scene,  other  languages  or  "third" 
languages  have  been  taught  as  second  languages  for  almost  two  decades. 
The  introduction  of  a  "third"  language  as  a  language  of  instruction, 
however,  is  very  recent.  Only  with  the  change  in  the  School  Act  in 
1971  were  languages  other  than  English  or  French  permitted  to  be  used 
as  languages  of  instruction.  Presently,  Section  150  of  the  School  Act 
reads  as  follows  (The  School  Act,  1977:64): 

150.  (1)  A  board  may  authorize: 

(a)  that  French  be  used  as  a  language  of  instruction 
or 

(b)  that  any  other  language  be  used  as  a  language 

of  instruction  in  addition  to  the  English  language, 
in  all  or  any  of  its  schools. 

Following  the  appropriate  change  in  provincial  legislation, 
bilingual  programs  other  than  the  French-Engl i sh  combination  could  be 


established.  One  such  program,  the  Ukrainian-Engl ish  Bilingual  Program, 
was  implemented  on  a  pilot  basis  by  the  Edmonton  Catholic  and  the 
Edmonton  Public  School  Systems  in  the  fall  of  1974.  In  the  very  early 
stages  of  implementation,  a  comprehensive  evaluation  was  considered 
to  be  a  highly  significant  component  of  the  pilot  projects  in  both 
school  systems. 

This  study  is  an  evaluation  of  the  Ukrainian-Engl ish  Bilingual 
Program  in  the  Edmonton  Catholic  School  System,  carried  out  during  the 
1976-1977  school  term. 


THE  PROBLEM 


Statement  of  the  Major  Problem 

The  study  attempts  to  place  the  development  of  the  Ukrainian- 
Engl  ish  Bilingual  Program,  in  an  Alberta  setting,  within  the  context 
of  current  theory  and  practice  in  the  field  of  bilingual  education. 

More  specifically,  the  main  problem  may  be  stated  as  follows:  What 
are  the  consequences  associated  with  the  implementation  and  operation 
of  a  bilingual  program? 

The  evaluation  study  was  designed  to  examine  three  areas: 

(1)  pupil  academic  achievement,  (2)  pupil  cultural  appreciation,  and 
(3)  perceptions  of  relevant  groups  toward  the  bilingual  program.  Three 
basic  questions  were  identified  to  determine  the  consequences  of  the 
implementation  and  operation  of  the  bilingual  program: 

1.  What  are  the  consequences  of  the  bilingual  program  on  pupil 
academic  achievement? 

2.  What  are  the  consequences  of  the  bilingual  program  on  pupil 
cultural  appreciation? 


3.  What  are  the  consequences  of  the  bilingual  program  on  the 

attitudes  of  relevant  groups? 

Sub-Problems 

The  study  was  designed  to  provide  specific  information  about 
the  implementation  and  operation  of  the  Ukrai nian-Engl i sh  Bilingual 
Program.  In  order  to  establish  an  adequate  data  base,  an  attempt  was 
made  to  determine  the  consequences  of  the  bilingual  program  by  addressing 
the  following  sub-problems: 

1.  Pupil  Academic  Achievement: 

(a)  How  does  the  performance  of  the  Ukrainian  Bilingual 
Program  students  in  the  English  language  arts  and  in 
mathematics  compare  with  other  students  in  the  Edmonton 
Catholic  Schools? 

(b)  What  progress  have  students  made  in  learning  Ukrainian 
language  skills  over  the  course  of  one  school  year? 

2.  Cultural  Appreciation: 

(a)  What  is  the  effect  of  the  program  on  the  students' 

appreciation  of  the  Ukrainian  culture,  including  their 
understanding  of  the  Ukrainian  Catholic  Rite? 

3.  Attitudes  of  Relevant  Groups: 

(a)  To  what  extent  are  program  objectives  perceived  to  be 
appropriate  by  parents,  teachers  and  principals? 

(b)  To  what  extent  are  program  objectives  being  achieved, 
according  to  the  perceptions  of  parents,  teachers  and 
pri nci pal s? 
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(c)  To  what  extent  is  the  program  operation  effective, 
according  to  the  perceptions  of  parents,  teachers  and 
principals? 

(d)  To  what  extent  are  curricular  and  instructional  materials 
considered  to  be  adequate  for  the  program,  according  to 
the  perceptions  of  teachers? 

(e)  What  kind  of  inservice  training  is  required,  according 
to  the  perceptions  of  teachers? 

(f)  What  are  the  special  administrative  arrangements  required 
at  the  school  level  for  the  effective  operation  of  the 
bilingual  program? 

NEED  FOR  THE  STUDY 

In  the  early  seventies,  the  need  for  careful  evaluation  of  all 
educational  programs  was  expressed  in  the  great  "accountability"  debate 
that  has  only  recently  subsided,  yet  has  left,  perhaps,  a  lasting 
imprint  on  all  fields  of  educational  endeavour. 

Apart  from  the  general  trend,  however,  a  comprehensive  evalua¬ 
tion  of  the  Ukrai nian-Engl ish  Bilingual  Program  was  undertaken  for 
several  reasons  of  a  more  specific  nature.  First  of  all,  as  part  of 
a  general  policy,  innovative  programs,  that  is,  programs  being  implemented 
for  the  first  time  in  the  school  system,  should  be  evaluated.  Secondly, 
as  far  as  could  be  determined,  no  Ukrainian-Engl ish  Bilingual  Program 
had  ever  been  implemented  in  a  publicly  supported  Canadian  school 
system  in  the  past.  Thus,  it  was  considered  important  to  monitor  the 
program  closely,  especially  the  initial  stages  of  implementation,  in 


order  to  determine  if  the  school  could  be  an  effective  agency  in 
developing  Ukrainian-Engl ish  bilingualism. 

Thirdly,  it  was  considered  important  to  gather  substantial 
data  for  the  purpose  of  sound  decision  making,  of  a  formative  and 
summative  nature.  It  was  necessary,  for  example,  to  provide  direction 
for  the  development  of  the  program,  to  designate  schools,  to  establish 
liaison  with  parent  and  community  groups,  and  outside  agencies,  to 
examine  problem  areas,  to  review  hiring  and  other  administrative 
practices,  to  select  and  develop  appropriate  curricular  and  instruc¬ 
tional  materials  and,  also,  to  determine  whether  or  not  the  program 
should  continue  beyond  the  pilot  stage.  Lastly,  it  was  considered 
important  to  evaluate  the  program  in  view  of  the  conflicting  evidence 
on  the  consequences  of  bilingualism,  that  has  been  reported  in  the 
literature;  more  specifically,  it  was  considered  important  to  identify 
both  the  beneficial  and  detrimental  consequences,  of  an  academic  or 
non-academic  nature,  resulting  from  the  implementation  of  the  program. 

DEFINITION  OF  TERMS 

Bi 1 i ngual  refers  to  a  person  who  has  the  ability  to  communicate 
effectively  in  two  languages. 

Bi 1 i ngual i sm  refers  to  the  practice  or  ability  of  a  person  to 
communicate  in  two  languages  at  a  reasonable  level  of  effectiveness, 
that  is,  to  a  level  clearly  understood  by  another  person  of  the  same 
language  in  the  course  of  ordinary  communication. 

Bilingual  Program  refers  to  a  school  program  in  which  two 
languages  of  instruction  are  used  in  the  classroom.  In  addition  to 


the  language  which  a  child  may  already  know,  a  second  language  is  used, 
as  a  language  of  instruction,  for  at  least  fifty  percent  of  the  school 
day. 

Mono! i ngual  refers  to  a  person  who  has  the  ability  to  communicate 
effectively  in  only  one  language. 

Socio-economic  status  (SES)  refers  to  a  rating  that  was  derived 
by  matching  the  father's  occupation  with  a  scale  designed  by  Pineo  and 
Porter  (1967). 

Stream  refers  to  the  year  of  the  implementation  of  the 
Ukrainian-Engl i sh  Bilingual  Program.  Students  who  entered  the  program 
in  the  first  year  of  the  pilot  project  were  designated  "stream  1," 
those  who  entered  in  the  second  year,  "stream  2,"  the  third  year, 

"stream  3." 

DELIMITATIONS  AND  LIMITATIONS 


Del i mi tati ons 

1.  Only  students  in  the  Ukrainian-Engl i sh  Bilingual  Program 
attending  Edmonton  Catholic  Schools  during  the  1976-1977  school  term 
were  included  in  this  study. 

2.  The  findings  were  based  on  the  responses  of  the  parents  who 
had  children  at  the  Grades  One,  Two  and  Three  levels  of  the  Ukrainian- 
Engl  ish  Bilingual  Program. 

Limitations 

1.  For  the  purpose  of  this  study,  it  was  assumed  that  the  informa¬ 
tion  given  by  the  respondents  to  the  questionnaires  was  accurate. 


2.  Weaknesses  in  gathering  data  by  means  of  questionnaires 
are  evident  in  that  data  gathered  are  limited  to  information  which 
a  respondent  may  recall  or  has  available  and  may  be  open  to  inter¬ 
pretation. 

3.  Specific  methods  were  not  used  in  the  study  to  control  for 
the  Hawthorne  effect,  the  possible  influence  of  confounding  variables 
such  as  high  parental  expectations. 

4.  A  specific  control  for  "teacher  effect"  was  not  used  in  the 
study  to  ensure  that  the  instructional  skills  of  the  teachers  of 
experimental  and  control  students  were  of  a  comparable  level. 

5.  There  were  small  numbers  of  subjects  in  some  of  the  sub-groups, 
for  example,  principals  and  teachers. 

6.  The  students  in  the  experimental  group  were  not  selected  on 
the  basis  of  being  "balanced"  bilinguals,  that  is,  selected  according 
to  degree  of  bil ingual i ty. 

7.  Some  of  the  data  on  socio-economic  status  rating  (SES)  were 
incomplete  or  unavailable. 

ORGANIZATION  OF  THE  THESIS 

Chapter  I  introduced  the  study  and  dealt  with  the  main  problem 
and  a  statement  of  the  sub-problems.  A  survey  of  the  literature  is 
presented  in  Chapter  II.  A  brief  outline  of  the  program,  a  description 
of  the  subjects,  methodology,  instrumentation,  data  gathering  and 
statistical  procedures  are  found  in  Chapter  III.  The  analysis  of  the 
data,  the  findings  and  discussions  are  included  in  Chapter  IV.  The  last 
chapter,  Chapter  V,  contains  the  summary  and  the  conclusions  of  the  study. 


CHAPTER  II 


SURVEY  OF  THE  LITERATURE 

Several  investigators  have  made  very  extensive  reviews  of  the 
literature  on  bilingualism  (Cummins,  1976;  Darcy,  1953;  Jensen,  1962; 
Macnamara,  1966;  Peal  and  Lambert,  1962).  It  was  not  intended,  therefore, 
to  complete  another  review  of  the  literature,  since  that  was  accomplished 
very  well  by  the  aforementioned  writers;  rather,  it  was  intended  to 
highlight  some  of  the  main  findings  and  point  out  seme  of  the  basic 
issues  and  theories  that  researchers  have  grappled  with  in  the  field  of 
bill*  ngual  i  sm. 

The  next  section  deals  with  a  review  of  the  research  studies 
that  have  attempted  to  show  the  nature  of  the  relationship  that  may 
exist  between  bilingualism  and  cognitive  development. 

Bilingualism  and  Cognitive 

Devel opment 

In  general,  studies  of  the  relationship  between  bilingualism 
and  cognitive  development,  carried  out  prior  to  1962,  have  largely 
indicated  that  bilingual  children  perform  at  a  lower  level  than  mono¬ 
lingual  on  measures  of  verbal  intelligence  (Darcy,  1953;  Jensen, 

1962;  Peal  and  Lambert,  1962;  Macnamara,  1966).  More  recent  studies, 
on  the  other  hand,  indicate  that  bilingualism  may  lead  to  positive 
consequences,  that  it  may,  in  fact,  accelerate  the  development  of  verbal 
and  non-verbal  abilities  (Bain,  1974;  Cummins  and  Gulutsan,  1974a; 

Liedke  and  Nelson,  1968;  Peal  and  Lambert,  1962).  Moreover,  there  is 
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also  evidence  that  bilingualism  may  facilitate  aspects  of  cognitive 
flexibility  (Cummins,  1976;  Ianco-Worral 1 ,  1972),  and  favor  the 
development  of  divergent  thinking  skills  (Carringer,  1974;  Cummins 
and  Gulutsan,  1974a;  Landry,  1974). 

In  pointing  out  the  shortcomings  of  early  studies  comparing 
the  IQ  scores  of  monolinguals  and  bilinguals.  Peal  and  Lambert  (1962) 
have  identified  the  need  for  controlling  the  following  variables: 
socio-economic  status  (SES),  sex,  degree  of  bi 1 ingual i ty ,  age,  and  the 
actual  tests  used.  They  draw  the  following  conclusion  (Peal  and 
Lambert,  1962:5): 

In  view  of  the  weaknesses  of  the  studies  reviewed,  the  best 
general  conclusion  is  that  there  is  little  evidence  to  suggest 
that  bilinguals  differ  from  monolinguals  on  non  verbal  intelli¬ 
gence,  but  that  there  may  be  differences  in  verbal  intelligence 
as  measured  by  intelligence  tests. 

To  go  one  step  further,  the  authors  (Peal  and  Lambert,  1962)  argue  that 
early  studies  finding  no  difference  or  negative  consequences,  were  not 
using  appropriate  measures,  that  intelligence  tests,  per  se,  may  not 
measure  the  kinds  of  positive  consequences  or  benefits  that  may  result 
from  bilingualism.  More  recently,  Cummins  (1974:8)  has  pointed  out 
that  early  studies  used  tests  that  were  "usually  standardized  on  a 
white  anglo-saxon  population  and  administered  to  a  culturally  different 
bilingual  group"  and,  therefore,  were  culturally  biased. 

On  the  other  hand,  the  Peal  and  Lambert  (1962)  study  which 
controlled  for  the  aforementioned  variables  indicated  that  an  experi¬ 
mental  group  of  ten-year  old  bilinguals  outperformed  a  monolingual 
control  group  on  measures  of  both  non-verbal  and  verbal  intelligence. 

A  similar  study  carried  out  by  Cummins  and  Gulutsan  (1974a)  on  a  group 


of  balanced  bilinguals  matched  with  a  control  group  of  monolinguals 
on  SES,  sex  and  age,  produced  similar  results:  the  bilinguals  scored 
significantly  higher  on  measures  of  non-verbal  and  verbal  ability 
and,  in  addition,  on  one  measure  of  divergent  thinking,  verbal 
original ity. 

Although  subsequent  studies,  previously  mentioned,  have  indicated 
that  bilingualism  may  lead  to  other  positive  consequences,  namely, 
cognitive  flexibility  and  the  development  of  divergent  thinking  skills, 
the  point  needs  emphasis,  perhaps,  that  a  clear  reversal  of  earlier 
findings  on  the  consequences  of  bilingualism  has  been  the  trend,  since 
the  important  study  by  Peal  and  Lambert  (1962). 

What  are  the  explanations  proposed,  therefore,  to  explain  the 
inconsistencies  in  the  findings  on  the  consequences  of  bilingualism? 
Moreover,  what  theories  have  been  suggested  to  explain  the  various 
findings?  A  review  of  the  major  explanations  and  theories  proposed 
follows  in  the  next  section. 

Theories  About  the  Consequences 

of  Bilingualism 

One  of  the  most  parsimonious  yet  most  controversial  theories 
proposed  to  explain  the  negative  or  detrimental  consequences  of 
bilingualism  has  been  Macnamara's  (1966)  theory  of  a  "balance  effect." 

He  proposed  that  if  a  bilingual  develops  skills  in  one  of  his  two 
languages,  he  will  usually  pay  for  it  by  acquiring  a  deficit  in  the 
other.  Macnamara  (1966)  carried  out  his  studies  in  the  public  primary 
schools  in  the  Republic  of  Ireland.  He  concluded  that  children  taught 
in  Irish  for  a  large  part  of  the  day  did  not  achieve  the  same  standard 
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in  English  writing  skills  as  British  children  who  had  not  learned  a 
second  language,  nor  did  they  achieve  the  same  standard  in  Irish  writing 
skills  as  native  speakers  of  Irish.  He  also  concluded  that  there  was 
no  advantage  for  children  learning  Irish  if  instruction  was  given  in 
mathematics  in  Irish;  however,  a  lag  in  mathematics  achievement  was 
evident,  as  a  result. 

Lambert  (1975),  on  the  other  hand,  made  a  useful  distinction 
between  "additive"  and  "subtractive"  bilingualism.  He  pointed  out 
that  recent  studies  indicating  that  bilingualism  leads  to  positive 
consequences,  were  generally  carried  out  in  communities  in  which  the 
L2  (second  language)  was  a  socially  relevant  language  that  would  not 
likely  lead  to  a  replacement  of  the  LI  (first  language),  a  prestigious 
or  dominant  language.  According  to  Lambert,  the  situation  just  des¬ 
cribed  represents  "additive"  bilingualism.  In  the  case  of  many  ethnic 
minority  groups,  however,  the  acquisition  of  L2,  the  majority  language, 
is  "subtractive"  and  usually  leads  to  a  gradual  replacement  of  the  LI. 
Cummins  (1976)  suggested  that  Macnamara's  "balance  effect"  does  not 
hold  in  explaining  the  positive  consequences  of  "additive"  bilingualism 
but  may,  on  the  other  hand,  explain  "subtractive"  bilingualism,  as  it 
applies  in  the  case  of  many  language  minority  groups. 

Furthermore,  Cummins  (1976)  proposed  a  "threshold"  theory  to 
explain  the  apparent  contradictions  of  earlier  and  more  recent  studies. 

He  suggested  that  there  may  be  a  threshold  level  of  linguistic  competence 
that  a  bilingual  must  attain  in  order  to  acquire  the  benefits  of 
bilingualism  and,  at  the  same  time,  avoid  any  detrimental  consequences 
(1976:1): 


On  the  basis  of  the  differences  in  linguistic  competence 
attained  by  the  bilingual  subjects  in  earlier  and  more  recent 
studies  it  is  hypothesized  that  the  level  of  linguistic  com¬ 
petence  attained  by  a  bilingual  child  may  mediate  the  effects 
of  his  bilingual  learning  experiences  on  cognitive  growth. 
Specifically,  there  may  be  a  threshold  level  of  linguistic 
competence  which  a  bilingual  child  must  attain  both  in  order 
to  avoid  cognitive  deficits  and  allow  the  potentially  bene¬ 
ficial  aspects  of  becoming  bilingual  to  influence  his  cognitive 
functioning. 

Whether  or  not  a  single  theory  can  possibly  explain  the 
complexities  of  bilingualism  is  perhaps  open  to  question.  Cummins 
(1976:11)  however,  pointed  out  the  need  for  developing  an  adequate 
conceptual  framework,  and  argued  strongly  against  the  expectation  that 
research  results  should  be  completely  consistent: 

A  first  step  towards  the  development  of  such  an  interpreta¬ 
tive  framework  is  to  abandon  (sic)  the  expectation  that  research 
into  the  psychological  consequences  of  bilingualism  should 
produce  completely  consistent  results.  The  search  for  consistent 
research  results  is  based  on  a  false  premise--i . e. ,  that  there 
is  but  one  single  phenomenon  or  state  called  "bilingualism" 
which  ought  to  influence  the  mental  lives  of  all  bilinguals 
in  much  the  same  way.  In  fact,  as  Mackey  (1971)  points  out, 
there  is  an  enormous  variety  of  bilingual  learning  situations, 
in  each  of  which,  different  combinations  of  cognitive,  attitu- 
dinal,  social  and  educational  factors  are  operative.  Thus,  the 
learning  of  two  languages  is  likely  to  affect  cognition  in 
different  ways  depending  on  the  age  at  which  the  languages  are 
learned,  whether  they  are  learned  separately  or  simultaneously, 
the  opportunities  for  using  both  languages  in  the  home,  school 
and  wider  environment,  the  prestige  of  the  two  languages,  the 
functions  which  the  languages  serve  within  a  particular  social 
context,  etc. 

Further,  Cummins  (1976:11)  suggested  an  appropriate  direction 
for  research: 

Consequently,  the  question  for  research  is  not  what  effects 
does  "bilingualism",  per  se,  have  on  cognitive  processes;  rather, 
research  should  be  directed  towards  identifying  those  conditions 
under  which  bilingual  learning  experiences  are  likely  to  retard 
or,  alternatively,  accelerate  aspects  of  cognitive  growth. 


Practical  Models:  Structure  of 

Bilingual  Schools 


To  some  extent,  the  research  and  theory  on  bilingualism  have 
provided  the  basis  for  planning  bilingual  schools  and  bilingual  programs 
At  the  very  least,  perhaps,  the  guestions  raised  by  researchers  and 
theorists  have  had  some  relevance  to  practice  in  the  field  of  bilingual i 
Important  questions  have  been  raised  by  a  number  of  investigators:  What 
are  the  most  favorable  learning  conditions  for  the  development  of 
bilingualism?  What  is  the  optimum  age  level  for  a  child  to  begin 
learning  a  second  language?  What  are  the  effects  on  achievement  in  a 
first  language,  if  time  is  spent  in  learning  a  second  language?  Lastly, 
what  school  structure  or  organization  is  required  for  the  effective 
implementation  of  a  bilingual  program? 

One  writer  in  the  field  of  bilingual  education  (Gaarder,  1967) 
provided  compelling  reasons  for  the  establishment  of  bilingual  schools 
and,  further, suggested  that  the  organization  of  such  schools  be  given 
very  close  attention.  In  discussing  the  organization  of  bilingual 
schools,  Gaarder  (1967:112)  made  reference  to  the  work  of  Carroll  (1963) 
and  Fishman  (1966): 

The  view  taken  here  is  that  the  most  important  factors 
entering  into  the  structure  of  bilingual  schools  are  the  time 
allowed  for  each  of  the  languages,  the  treatment  and  use  of 
each  language  whether  the  language  which  is  added  to  the  pre¬ 
viously  existing  system  is  the  mother  tongue  or  not.  Other 
factors,  too,  can  make  a  great  deal  of  difference  to  the  school's 
effectiveness,  e.g.,  whether  individual  teachers  teach  in  one 
or  in  both  languages,  whether  one  or  two  languages  are  employed 
within  an  individual  class  period,  the  relative  socio-economic 
status  of  native  speakers  of  each  of  the  languages  and  the 
relative  prestige  of  each. 

Lambert  and  Tucker  (1972:216)  proposed  a  general  principle  for 
planning  a  bilingual  program: 


.  .  .  in  any  community  where  there  is  a  serious  widespread 
desire  or  need  for  a  bilingual  or  multilingual  citizenry, 
priority  for  early  schooling  should  be  given  to  the  language 
or  languages  least  likely  to  be  developed  otherwise,  that  is, 
the  languages  most  likely  to  be  neglected.  When  applied  to 
bilingual  settings,  this  principle  calls  for  the  establishment 
of  two  elementary  school  streams,  one  conducted  in  language  A 
and  one  in  language  B,  with  two  groups  of  teachers  who  either 
are  or  who  function  as  though  they  were  monolingual s  in  one  of 
the  languages.  If  A  is  the  most  prestigious  language,  then 
native  speakers  of  A  would  start  their  schooling  in  language 
B,  and  after  functional  bilingualism  is  attained,  continue 
their  schooling  in  both  languages. 

In  Canada,  the  recent  development  of  French  immersion  programs 

fits  the  pattern  of  home-school  language  switch  suggested  by  Lambert 

and  Tucker  (1972),  wherein  English  may  be  considered  to  be  language  A 

and  French,  language  B.  In  the  case  of  differing  sociocultural  setting 

Lambert  and  Tucker  (1976:216,  217)  suggested  a  variety  of  alternatives 

for  the  linguistic  minority  group: 

1)  prekindergarten  or  very  early  schooling,  with  half-day 
instruction  in  language  B  and  half-day  in  A; 

2)  schooling  in  language  B  only  until  reading  and  writing 
skills  are  certified,  then  introducing  instruction  via  A;  or 

3)  a  completely  bilingual  program  based  on  two  monol ingual ly 
organized  educational  structures  which  allows  children  to 
move  back  and  forth  from  one  language  of  instruction  to  the 
other.  Rather  than  teaching  language  A  and  B  as  languages, 
emphasis  would  be  shifted  from  a  linguistic  focus  to  one 
where  languages  are  thought  of  primarily  as  vehicles  for 
developing  competence  in  academic  subject  matters,  including 
various  forms  of  creative  work. 


Related  Studies 

Recently,  the  evaluation  of  bilingual  programs  has  been  getting 
considerable  attention.  In  writing  about  the  famous  St.  Lambert 
experiment  the  authors  (Lambert  and  Tucker,  1972:9)  suggested  a  model 
for  evaluating  bilingual  programs: 
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The  research  and  evaluation  component  of  a  project  typically 
includes  diverse  types  of  pre-testing  and  post-testing,  a  des¬ 
cription  of  the  actual  program  and  a  factual  reporting  of  findings. 

The  authors  considered  the  case  of  a  bilingual  program  designed 
for  Engl ish-Canadian  children  (Lambert  and  Tucker,  1972:9): 

Ideally,  one  would  like  to  be  able  to  make  statements  at  the 
end  of  the  year  about  the  progress  of  the  "experimental"  class 
relative  to  that  of  "controls"  e.g.,  groups  of  Engl ish-Canadian 
children  following  a  traditional  program  of  English  instruction; 
French-Canadian  children  following  a  similar  bilingual  program; 
and  French-Canadian  children  following  a  traditional  program  of 
French  instruction.  If  possible,  all  students  would  be  selected 
from  similar  socio-economic  backgrounds. 


Total  French  immersion  programs.  To  be  more  specific,  in  the 
St.  Lambert  program,  implemented  in  1965,  English-speaking  pupils  were 
taught  entirely  in  French  at  the  Kindergarten  and  Grade  One  levels. 
English  language  arts,  however,  were  taught  at  the  beginning  of  Grade 
Two  for  an  hour  a  day,  increasing  in  amount  of  time  each  year  thereafter, 
so  that  by  Grade  Six  about  half  of  the  schooling  was  offered  in  English 
and  the  other  half  in  French. 

The  results  of  the  evaluations  of  the  St.  Lambert  experiment 
generally  showed  that  children  in  the  program  acquired  considerable 
proficiency  in  French  language  skills  and,  also,  were  able  to  master 
English  language  skills  to  a  level  comparable  to  their  peers  in  a  regular 
English  program.  In  mathematics,  too,  the  bilingual  program  students 
generally  achieved  as  well  as  their  peers  in  a  regular  English  program. 

The  Lambert  and  Tucker  model  used  in  the  St.  Lambert  experiment 
has  been  the  standard  model,  for  the  most  part,  in  the  evaluation  of 
other  bilingual  programs,  of  both  French  total  immersion  and  partial 
immersion  programs  implemented  in  Canada  in  recent  years.  Several  of 
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the  most  recent  studies  will  be  reviewed  briefly  and  reference  will  be 
made  to  recent  studies  carried  out  abroad. 

Edwards  (1976)  summarized  a  comparison  of  the  evaluation  results 
of  a  total  immersion  program  in  the  Ottawa  Roman  Catholic  Separate 
School  Board  in  which  all  subject  areas  were  taught  in  French,  except 
for  religion,  and  alternative  programs  in  which  French  is  taught  daily 
for  75  minutes  per  day.  In  examining  English  language  skill  achievement, 
Edwards  (1976:140)  made  the  following  general  conclusions: 

1.  In  terms  of  group  averages,  both  the  immersion  and  the 
75-or-60  minute  programs  during  these  years  have  been  quite 
compatible  with  the  kind  of  achievement  in  the  English 
language  that  is  measured  by  such  standardized  tests  as 
the  Metropolitan  Achievement  Tests  and  the  Canadian  Tests 
of  Basic  Skills. 

2.  The  immersion  group  has  achieved  results  on  these  tests 
that  are  similar  to  those  of  the  comparison  group. 

In  examining  French  language  skills,  the  same  investigator 

(Edwards,  1976:140,  141)  reached  the  following  conclusion: 

.  .  .  across  the  Grades  from  Grade  One  to  Grade  Five,  there 
is  a  very  clear  trend  in  favour  of  the  immersion  group.  The 
results  show  a  large  and  statistically  significant  difference 
favouring  immersion  on  virtually  all  the  subtests  in  each  of 
the  years  under  review. 

Furthermore,  an  investigation  of  student  attitudes,  at  the 
Grade  Four  level,  toward  learning  French  indicated  that  the  attitudes 
of  both  the  immersion  and  alternative  program  groups  were  positive, 
although  the  immersion  students  were  significantly  more  positive  in 
their  attitudes  than  non-immersion  students. 

Barik  and  Swain  (1976a),  in  reporting  on  the  evaluation  of  a 
French  total  immersion  program  implemented  at  Allenby  Public  School  in 
Toronto  in  1971,  concluded  that  the  results  obtained  in  the  unilingual 


Engl i sh-Canadi an  setting  were  comparable  to  those  in  a  bilingual 
environment. 

In  a  subsequent  article,  Barik  and  Swain  ( 1 976b : 41 )  reached 
the  following  conclusions  about  the  Toronto  program: 

1.  There  is  no  indication  that  participation  in  the  immersion 
program  has  any  detrimental  effect  on  the  cognitive  ability 
of  the  children,  as  reflected  in  IQ  score. 

2.  Pupils  in  the  immersion  program  through  grade  3  lag  behind 
their  peers  in  the  regular  English  program  in  some  aspects 
of  English  language  skills  measured,  notably  spelling,  but 
show  a  considerable  transfer  of  reading  skills  from  French 
to  English,  even  in  the  absence  of  any  formal  instruction 
in  English. 

3.  Pupils  in  the  immersion  program  master  mathematical  skills 
via  French  to  the  same  extent  as  (or  even  better  than) 
pupils  in  the  regular  program  taught  via  English,  and  can 
apply  these  skills  in  one  language  context  or  the  other. 
Furthermore,  there  is  no  indication  that  changing  the 
mathematics  curriculum  from  French  to  English  (in  grade  3) 
creates  any  difficulties. 

4.  In  measures  of  French  proficiency  (aural  comprehension, 
achievement,  reading)  pupils  in  the  Toronto  immersion  pro¬ 
gram  perform  as  well  as  pupils  in  a  similar  program  in 
Ottawa,  who  have  the  advantage  of  a  bilingual  environment. 


Partial  French  immersion  programs.  The  1974-1975  evaluation 
study  of  the  partial  French  immersion  program  (50  percent  French--50 
percent  English),  implemented  in  1970  by  the  Elgin  County  Board  of 
Education  in  St.  Thomas,  Ontario,  examined  achievement  in  French  and 
English  language  skills  and  mathematics  (Barik,  et  al . ,  1977).  Students 
in  the  partial  immersion  program  (experimental  group)  were  compared 
with  those  in  the  regular  program  (control  groups)  and  other  control 
students  in  a  total  French  immersion  program. 

At  the  Grades  Three,  Four,  and  Five  levels  the  experimental 
students  scored  equivalently  to  the  control  groups  on  measures  of  mental 
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ability.  Although  significant  differences  were  evident  at  the  Grade 
Two  and  Three  levels  in  English  language  skills,  the  experimental  and 
control  groups  scored  equivalently  at  the  Grades  Four  and  Five  levels. 

In  mathematics,  a  lag  was  evident  in  the  experimental  groups  at  the 
Grades  Two,  Three  and  Four  levels  but  no  significant  difference  was 
evident  at  the  Grade  Five  level. 

With  respect  to  French  language  skills,  the  experimental  students 
generally  did  not  achieve  as  well  as  control  students  in  total  French 
immersion  programs.  On  the  other  hand,  at  the  Grade  Five  level,  the 
partial  French  immersion  students  compared  favourably  with  total  French 
immersion  students  on  measures  of  listening  and  reading  comprehension, 
as  well  as  on  a  measure  of  French  achievement. 

The  1975-1976  evaluation  study  of  the  partial  French  immersion 
program  (50  percent  French--50  percent  English),  implemented  in  1975 
by  the  Edmonton  Public  School  Board  in  Edmonton,  Alberta,  also  examined 
achievement  in  French  and  English  language  skills  and  mathematics  and, 
in  addition,  cognitive  development  [Evaluation  of  the  Bilingual 
(English-French)  Program,  1976:1]. 

At  the  Grade  One  level,  the  results  indicated  that  the  bilingual 
program  students  scored  significantly  lower  than  matched  control  students 
on  standardized  achievement  tests  in  English  language  skills  and  mathe¬ 
matics;  however,  the  experimental  students  scored  consistently  higher 
than  school  system  means  on  the  same  tests.  In  addition,  pre  and  post 
test  results  indicated  that  program  students  acquired  French  language 
skills  over  the  one-year  period. 

Moreover,  parents,  teachers  and  administrators  had  favourable 


attitudes  toward  the  program,  although  suggestions  for  "major  modifi¬ 
cations"  were  made.  Lastly,  no  significant  differences  in  cognitive 
development  were  evident  between  experimental  and  control  students. 

Studies  outside  Canada.  In  the  United  States,  recent  evaluation 
studies  of  bilingual  programs  have  been  reported.  Andersson  and  Boyer 
(1970),  in  writing  about  the  bilingual  primary  program  at  the  Coral  Way 
School  in  Miami,  in  which  instruction  is  offered  in  English  and  Spanish, 
have  indicated  that  the  achievement  of  bilingual  program  students  in 
both  language  arts  and  arithmetic  was  comparable  to  the  achievement  of 
regular  program  students. 

Moreover,  an  evaluation  of  achievement  in  mathematics  at  the 
United  Consolidated  Program  at  Nye  School,  indicated  that  "bilingual 
learning--for  both  Anglo  and  Mexican  American  children--gives  better 
results  than  does  learning  in  English  alone"  (Andersson  and  Boyer, 
1970:19). 

The  extensive  NFER  evaluation  of  French  in  the  primary  schools 
of  Great  Britain,  on  the  other  hand,  raised  serious  questions  about 
the  effectiveness  of  second  language  learning  at  the  primary  level 
(Burstall,  et  al . ,  1974).  Although  the  study  did  not  examine  a  bilingual 
school  program,  rather,  a  "second  language"  program  in  which  French  was 
taught  as  a  subject  for  a  part  of  the  school  day,  the  study  is  briefly 
outlined  here,  because  of  its  ambitious  scope  and  timeliness,  in  the 
wake  of  the  growth  of  bilingual  programs  throughout  North  America. 

Over  the  ten-year  period  of  the  evaluation  of  student  achievement 
in  French  in  the  primary  and  secondary  schools,  an  attempt  was  made  to 
investigate  the  following:  pupil  attitudes  toward  learning  a  foreign 
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language,  to  discover  whether  or  not  the  attitudes  are  related  to 

9 

achievement  in  French,  to  examine  the  effect  of  numerous  variables  in 
pupil  background  on  French  achievement  and  attitudes,  to  examine  teacher 
attitudes  and  expectations  in  relation  to  pupil  attitudes  and  achieve¬ 
ment,  and  to  determine  whether  the  study  of  French  at  an  early  age  has 
any  effect  on  achievement  in  other  areas  of  the  curriculum  (Burstall, 
et  al . ,  1974:13). 

The  longitudinal  study  was  structured  so  that  students  taking 
part  in  the  experiment  could  continue  to  learn  French  over  a  period  of 
five  years.  Of  importance,  in  the  Pilot  Scheme,  most  of  the  teachers 
were  not  specialist  teachers  of  French,  but  had  received  inservice 
trai ning. 

Without  going  into  further  details,  however,  the  main  conclusion 
of  the  NFER  report,  Primary  French  in  the  Balance,  was  as  follows 
(Burstall,  et  al . ,  1974:246): 

Now  that  the  results  of  the  evaluation  are  finally  available, 
however,  it  is  hard  to  resist  the  conclusion  that  the  weight  of 
the  evidence  has  combined  with  the  balance  of  opinion  to  tip  the 
scales  against  a  possible  expansion  of  the  teaching  of  French 
in  primary  schools. 

On  the  contrary,  however,  Buckby  (1976:340)  has  stated  that 

the  common  interpretation  of  the  foregoing  conclusion  by  Burstall  is 

"unfounded"  and  that  the  report  does  not  claim  to  be  a  basis  for  making 

decisions  about  planning  foreign  language  programs  at  the  primary  level. 

He  cited  four  main  reasons  to  support  his  views  (1976:340-346): 

1.  That  there  are  many  factors  to  be  taken  into  account  when 
making  decisions  about  curricula  which  are  not  considered 
in  the  NFER  report. 


2.  That  it  is  questionable  whether  the  conclusions,  parti¬ 
cularly  those  contained  in  the  last  sentence  of  the  report, 
are  supported  by  the  evidence  contained  in  the  report. 

3.  That  there  are  reservations  about  the  validity  of  some 
of  the  achievement  tests  on  which  the  evidence  and,  in 
turn,  the  conclusions  are  based. 

4.  That  the  report  was  not  an  evaluation  of  "Primary  School 
French"  but  was  rather  a  survey  of  some  specific  aspects 

of  French  being  taught  in  the  rather  special  context  of  the 
Pilot  Scheme. 


Ukrai  nian-Engl  i sh  Bilingual  Program.  The  Ukrainian-Engl  i  sh 
Bilingual  Program  model  resembles  the  partial  French  immersion  program, 
in  that  both  offer  instruction  in  two  languages  for  an  equal  part  of 
the  day.  In  commenting  on  alternatives  to  total  immersion  programs, 
Edwards  and  Smyth  (1976:533)  made  the  following  observations: 

Half  and  half  bilingual  programs  during  the  early  grades, 
though  not  yet  sufficiently  researched,  may  provide  a  more 
practical  alternative  for  school  systems  requiring  large-scale 
implementation  of  programs  geared  to  development  of  fluently 
bilingual  students.  It  is  noted  that  findings  to  date  are  not 
as  clearly  i nterpretabl e  as  those  available  on  early  total 
immersion  programs. 

Muller,  et  al . ,  (1977)  reported  on  a  study  carried  out  in  the 
Edmonton  Public  School  System  during  the  1974-1975  school  year.  Their 
findings  indicated  the  following  (1977:476-485): 

...  in  general,  participation  in  the  bilingual  program 
has  not  had  an  adverse  effect  on  pupil  achievement  in  the  regular 
Grade  One  curriculum  in  that,  for  the  most  part,  reading  and 
arithmetic  skills  of  program  pupils  do  not  differ  significantly 
from  those  of  regular  Grade  One  pupils. 

A  rather  interesting  aspect  of  the  study  was  the  examination  of 
several  variables  which  were  thought  to  be  possible  predictors  of 
success  in  a  Ukrainian  language  skills  post  test.  Not  surprisingly, 
intelligence,  readiness  skills,  and  family  background,  especially  the 
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mother's  fluency,  were  found  to  be  positively  correlated  with  Ukrainian 
language  skills  test  score  results.  SES,  however,  did  not  appear  to 
be  related  to  the  acquisition  of  Ukrainian  language  skills. 

In  addition,  the  Edmonton  Public  School  System  study  indicated 
that  "pupils  acquired  improved  skills  in  oral  Ukrainian  over  the  course 
of  the  bilingual  program"  and  also  acquired  a  greater  appreciation  of 
the  Ukrainian  culture  (1977:483).  Moreover,  the  attitudes  of  the 
majority  of  pupils,  parents,  teachers  and  principals  were  reported  to 
be  generally  positive  toward  the  bilingual  program. 

A  subsequent  study  carried  out  by  the  Edmonton  Public  School 
System  during  the  1975-1976  school  year  produced  generally  similar 
results,  although  an  initial  lag  in  mathematics  skills  at  the  Grade 
One  level  seemed  to  disappear  at  the  end  of  Grade  Two  [Evaluation  of 
the  Bilingual  (Engl ish-Ukrainian)  Program,  1976]. 

An  evaluation  of  the  1974-1975  program  in  the  Edmonton  Catholic 
School  System  revealed  that  students  in  the  Ukrainian-Engl ish  Bilingual 
Program  achieved  as  well  in  English  language  skills  and  mathematics 
as  regular  program  students,  as  measured  by  both  individually  administered 
and  group  standardized  tests  (Tomko,  1975).  Although  conclusive 
statements  could  not  be  made  about  student  progress  in  acquiring 
Ukrainian  language  skills,  the  attitudes  of  pupils,  parents,  teachers 
and  administrators  were  positive  towards  the  program. 

An  evaluation  carried  out  during  1975-1976  also  revealed 
comparable  results,  although  considerable  progress  was  indicated  in 
student  achievement  of  Ukrainian  language  skills  and  appreciation  of 
cultural  and  religious  values  (Ewanyshyn,  1976).  Moreover ,  an 


investigation  of  cognitive  development,  carried  out  as  part  of  the 
preceding  study  by  a  team  of  researchers  from  the  University  of  Alberta 
(Bain,  et  al . )  found  no  significant  differences  between  test  score 
results  on  the  Conservation  and  Embedded  Figures  tests  administered 
to  bilingual  and  regular  Grade  One  program  students. 

SUMMARY 

The  foregoing  survey  of  the  literature  has  revealed  several 
trends  in  the  research,  theory  and  practice  in  the  field  of  bilingualism. 
One  thing  seems  certain:  both  research  and  theory  are  becoming  more 
refined  and  seem  to  be  pointing  toward  new  horizons,  a  shift  away  from 
looking  at  the  many  complex  forms  of  bilingualism  only  within  the 
rather  narrow  framework  of  trying  to  determine  whether  bilingualism, 
per  se,  is  positive  or  negative;  rather,  toward  an  examination  and 
description,  through  careful  observation,  of  the  conditions  which  obtain 
in  the  development  of  effective  bilingual  programs. 


CHAPTER  III 


RESEARCH  DESIGN  AND  METHODOLOGY 

This  chapter  contains  a  brief  outline  of  the  Ukrai nian-Engl ish 
Bilingual  Program  in  the  Edmonton  Catholic  School  System,  a  description 
of  the  subjects,  a  statement  of  the  null  hypotheses,  methodology, 
instrumentation,  data  gathering  procedures  and  a  discussion  of  the 
statistical  analyses  used  in  the  study. 

PROGRAM  DESCRIPTION 

The  Ukrai ni an-Engl i sh  Bilingual  Program,  implemented  in  the 
fall  of  1974,  was  designed  to  provide  students  with  the  opportunity  to 
learn  the  Ukrainian  language  as  a  "language  of  instruction,"  along 
with  acquiring  English  language  communication  skills.  During  the 
1976-1977  school  term,  the  program  was  offered  at  Early  Childhood 
(Kindergarten),  Grade  One,  Grade  Two  and  Grade  Three  levels. 

Long  Range  Objectives 

In  addition  to  the  objectives  expected  of  students  in  all 
Alberta  Schools,  the  objectives  of  the  Ukrai nian-Engl i sh  Bilingual 
Program  are  to  help  students  acquire  proficiency  in  the  Ukrainian 
language  and  develop  an  appreciation  of  the  Ukrainian  culture.  More 
specifically,  they  include: 
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1.  To  develop  a  functional  use  of  the  Ukrainian  language. 

Students  should  be  able  to  understand  Ukrainian  when  it 
is  spoken,  participate  easily  in  conversation  as  well 
as  read  and  write  in  Ukrainian,  within  the  limits  of 
their  experience  in  the  Ukrainian  language. 

2.  To  develop  an  understanding  and  appreciation  of  the 
attitudes,  cultural  values,  customs  and  traditions  of 
the  people  of  Ukrainian  origin  and  foster  a  security 
in  one's  identity. 

3.  To  facilitate  the  development  of  positive  attitudes 
towards  the  learning  of  other  languages  and  understanding 
of  other  cultures. 

For  the  child  of  Ukrainian  origin,  the  bilingual  Ukrainian- 
English  experience  will  provide  opportunity  for  personal  identification 
with  the  Ukrainian  language  and  culture  in  the  Canadian  and  International 
context  (Alberta  Education,  1976). 


Early  Childhood  Education  (Kindergarten).  The  Early  Childhood 
Program  consists  of  developmental  activities  in  social,  emotional, 
physical,  spiritual  and  intellectual  aspects.  In  the  Early  Childhood 
Ukrainian-Engl ish  Bilingual  Program  children  are  introduced  to  the 
Ukrainian  language  and  culture. 


The  primary  program.  In  Grades  One  through  Three,  children  take 
regular  instruction  in  English  in  the  academic  subject  areas  for 
approximately  fifty  percent  of  the  school  day,  and  instruction  in 
Ukrainian  in  the  cultural  subject  areas  for  the  balance  of  the  day. 

At  the  Grade  One  level,  English  is  used  as  the  language  of  instruction 
in  reading,  language  arts,  arithmetic  and  science.  Oral  Ukrainian 
is  used  in  social  studies,  language  arts,  physical  education,  art, 
music,  health  and  religion. 
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At  the  Grade  Two  and  Three  levels,  in  addition  to  the  use  of 
English  and  Ukrainian  in  the  subject  areas  outlined  for  Grade  One, 
a  developmental  reading  program  is  introduced  in  the  Ukrainian  language, 
along  with  instruction  in  the  writing  skills,  including  practical  and 
creative  writing.  In  the  religion  program,  provision  is  made  for 
instruction  in  the  Ukrainian  Catholic  Rite. 

Comparison  With  Other  Bilingual 

Programs 

The  Ukrai nian-Engl ish  Bilingual  Program  model  closely  resembles 
the  third  alternative  suggested  by  Lambert  and  Tucker  (1972).  Approxi¬ 
mately  an  equal  amount  of  time  is  spent  in  using  both  English  and 
Ukrainian  during  the  school  day.  Ukrainian,  the  second  language  being 
learned,  therefore,  does  not  receive  as  high  priority  at  the  primary 
level  as  French,  the  second  language,  does  in  the  home-school  language 
switch  of  French  immersion  programs.  No  attempt  is  made  to  achieve 
functional  bilingualism  first  in  Ukrainian,  the  second  language,  before 
continuing  the  schooling  in  both  languages;  rather,  at  the  outset,  an 
attempt  is  made  to  develop  both  first  and  second  language  skills 
simultaneously. 

For  the  majority  of  the  students  beginning  the  Ukrai nian-Engl i sh 
Bilingual  Program,  it  would  be  correct  to  say,  according  to  parent 
questionnaire  results,  that  most  students  had  learned  English  as  a  first 
language  or  had  more  experience  in  using  English  at  home  than  Ukrainian. 

By  the  same  token,  it  would  also  be  accurate  to  point  out  that  the  majority 
of  students  beginning  Grade  One  have  had  considerable  experience  with 
the  Ukrainian  language  by  taking  part  in  the  daily,  half-day  school 
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Kindergarten  program,  by  taking  part  in  parish  playschool  programs 
two  half-days  a  week  during  the  ages  of  four  and  five  and,  in  addition, 
taking  part  in  parish  cultural  and  religious  celebrations,  as  well  as 
being  exposed  to  Ukrainian  language  and  cultural  activities  in  the 
home  environment.  Some  students,  on  the  other  hand,  a  small  minority 
of  the  total  number,  begin  Grade  One  with  more  experience  in  the 
Ukrainian  language,  having  learned  Ukrainian  as  a  first  language  in 
the  home  environment.  For  such  children,  Ukrainian  is  the  dominant 
1 anguage. 

In  contrast  to  French  immersion  programs,  however,  reading  and 
writing  skills  in  the  second  language,  Ukrainian,  are  introduced  at 
the  Grade  Two  level,  after  considerable  mastery  of  basic  reading  and 
writing  skills  has  been  achieved  in  the  first  language,  English,  at 
the  Grade  One  level . 

The  emphasis,  thus,  in  the  Ukrainian-Engl ish  Bilingual  Program 
at  the  Grade  One  level  is  on  the  development  of  listening  and  speaking 
skills  in  Ukrainian  in  the  cultural  subject  areas,  and  the  development 
of  English  language  skills  in  the  academic  subject  areas.  Moreover, 
instruction  in  religion,  in  the  Ukrainian  Catholic  Rite,  is  an  integral 
part  of  the  bilingual  program. 

DESCRIPTION  OF  SUBJECTS 

All  students  in  the  Ukrainian-Engl ish  Bilingual  Program  at 
the  Grades  One,  Two  and  Three  levels,  the  experimental  groups,  partici¬ 
pated  in  the  study.  Information  about  the  family  backgrounds  of  the 
148  students  involved  in  the  study,  was  obtained  from  questionnaires 


completed  by  parents.  Tables  1 ,  2  and  3  indicate  the  distribution  of 
parents  of  bilingual  program  students,  according  to  ethnic  origin. 

In  each  of  the  tables,  students  are  designated  according  to  stream, 
the  year  in  which  the  students  entered  the  bilingual  program.  The 
tables  show  that  the  majority  of  parents  were  of  Ukrainian  origin, 
although  in  a  fairly  large  number  of  families,  one  parent  was  of 
partial  Ukrainian  origin  or  of  no  Ukrainian  background. 

Table  4  shows  the  distribution  of  parents  of  bilingual  program 
students,  according  to  religious  affiliation.  As  shown  in  Table  4, 
a  large  percentage  of  parents  were  of  Ukrainian  Catholic  background. 

THE  NULL  HYPOTHESES 

The  main  problem  of  the  study  was  expressed  in  terms  of  three 
categories:  pupil  academic  achievement,  cultural  appreciation  and  the 
perceptions  of  relevant  groups.  Sub-problems  related  to  pupil  achieve¬ 
ment  and  cultural  appreciation  were  analyzed  statistically  in  order  to 
determine  significant  differences  and  correlations .  For  the  purpose 
of  examining  these  two  sub-problems,  null  hypotheses  were  established. 

Hypothesis  1:  There  is  no  significant  difference  in  reading 
achievement,  as  measured  by  the  Gates-MacGinitie  Reading  instruments, 
between  children  in  the  Ukraini an-Engl i sh  Bilingual  Program  and  those 
in  a  regular  school  program. 

Hypothesis  2:  There  is  no  significant  difference  in  arithmetic 
achievement,  as  measured  by  the  Science  Research  Associates  (SRA) 
Arithmetic  instruments,  between  children  in  the  Ukrainian-Engl ish 
Bilingual  Program  and  those  in  a  regular  school  program. 


Table  1 


Distribution  of  Parents  of  Program  Subjects  According 
to  Ethnic  Origin--Stream  1  (Grade  Three 
Experimental  Group) 


Number 

Percentage 

Both  parents  of  Ukrainian  origin 

25 

71.4 

Mother  of  Ukrainian  origin  and  father 
of  partial  Ukrainian  origin  or  of  no 
Ukrainian  background 

1 

2.8 

Father  of  Ukrainian  origin  and  mother 
of  partial  Ukrainian  origin  or  of  no 
Ukrainian  background 

6 

17.1 

Both  parents  are  of  partial  Ukrainian 
origin  or  one  is  of  partial  Ukrainian 
origin  and  the  other  is  of  no 

Ukrainian  background 

2 

5.7 

No  response 

1 

2.8 

Total 


35 


99.8 


Table  2 


Distribution  of  Parents  of  Program  Subjects  According 
to  Ethnic  Origin--Stream  2  (Grade  Two 
Experimental  Group) 


Number 

Percentage 

Both  parents  of  Ukrainian  origin 

16 

45.7 

Mother  of  Ukrainian  origin  and  father 
of  partial  Ukrainian  origin  or  of  no 
Ukrainian  background 

6 

17.1 

Father  of  Ukrainian  origin  and  mother 
of  partial  Ukrainian  origin  or  of  no 
Ukrainian  background 

11 

31  .4 

Both  parents  are  of  partial  Ukrainian 
origin  or  one  is  of  partial  Ukrainian 
origin  and  the  other  is  of  no 

Ukrainian  background 

1 

2.8 

No  response 

1 

2.8 

Total 


35 


99.8 


Table  3 


Distribution  of  Parents  of  Program  Subjects  According 
to  Ethnic  Origin--Stream  3  (Grade  One 


Experimental 

Group) 

Number 

Percentage 

Both  parents  of  Ukrainian  origin 

26 

57.8 

Mother  of  Ukrainian  origin  and  father 
of  partial  Ukrainian  origin  or  of  no 
Ukrainian  background 

7 

15.6 

Father  of  Ukrainian  origin  and  mother 
of  partial  Ukrainian  origin  or  of  no 
Ukrainian  background 

11 

24.4 

Both  parents  are  of  partial  Ukrainian 
origin  or  one  is  of  partial  Ukrainian 
origin  and  the  other  is  of  no 

Ukrainian  background 

1 

2.2 

No  response 

- 

— 

Total 


45 


100.0 


Table  4 


Percentage  Distribution  of  Religious  Affiliation  of 
Parents  of  Program  Subjects  by  Stream  in 
Experimental  Groups 


Roman  Ukrainian  Ukrainian 

Parent  Protestant  Catholic  Catholic  Orthodox  Other 


Stream  1,  Grade  3  ( N=33 ) 

Father  3.0 

Mother  6.0 

Stream  2,  Grade  2  (N=34) 

Father  2.9 

Mother  8.8 

Stream  3,  Grade  1  (N=45) 

Father  2.2 

Mother  2.2 


6.0 

81  .8 

6.0 

3.0 

12.1 

75.7 

6.0 

20.5 

70.5 

5.8 

29.4 

55.8 

5.8 

22.2 

64.4 

11.1 

20.0 

62.2 

15.6 

— 

Hypothesis  3:  There  is  no  significant  difference  in  spelling 
achievement,  as  measured  by  the  School  System  Spelling  instrument, 
between  Grade  Two  and  Three  children  in  the  Ukrai nian-Engl i sh  Bilingual 
Program  and  those  in  a  regular  school  program. 

Hypothesis  4:  There  is  no  significant  difference  in  the  mean 
gain  in  achievement  in  Ukrainian,  as  measured  by  the  Ukrainian  Language 
Skills  pre  and  post  tests. 

Hypothesis  5:  There  is  no  significant  correlation  between  pre 
and  post  test  achievement  in  Ukrainian,  as  measured  by  the  Ukrainian 
Language  Skills  instruments,  and  the  amount  of  time  that  Ukrainian 
is  spoken  in  the  home. 

Hypothesis  6:  There  is  no  significant  correlation  between  pre 
and  post  test  achievement  in  Ukrainian,  as  measured  by  the  Ukrainian 
Language  Skills  instruments,  and  the  attitude  ratings  on  the  Attitude 
Questionnaire  instrument  completed  by  Grade  Three  bilingual  program 
students. 


METHODOLOGY 

The  research  study  was  designed  so  that  bilingual  program  students 
could  be  matched  with  a  control  group  of  students  in  the  regular  school 
program.  For  the  purpose  of  comparing  achievement  test  score  results, 
students  were  paired  to  form  matched  samples. 

Matching  Procedures 

The  experimental  groups  of  students  (T-j ,  T^,  T^),  enrolled  in 
the  Ukrai nian-Engl i sh  Bilingual  Program  in  three  of  the  Edmonton 
Catholic  schools,  came  from  various  parts  of  the  city. 
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The  control  groups  of  students  (C-j ,  C2,  C3),  however,  were 
selected  from  the  population  of  students  in  the  regular  Grades  One, 

Two  and  Three  classes  at  the  three  schools  in  which  the  Ukrainian- 
English  Bilingual  Program  was  offered  or  from  neighboring  schools  of 
relatively  similar  socio-economic  status.  The  matched  samples  are 
indicated  in  Table  5. 

In  matching  the  experimental  groups  of  students  with  the  control 
students,  five  variables  were  considered:  Grade,  sex,  age.  Primary 
Mental  Ability  score  (PMA),  and  socio-economic  status  (SES).  The  five 
variables  were  used  in  matching  the  experimental  and  control  group 
students  in  order  to  increase  the  internal  validity  of  the  project 
design  (Campbell  and  Stanley,  1972).  Each  variable  was  deemed  to  be 
important  in  determining  to  some  extent  the  students'  relative  success 
or  failure  in  achieving  the  objectives  of  the  school  program.  Table  6 
indicates  the  PMA  and  SES  scores. 

As  shown  in  Table  6,  some  PMA  and  SES  scores  were  unavailable. 

A  small  number  of  stream  1  students  missed  taking  the  PMA  test,  as  they 
entered  the  program  in  the  second  year  by  transferring  from  another 
school.  To  determine  SES  scores,  information  on  the  occupational 
background  of  the  major  wage  earner  in  the  family  was  obtained  from 
student  registration  forms  and  parent  questionnaires.  Some  of  the 
registration  forms,  however,  were  incomplete  or  unavailable;  hence, 
discrepancies  are  evident  between  the  N  in  the  experimental  and  control 
groups  on  SES  scores  in  Table  6. 
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Table  5 

Distribution  of  Experimental  (T)  and  Control 
Group  (C)  Matched  Samples 


Matched  Samples  by  Grade 

Number 

Experimental 

of  Subjects 

Control 

Grade  One  students 

55 

55 

Grade  Two  students 

46 

46 

Grade  Three  students 

47 

47 

Total 

148 

148 

Distribution 

Table  6 

of  Mean  PMA  and  SES 

Scores  by  Stream 

Experimental 

Control 

PMA  Scores 

N 

PMA 

N 

PMA 

Stream  1 ,  Grade 

3 

40 

116.4 

47 

114.1 

Stream  2,  Grade 

2 

44 

114.0 

44 

113.6 

Stream  3,  Grade 

1 

55 

114.0 

55 

111.4 

SES  Scores 

N 

SES 

N 

SES 

Stream  1 ,  Grade 

3 

44 

48.6 

24 

43.9 

Stream  2,  Grade 

2 

41 

49.4 

27 

48.1 

Stream  3,  Grade 

1 

53 

49.2 

44 

47.0 

INSTRUMENTATION 


Instruments  were  selected  or  designed  to  measure  student 
achievement  and  the  perceptions  of  relevant  groups  toward  the  bilingual 
program.  To  measure  student  achievement,  the  following  test  instruments 
were  used:  Gates-MacGinitie  Reading  (Vocabulary  and  Comprehension), 
Science  Research  Associates  (SRA)  Arithmetic  Test,  School  System  Spelling 
and  Ukrainian  Language  Skills  tests. 

In  order  to  obtain  information  about  the  perceptions  of  relevant 
groups  toward  the  bilingual  program,  questionnaires  were  developed 
separately  for  parents,  teachers,  principals  and  students.  The  parent 
questionnaires  were  completed  by  the  parents  of  children  in  the  Ukrainian- 
English  Bilingual  Program  at  the  Grades  One,  Two  and  Three  levels. 

Teachers  offering  instruction  in  the  bilingual  program  completed  the 
teacher  questionnaire,  while  the  principals  of  the  schools  offering 
the  bilingual  program  completed  the  principal  questionnaire.  Moreover, 
Grade  Three  bilingual  program  students  completed  the  student  question¬ 
naire. 

Achievement  Tests 

Table  7  shows  the  distribution  of  achievement  tests  used  in 
the  study,  according  to  group  and  Grade  level. 

Gates-MacGinitie  Reading  Primary  A,B,C,  Form  1,  2  (Vocabulary 
and  Comprehension).  The  Gates-MacGinitie  tests  were  administered  at 
large  in  the  school  system  to  Grades  One,  Two  and  Three  students  at 
the  completion  of  the  school  term.  School  systems  norms  were  available 
for  both  the  vocabulary  and  comprehension  sub-tests,  which  were  group 


Table  7 


Distribution  of  Achievement  Tests,  According  to 
Group  and  Grade  Level 


Name  of  Test 

Group 

Grade  Level 

Gates-MacGi ni tie  Reading 
Primary  A,B,C  Forms  1,  2 
Vocabulary 

Both  Groups: 
Experimental , 
Control 

Grades 

Three 

One, 

Two , 

Gates-MacGinitie  Reading 
Primary  A,B,C,  Forms  1,  2 
Comprehension 

Both  Groups: 
Experimental , 
Control 

Grades 

Three 

One , 

Two , 

Science  Research  Associates 
(SRA)  Arithmetic 

Both  Groups: 
Experimental , 
Control 

Grades 

Three 

One, 

Two , 

School  System  Spelling 

Both  Groups: 
Experimental , 
Control 

Grades 
Three  < 

Two, 

Dnly 

Ukrainian  Language  Skills 

Experimental 

only 

Grades 

Three 

One, 

Two , 

administered.  To  be  specific,  the  vocabulary  sub-test  provided  a  measure 
of  the  pupil's  ability  to  recognize  or  analyze  isolated  words.  The 
comprehension  sub-test,  on  the  other  hand,  provided  information  about 
the  extent  to  which  a  pupil  understood  what  he  or  she  was  reading,  the 
latter  requiring  many  skills  not  involved  in  the  ability  to  recognize 
words. 


Science  Research  Associates  (SRA)  Arithmetic  Test.  The  SRA 
instrument  was  a  mathematics  test  administered  system  wide.  It  provided 
both  information  about  the  degree  of  a  pupil's  conceptual  understanding 


of  mathematics,  as  well  as  his  or  her  mastery  of  computational  skills. 


Ukrainian  Language  Skills  Tests.  Considerable  attention  was 
given  to  the  development  of  the  Ukrainian  Language  Skills  tests.  The 
Grade  One  test  underwent  two  thorough  revisions  while  the  Grade  Two 
test  passed  through  one  revision  phase.  Item  analyses  were  carried 
out  prior  to  the  revisions  of  both  tests.  Both  instruments  consisted 
of  parts  that  were  group  and  individually  administered;  the  Grade  One 
test  focused  on  the  listening  and  speaking  skills,  while  the  Grade  Two 
and  Three  tests,  in  addition,  measured  initial  reading  and  writing 
skills  (Appendix  E). 

Grade  One  Ukrainian  Language  Skills  Test. 

Group  Administered: 

Cluster  1.  Listening  comprehension 

2.  Listening  comprehension 

3.  Story  comprehension 

Individually  Administered: 

Cluster  4.  Naming;  Comparisons 

5.  Naming  of  nouns 

6.  Identifying  actions 

7.  Responding  to  pictures 

8.  Following  instructions 

The  maximum  possible  score  on  the  Grade  One  test  was  90  marks 
(group  administered  40;  individual  50). 
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Grade  Two  Ukrainian  Language  Skills  Test. 


Group  Admi 

ni stered : 

Cl uster  1 . 

Listening  comprehension 

2. 

Story  comprehension 

3. 

Selecting  action  pictures 

4. 

Listening  comprehension 

5. 

Story  comprehension 

Individual 

ly  Administered: 

Cluster  6. 

Nami ng 

7. 

Responding  to  pictures 

8. 

Oral  conversation 

9. 

Oral  reading 

10. 

Writing 

11. 

Silent  reading 

The  maximum  possible  score  on  the  Grade  Two  test  was  125  marks 
(group  administered  50;  individual  75). 


Grade  Three  Ukrainian  Language  Skills  Test. 

Group  Administered: 

Cluster  1.  Reading  readiness--beginning  sounds 

2.  Reading  readiness--beginning  and  ending  sounds 

3.  Silent  reading 

4.  Listening  comprehension 
Individually  Administered: 

Cluster  5.  Oral  reading 


6.  Sequencing 

7.  Synonyms 


8.  Prepositions  and  pronouns 

9.  Silent  reading--detail s 

10.  Silent  reading--main  idea 

11.  Writing--words  and  phrases 

12.  Writing--sentences 

13.  Writing--riddles 

14.  Wri ti ng--nouns  and  verbs 

15.  Writing--responding  to  pictures 

16.  Oral  expression  using  picture  stimulus 

The  maximum  possible  score  on  the  Grade  Three  test  was  140 
marks  (group  administered  100;  individual  40). 

Questionnai res 

Very  extensive  work  was  carried  out  in  the  revision  of  the 
parent,  teacher  and  principal  questionnaires  piloted  in  two  previous 
years.  The  revision  was  undertaken  to  gather  more  precise  information 
about  the  attitudes  of  parents,  teachers  and  principals  toward  the 
program.  In  short,  the  questionnaires  were  designed  to  obtain  informa¬ 
tion  about  the  students'  appreciation  of  the  Ukrainian  culture,  including 
the  students'  understanding  of  the  Ukrainian  Catholic  Rite,  and  the 
following  selected  sub-problems:  the  appropriateness  and  achievement 
of  program  objectives,  the  effectiveness  of  program  operation,  the 
adequacy  of  curricular  and  instructional  materials,  the  need  for  inservice 
training  and  special  administrative  arrangements . 

Parent  questionnaires.  Two  separate  questionnaires  were 


developed:  one  for  the  parents  of  Grade  One  pupils,  another  for  the 


parents  of  Grade  Two  and  Three  pupils.  Each  instrument  consisted  of 
three  types  of  questions:  those  answered  on  a  rating  scale,  multiple 
choice  questions,  and  open-ended  or  space  for  "comment"  responses. 

Some  of  the  major  areas  examined  were  as  follows: 

1.  Parental  rating  of  the  appropriateness  and  achievement  of 
stated  objectives. 

2.  Parental  rating  of  the  appropriateness  and  achievement  of 
specific  Ukrainian  language  arts  and  cultural  objectives. 

3.  Perceptions  and  attitudes  toward  the  program. 

4.  Parental  involvement  in  the  program. 

5.  Family  background. 

The  two  questionnaires  were  very  similar,  although  the  Grade 
Two  and  Three  questionnaires  contained  questions  about  Ukrainian  reading 
and  writing  skills  development  that  were  not  found  in  the  Grade  One 
instrument.  In  both  instruments,  however,  a  five-point  rating  scale 
was  used  (Appendix  A). 

Teacher  questionnaire.  Not  unlike  the  parent  questionnaire, 
the  teacher  questionnaire  was  developed  to  obtain  a  rating  of  the 
appropriateness  and  achievement  of  stated  program  objectives.  Moreover, 
the  questionnaire  was  designed  to  obtain  an  assessment  of  teacher 
perceptions  and  attitudes  about  the  overall  effectiveness  of  the  program, 
the  adequacy  of  school  organization,  inservices,  teaching  strategies, 
curricular  and  instructional  materials  (Appendix  B). 


Principal  questionnaire.  Less  detailed  than  the  teacher 
questionnaire,  the  principal  questionnaire  did  not  ask  for  an  assessment 
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of  the  degree  of  achievement  on  the  part  of  students  of  the  stated 
program  objectives.  Rather,  the  questionnaire  was  designed  to  provide 
information  about  the  appropriateness  of  the  objectives  and,  particul arly , 
information  about  school  organization  matters,  such  as  staffing,  the 
need  for  special  facilities  and  materials,  timetabling  or  scheduling 
arrangements ,  as  well  as  an  indication  of  major  problems,  parental 
attitudes,  and  degree  of  parental  involvement  (Appendix  C). 

Student  questionnaire.  The  student  attitude  questionnaire  was 
developed  to  obtain  information  about  the  feelings  and  attitudes  of 
Grade  Three  students  toward  the  bilingual  program.  It  consisted  of 
ten  questions  constructed  to  obtain  a  profile  of  the  student's  attitudes 
toward  Ukrainian  language  and  cultural  activities.  The  questionnaires 
were  completed  in  June  of  1977  by  Grade  Three  bilingual  students, 
according  to  a  precise  set  of  verbal  instructions  provided  by  a  test 
administrator  (Appendix  D). 

DATA  GATHERING  AND  STATISTICAL  PROCEDURES 

Administration  of  Achievement 

Tests 

In  June  of  1977  the  Gates-MacGinitie  reading  tests  and  the 
Science  Research  Associates  (SRA)  arithmetic  tests  were  administered 
to  fifty-five  children  in  the  Grade  One  Bilingual  Program  (T-j),  forty- 
six  children  in  the  Grade  Two  program  (T^,),  forty-seven  children  in 
the  Grade  Three  program  (T^)  and  to  equal  numbers  of  pupils  in  three 
control  groups.  The  first  control  group  (C-| )  consisted  of  fifty-five 
children  in  the  regular  Grade  One  program  while  the  second  and  third 


control  groups  (C2,  C^)  consisted  of  forty-six  children  in  the  regular 
Grade  Two  program  and  forty-seven  children  in  the  regular  Grade  Three 
program. 

In  addition,  the  School  System  Spelling  tests  were  administered 
to  all  of  the  experimental  and  control  group  students  at  the  Grade  Two 
and  Three  levels.  In  order  to  assess  achievement  in  Ukrainian,  the 
Ukrainian  Language  Skills  tests  (Grades  One,  Two  and  Three)  were 
administered  to  the  experimental  groups  in  the  fall  of  1976  as  pre  tests 
and  again  in  June  of  1977  as  post  tests. 

Gathering  of  Questionnaire  Data 

In  June  of  1977,  after  considerable  revision  and  pilot  testing, 
the  parent,  teacher  and  principal  questionnaires  were  mailed  out. 

After  several  days  had  passed,  each  respondent  was  contacted  by 
telephone,  in  order  to  find  out  if  a  particular  questionnaire  had  been 
received.  After  another  week  had  passed,  a  second  follow-up  was 
carried  out  to  contact  respondents  who  had  not  returned  their  question¬ 
naires.  Two  weeks  later,  the  third  and  last  follow-up  was  completed. 

The  questionnaire  returns  are  shown  in  Table  8. 

Statistical  Procedures 

The  data  for  the  study  were  gathered  at  both  the  school  and 
school  system  levels.  Tests  were  administered  in  the  bilingual  program 
schools  to  both  bilingual,  experimental  students,  and  regular  program, 
control  students.  Test  results  were  also  obtained  from  a  central 
school  system  data  bank.  All  data  were  tabulated  and  key  punched  on 
computer  cards  at  Edmonton  Catholic  Schools  Informational  Systems. 


Table  8 


Distribution  of  Questionnaires  Sent  to  Parents, 
Teachers  and  Principals  and  the 
Percentage  of  Returns 


Respondents 

Number 

Sent 

Number 

Returned 

Percentage 

Returned 

Parents  of  Grade  One 
bilingual  children 

55 

45 

81 .8 

Parents  of  Grade  Two 
bilingual  children 

46 

36 

78.2 

Parents  of  Grade  Three 
bilingual  children 

47 

39 

82.9 

Teachers 

8 

7 

87.5 

Principal  s 

3 

3 

100.0 

Statistical  tests  were  carried  out  at  the  Computing  Services,  University 
of  Alberta.  The  .05  level  of  significance  was  used  in  testing  the 
hypotheses,  and  a  two-tailed  test  of  significance  was  used  in  the 
analysis . 

In  order  to  test  the  null  hypotheses  and  evaluate  the  achieve¬ 
ment  of  bilingual  program  students,  a  t_  test  for  dependent  samples  was 
performed  on  the  standard  scores  of  the  experimental  and  control  groups 
on  the  Gates-MacGinitie,  SRA  and  Spelling  tests.  A  t_  test  for  dependent 
samples  was  also  used  to  analyze  the  pre  and  post  test  scores  in  the 
Ukrainian  Language  Skills  tests. 

Correlations  were  carried  out  to  determine  the  relationships 
existing  between  the  dependent  variable,  achievement  in  Ukrainian,  and 


the  independent  variables,  the  amount  of  time  Ukrainian  is  spoken  in 
the  home  and  the  attitude  ratings  on  the  student  attitude  questionnaire. 

SUMMARY 

In  summary,  the  Ukrainian-Engl ish  Bilingual  Program  was  de¬ 
signed  to  provide  students  with  the  opportunity  to  learn  the  Ukrainian 
language  as  a  "language  of  instruction,"  along  with  acquiring  English 
language  communication  skills. 

Questionnaires  were  developed  to  obtain  information  about  the 
family  backgrounds  of  the  148  students  involved  in  the  study.  Null 
hypotheses  were  established  in  order  to  examine  pupil  academic  achieve¬ 
ment  and  cultural  appreciation. 

Bilingual  program  students  were  matched  with  a  control  group  of 
students  in  the  regular  school  program.  Both  groups  of  students 
completed  achievement  instruments  selected  or  developed  for  the  study. 
Parents,  teachers  and  principals  completed  questionnaires  developed 
for  the  purpose  of  obtaining  information  about  the  perceptions  of 
relevant  groups  toward  the  bilingual  program.  For  the  purpose  of 
comparing  the  achievement  test  score  results  of  the  experimental  and 
control  groups,  t  tests  for  dependent  samples  were  carried  out. 


CHAPTER  IV 


ANALYSIS  OF  DATA  AND  FINDINGS 

In  this  chapter  the  results  of  the  study  are  presented  and 
analyzed.  The  first  section  deals  with  the  nature  of  the  samples. 

The  achievement  test  results  are  presented  in  the  next  section, 
followed  by  a  discussion  of  the  questionnaire  results  related  to 
cultural  appreciation  and  a  discussion  of  the  perceptions  of  relevant 
groups  toward  the  bilingual  program. 

THE  NATURE  OF  THE  SAMPLE 

Pupils  registered  in  the  Ukrainian-Engl ish  Bilingual  Program 
in  the  Edmonton  Catholic  School  System  during  the  1976-1977  school 
term  at  the  Grade  One,  Grade  Two  and  Grade  Three  levels,  made  up  the 
experimental  groups.  Grade  Three  students  who  entered  the  program  in 
the  first  year  of  implementation  were  designated  "stream  1"  (T-j), 
while  Grade  Two  students  were  designated  "stream  2"  (T^),  and  Grade 
One  students  were  designated  "stream  3"  (T^).  The  experimental  students 
were  matched  with  control  students  on  the  basis  of  the  following 
criteria:  Grade,  sex,  age.  Primary  Mental  Ability  (PMA)  score  and 
socio-economic  status  (SES)  rating.  The  control  students  were  selected 
from  the  regular  programs  of  the  three  schools  which  offered  the 
Ukrainian-Engl ish  Bilingual  Program  or  from  the  regular  programs  of 
nearby  schools  of  relatively  similar  socio-economic  area.  The  Grade 
Three  control  students  were  designated  "stream  1"  (C-j),  the  Grade  Two 
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students  "stream  2"  (C2),  and  the  Grade  One  students  "stream  3"  (C3). 

A  total  of  148  students  made  up  the  experimental  groups,  47 
Grade  Three  students  (T-j ) ,  46  Grade  Two  students  (T2),  and  55  Grade 
One  students  ( T^ ) .  An  equal  number  of  students  made  up  the  control 
groups,  47  Grade  Three  students  (C-, ) ,  46  Grade  Two  students  (C2),  and 
55  Grade  One  students  (C^). 

Although  programs  varied  somewhat  from  school  to  school, 
children  in  the  Ukrainian-Engl ish  Bilingual  Program  were  taught  in 
both  English  and  Ukrainian  for  an  approximately  equal  amount  of  time 
during  the  school  day.  Children  in  the  regular  school  programs,  however, 
were  taught  only  in  English  during  the  school  day. 

The  main  purpose  of  this  study  was  to  determine  the  consequences 
of  the  implementation  and  operation  of  the  bilingual  program  on  pupil 
academic  achievement,  pupil  cultural  appreciation  and  the  perceptions 
of  relevant  groups  toward  the  bilingual  program.  The  three  categories, 
pupil  academic  achievement,  pupil  cultural  appreciation,  and  the  per¬ 
ceptions  of  relevant  groups  toward  the  bilingual  program,  are  examined 
in  detail  in  the  sections  which  follow. 

ACHIEVEMENT  TEST  RESULTS 

The  main  problem  of  the  study,  as  expressed  in  terms  of  the 
first  category,  pupil  academic  achievement,  was  examined  directly  by 
means  of  various  group  administered  and  individually  administered 
achievement  tests. 

For  the  purpose  of  comparing  the  achievement  test  score  results 
of  the  experimental  and  control  groups,  t_  tests  for  dependent  samples 
were  carried  out. 


Grade  Three  Test  Score  Results 

(Stream  1 ) 


Analyses  of  the  Grade  Three  test  score  results  for  the  Gates- 
MacGinitie  Vocabulary  and  Comprehension  tests,  the  SRA  Arithmetic  test 
and  the  School  System  Spelling  test  are  indicated  in  Table  9. 

As  noted  in  Table  9,  significant  differences  were  evident  in 
the  Gates-MacGinitie  Vocabulary  and  Comprehension  test  score  results 
at  the  Grade  Three  level.  On  both  tests,  the  bilingual  program  students 
scored  significantly  higher  than  regular  program  students.  On  the  SRA 
Arithmetic  and  School  System  Spelling  tests,  however,  no  significant 
differences  were  evident  between  the  experimental  and  control  groups. 


Table  9 

Comparisons  of  Experimental  (T-j )  and  Control  (C-j ) 
Students  on  Achievement  Test  Score  Results 
Stream  1  (Grade  Three) 


Variable 

N 

Mean 

S.D. 

t  value 

Gates-MacGinitie  (Vocabulary) 

Bilingual  Program  (T-| ) 

Regul  ar  Program  (C-j ) 

47 

60.4 

6.1 

2.30* 

47 

57.0 

8.2 

Gates-MacGini tie  (Comprehension) 

Bilingual  Program  (T-| ) 

Regular  Program  (C-j ) 

47 

59.2 

6.9 

2.40* 

47 

55.4 

8.3 

SRA  Arithmetic 

Bilingual  Program  (T-j ) 

Regul  ar  Program  ( C-j ) 

47 

24.9 

4.1 

.05 

47 

24.9 

3.9 

School  System  Spelling 

Bilingual  Program  (T-| ) 

Regular  Program  (C-| ) 

47 

91  .7 

10.9 

1.65 

42 

87.1 

15.2 

*Significant  at  .05  level. 


Grade  Two  Test  Score  Results 

(Stream  2) 


Analyses  of  the  Grade  Two  test  score  results  for  the  Gates- 
MacGinitie  Vocabulary  and  Comprehension  tests,  the  SRA  Arithmetic  test 
and  the  School  System  Spelling  test  are  presented  in  Table  10. 

As  indicated  in  Table  10,  a  significant  difference  was  evident 
in  the  SRA  Arithmetic  test  score  results  at  the  Grade  Two  level.  On 
the  arithmetic  test,  the  bilingual  program  students  scored  significantly 
higher  than  regular  program  students.  On  the  Gates-MacGini tie  Vocabulary 
and  Comprehension  tests  and  the  School  System  Spelling  test,  however, 
no  significant  differences  were  evident  between  the  experimental  and 
control  groups. 


Table  10 

Comparisons  of  Experimental  (T«)  and  Control  (C?) 
Students  on  Achievement  Test  Score  Results 
Stream  2  (Grade  Two) 


Variabl e 

N 

Mean 

S.D. 

t  value 

Gates-MacGinitie  (Vocabulary) 

Bilingual  Program  (T«) 

47 

58.5 

7.7 

0.60 

Regular  Program  (C^) 

46 

57.5 

7.5 

Gates-MacGinitie  ( Comprehens i on ) 

Bilingual  Program  (T~) 

46 

56.7 

8.0 

0.11 

Regular  Program  (C^) 

46 

56.5 

8.5 

SRA  Arithmetic 

Bilingual  Program  (T«) 

46 

26.5 

3.5 

2.18* 

Regular  Program  (C^r 

45 

24.7 

4.5 

School  System  Spelling 

Bilingual  Program  (T^) 

45 

95.3 

8.1 

1.90 

Regular  Program  (C2 ) 

45 

90.2 

16.0 

*Significant  at  .05  level. 
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Grade  One  Test  Score  Results 

(Stream  3) 

Grade  One  test  score  results  for  the  Gates-MacGini tie  Vocabulary 
and  Comprehension  tests,  and  the  SRA  Arithmetic  test  are  shown  in 
Table  11. 

Table  11  shows  that  a  significant  difference  was  evident  in  the 
SRA  Arithmetic  test  score  results  at  the  Grade  One  level.  Consistent 
with  Grade  Two  test  results,  the  bilingual  program  students  scored 
significantly  higher  in  arithmetic  than  regular  program  students.  On 
the  Gates-MacGini tie  Vocabulary  and  Comprehension  tests,  however,  no 
significant  differences  were  evident  between  the  experimental  and  control 
groups,  also  consistent  with  Grade  Two  results.  Of  interest,  no 
Spelling  test  was  administered  at  the  Grade  One  level,  because  Spelling 
is  first  introduced  as  a  separate  subject  area  of  study  at  the  Grade 
Two  1 evel . 


Table  11 

Comparisons  of  Experimental  (Tg)  and  Control  (Cg) 
Students  on  Achievement  Test  Score  Results 
Stream  3  (Grade  One) 


Variable 

N 

Mean 

S.D. 

t  value 

Gates-MacGini  tie  (Vocabulary) 

Bilingual  Program  (Tg) 

55 

54.2 

8.2 

-1 .29 

Regular  Program  (Cgj 

55 

56.4 

9.5 

Gates-MacGini tie  (Comprehension) 

Bilingual  Program  (Tg) 

55 

54.9 

8.4 

-0.57 

Regular  Program  (Cg) 

55 

55.9 

8.7 

SRA  Arithmetic 

Bilingual  Program  (Tg) 

54 

30.2 

3.3 

2.21* 

Regular  Program  (Cg)° 

55 

28.6 

4.3 

*Significant  at  .05  level. 


Ukrainian  Language  Skills  Test 
Score  Results 


Analyses  of  the  Ukrainian  Language  Skills  test  score  results 
were  carried  out  to  determine  if  significant  mean  differences  were 
evident  between  pre  and  post  tests.  The  test  score  results  on  the 
Ukrainian  Language  Skills  tests  are  presented  in  Table  12. 

As  noted  in  Table  12,  a  significant  difference  was  evident  in 
the  Ukrainian  Language  Skills  test  score  results  at  each  of  the  Grade 
levels.  On  the  comparison  of  the  test  score  results  on  the  pre  and 
post  test,  a  significant  mean  gain  was  evident,  indicating  that  bilingual 
program  students  scored  significantly  higher  on  the  post  test  at  the 
Grades  One,  Two  and  Three  levels. 

Table  12 

Comparison  of  Mean  Scores  on  the  Ukrainian 
Pre  and  Post  Test  by  Stream 


Variabl e 

N 

Mean 

S.D. 

t  value 

Stream  1 ,  Grade  3 

Ukrainian  Language  Skills 

Pre  test 

Post  test 

47 

83.2 

121.4 

23.5 

15.3 

-16.6*** 

Stream  2,  Grade  2 

Ukrainian  Language  Skills 

Pre  test 

Post  test 

46 

38.9 

108.0 

15.8 

16.7 

-31.58*** 

Stream  3,  Grade  1 

Ukrainian  Language  Skills 

Pre  test 

Post  test 

55 

37.7 

70.8 

22.8 

14.0 

-12.8*** 

***Significant  beyond  .001  level. 


Correlation  of  Ukrainian  Achievement 

With  Selected  Variables 

In  order  to  examine  the  relationship  between  achievement  in 
Ukrainian,  the  dependent  variable,  and  various  independent  variables, 
correlations  were  derived  between  the  Ukrainian  Language  Skills  test 
score  results  and  the  following  independent  variables:  the  amount  of 
time  Ukrainian  is  spoken  at  home  and  student  attitude  ratings. 

Amount  of  time  Ukrainian  is  spoken  at  home.  Correlation  of 
the  Ukrainian  Language  Skills  pre  test  results  and  the  amount  of  time 
Ukrainian  is  spoken  at  home  is  indicated  in  Table  13. 

Table  13 

Correlation  of  Results  on  the  Ukrainian  Pre  Test 
and  the  Amount  of  Time  Ukrainian  is  Spoken 
at  Home--Experimental  Students 


Variabl e 

N 

r 

P 

Ukrainian  Language  Skills 

Grade  Three  (Stream  1) 

39 

0.599 

0.00003 

Ukrainian  Language  Skills 

Grade  Two  (Stream  2) 

36 

0.446 

0.003 

Ukrainian  Language  Skills 

Grade  One  (Stream  3) 

45 

0.480 

0.0004 

As  noted  in  Table  13,  the  Grade  Three  Ukrainian  Language  Skills 
pre  test  results  correlated  quite  highly  with  the  amount  of  time 
Ukrainian  is  spoken  at  home.  A  lower  correlation,  however,  was  evident 
on  the  Grade  Two  and  Grade  One  results.  A  tentative  interpretation  of 
the  results  suggests  that  the  amount  of  time  Ukrainian  is  spoken  at  home 
may  be  a  variable  which  may  predict  to  some  extent  the  degree  of  success 
students  may  achieve  at  school  in  acquiring  Ukrainian  language  skills. 

Correlation  of  the  Ukrainian  Language  Skills  post  test  results 
and  the  amount  of  time  Ukrainian  is  spoken  at  home  is  presented  in 
Table  14. 

Table  14  shows  that  the  Grade  Two  Ukrainian  Language  Skills  post 
test  results  correlated  quite  highly  with  the  amount  of  time  Ukrainian 
is  spoken  at  home.  A  slightly  lower  correlation,  however,  was  evident 
at  the  Grade  Three  level  and  a  much  lower  correlation  was  indicated  at 
the  Grade  One  level.  Overall,  the  correlation  results  on  the  post  tests 
were  generally  consistent  with  the  pre  test  results. 

Table  14 

Correlation  of  Results  on  the  Ukrainian  Post  Test 
and  the  Amount  of  Time  Ukrainian  is  Spoken 
at  Home--Experimental  Students 


Variable 

N 

r 

P 

Ukrainian  Language  Skills 

Grade  Three  (Stream  1) 

39 

0.434 

0.003 

Ukrainian  Language  Skills 

Grade  Two  (Stream  2) 

36 

0.515 

0.0007 

Ukrainian  Language  Skills 

Grade  One  (Stream  3) 

45 

0.396 

0.004 

55 


Student  attitude  ratings.  Correlation  of  the  Ukrainian 
Language  Skills  Grade  Three  pre  and  post  test  results  and  the  student 
attitude  ratings  is  reported  in  Table  15. 

As  shown  in  Table  15,  the  correlation  of  the  Ukrainian 
Language  Skills  Grade  Three  pre  and  post  test  results  and  the  student 
attitude  ratings  was  very  low  in  both  cases,  at  a  probability  level 
of  0.101  and  0.142,  respectively. 

Table  15 

Correlation  of  Results  on  the  Ukrainian  Language  Skills 
Tests  and  Student  Attitude  Ratings-- 
Grade  Three  Experimental  Students 


Variabl e 

N 

r 

P 

Ukrainian  Language  Skills 

Grade  Three  Pre  test 

42 

0.201 

0.101 

Ukrainian  Language  Skills 

Grade  Three  Post  test 

42 

0.169 

0.142 

SUMMARY  OF  ACHIEVEMENT  TEST  FINDINGS 

The  main  problem  of  the  study,  as  expressed  in  terms  of  pupil 
academic  achievement,  was  analyzed  statistically  in  order  to  determine 
significant  differences  and  correlations.  On  the  basis  of  the  results 
of  the  study  relating  to  pupil  academic  achievement,  the  null  hypotheses 
were  accepted  or  rejected  as  follows: 


A 


Hypothesis  1.  There  is  no  significant  difference  in  reading 
achievement  as  measured  by  the  Gates-MacGini tie  Reading  instruments, 
between  children  in  the  Ukrainian-Engl ish  Bilingual  Program  and  those 
in  a  regular  school  program.  The  results  indicated  that  the  means  on 
the  Grade  Three  Vocabulary  and  Comprehension  tests  for  the  bilingual 
students  were  significantly  higher  than  the  means  for  the  regular  program 
students  as  shown  in  Table  9.  Consequently,  for  the  Grade  Three  level 
this  hypothesis  was  rejected.  Since  no  significant  mean  differences, 
however,  were  evident  at  the  Grade  Two  and  Grade  One  levels,  as  shown 
in  Tables  10  and  11,  this  hypothesis  was  accepted  for  the  Grade  Two 
and  Grade  One  levels. 

Hypothesis  2.  There  is  no  significant  difference  in  arithmetic 
achievement,  as  measured  by  the  Science  Research  Associates  (SRA) 
Arithmetic  instruments,  between  children  in  the  Ukrainian-Engl i sh 
Bilingual  Program  and  those  in  a  regular  school  program.  The  results 
indicated  that  the  means  on  the  Grade  Two  and  Grade  One  SRA  Arithmetic 
tests  for  the  bilingual  students  were  significantly  higher  than  the 
means  for  the  regular  program  students,  as  shown  in  Tables  10  and  11. 
Therefore,  at  the  Grade  Two  and  Grade  One  levels,  this  hypothesis  was 
rejected.  Since  no  significant  mean  difference,  however,  was  evident 
at  the  Grade  Three  level,  as  shown  in  Table  9,  this  hypothesis  was 
accepted  for  the  Grade  Three  level. 

Hypothesis  3.  There  is  no  significant  difference  in  spelling 
achievement,  as  measured  by  the  School  System  Spelling  instrument, 
between  Grade  Two  and  Three  children  in  the  Ukrainian-Engl i sh  Bilingual 
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Program  and  those  in  a  regular  school  program.  The  results  indicated 
that  no  significant  mean  differences  were  evident  on  the  School  System 
Spelling  tests  at  the  Grades  Two  and  Three  levels,  as  shown  in  Tables 
9  and  10,  therefore,  this  hypothesis  was  accepted. 

Hypothesis  4.  There  is  no  significant  difference  in  the  mean 
gain  in  achievement  in  Ukrainian,  as  measured  by  the  Ukrainian  Language 
Skills  pre  and  post  tests.  The  results  indicated  that  significant 
differences  between  the  Ukrainian  Language  Skills  pre  and  post  tests 
at  the  Grades  Three,  Two  and  One  levels  were  evident,  as  shown  in 
Table  12.  Consequently,  this  hypothesis  was  rejected. 

Hypothesis  5.  There  is  no  significant  correlation  between  pre 
and  post  test  achievement  in  Ukrainian,  as  measured  by  the  Ukrainian 
Language  Skills  instruments,  and  the  amount  of  time  that  Ukrainian  is 
spoken  in  the  home.  The  results  indicated  that  there  was  a  significant 
correlation  between  Ukrainian  Language  Skills  pre  and  post  test  results 
and  the  amount  of  time  Ukrainian  is  spoken  in  the  home,  as  indicated 
in  Tables  13  and  14.  Therefore,  this  hypothesis  was  rejected. 

Hypothesis  6.  There  is  no  significant  correlation  between  pre 
and  post  test  achievement  in  Ukrainian,  as  measured  by  the  Ukrainian 
Language  Skills  instruments,  and  the  attitude  ratings  on  the  attitude 
questionnaire  instrument  completed  by  Grade  Three  bilingual  program 
students.  The  results  indicated  there  was  a  low  correlation  between 
Ukrainian  Language  Skills  pre  and  post  test  results  and  the  attitude 
ratings  on  the  attitude  questionnaire  instrument  completed  by  Grade 
Three  bilingual  program  students,  as  indicated  in  Table  15.  Consequently, 
this  hypothesis  was  accepted. 


A 
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CULTURAL  APPRECIATION 

The  main  problem  of  the  study,  as  expressed  in  terms  of  the 
second  category,  pupil  cultural  appreciation,  was  examined  directly 
through  the  use  of  a  student  attitude  questionnaire  instrument, 
completed  by  Grade  Three  bilingual  program  students  and,  indirectly, 
through  the  use  of  parent  and  teacher  questionnaires.  The  next  section 
deals  with  the  results  obtained  on  the  student  attitude  questionnaire 
instrument  while  the  section  on  the  attitudes  of  relevant  groups  will 
include  a  discussion  of  parent  and  teacher  perceptions  of  the  effect 
of  the  bilingual  program  on  pupil  cultural  appreciation. 

Student  Attitude  Questionnaire 

On  the  student  attitude  questionnaire,  which  consisted  of  ten 
questions  constructed  to  obtain  a  profile  of  the  student's  attitude 
toward  Ukrainian  language  and  cultural  activities,  a  positive  response, 
yes,"  was  assigned  a  value  of  1.0,  a  response  of  "sometimes,"  was 
assigned  a  value  of  .5  while  a  negative  response  "no"  or  a  response 
of  "I  don't  know"  was  assigned  a  value  of  0.  The  student  attitude 
questionnaire  results  are  presented  in  Table  16. 

As  shown  in  Table  16,  the  mean  score  on  the  student  attitude 
questionnaire  was  7.9,  indicating  that  the  attitude  of  the  Grade  Three 
bilingual  program  students,  as  measured  by  the  student  attitude 
questionnaire,  was  highly  positive  toward  the  bilingual  program. 


A 


Table  16 


Distribution  of  the  Student  Attitude  Questionnaire 
Ratings--Stream  1  (Grade  Three) 


Variabl e 

N 

Total  Possible 
Score 

Mean 

Student  Attitude  Rating 

42 

10 

7.9 

ATTITUDES  OF  RELEVANT  GROUPS 

The  main  problem  of  the  study,  as  expressed  in  terms  of  the 
third  category,  the  perceptions  of  relevant  groups  toward  the  bilingual 
program,  was  examined  by  means  of  parent,  teacher  and  principal 
questionnaires.  Parents,  teachers  and  principals  were  asked  to  evaluate 
the  appropri ateness  of  program  objectives.  Furthermore,  parents  were 
asked  to  rate  the  degree  to  which  they  felt  their  child  was  achieving 
the  objectives  of  the  program  (Appendix  A).  Teachers,  moreover,  were 
asked  to  rate  the  degree  to  which  they  felt  their  classes  were 
achieving  the  program  objectives  (Appendix  B). 

In  addition,  the  attitudes  of  relevant  groups  toward  the 
bilingual  program  were  examined  as  they  related  to  the  following  sub¬ 
problems:  effectiveness  of  program  operation,  adequacy  of  curricular 
and  instructional  materials,  inservice  training  and  special  adminis¬ 
trative  arrangements  (Appendices  A,  B,  C). 
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Appropriateness  and  Achievement 
of  Program  Objectives 

Objective  1.  The  first  objective  of  the  Ukrainian-Engl ish 
Bilingual  Program  rated  by  parents,  teachers  and  principals  was  stated 
as  follows: 

The  pupils  will  follow  the  English  language  curriculum  in 
language  arts,  mathematics  and  science  and  will  achieve  at  or 
above  an  average  level  in  each  of  these  areas. 

The  parents,  teachers  and  principals  rated  the  appropriateness 

and  achievement  of  the  objective  on  a  five-point  scale.  As  indicated 

in  Table  17,  columns  1  and  2  were  collapsed  into  one  category  to  show 

the  negative  side  of  the  continuum.  Column  3  remained  as  one  category 

to  show  the  mid-point  or  neutral  position  on  the  continuum,  while 

columns  4  and  5  were  collapsed  into  one  category  to  show  the  positive 

side  of  the  continuum. 


Table  17 

Distribution  of  Parent,  Teacher  and  Principal  Ratings  of 
Objective  1,  According  to  Appropriateness 
and  Achievement  (in  Brackets)* 


N 

Inappropriate 

1  2 
(Not  achieved) 

3 

Appropriate 

4  5 

(Achieved) 

G1  Parents** 

43 

0 

7.0 

93.1 

(4.6) 

(18.6) 

(76.7) 

Teachers 

7 

0 

0 

100.0 

(0) 

(14.3) 

(85.7) 

Princi pals 

3 

0 

33.3 

66.7 

*Expressed  as  a  percentage  of  total  respondents. 


**G1  refers  to  Grade  level. 
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As  noted  in  Table  17,  the  majority  of  parents,  teachers  and 
principals  rated  the  appropriateness  of  the  objective  very  highly;  93.1 
percent  of  the  parents  gave  a  rating  of  4  and  5;  100  percent  of  the 
teachers  gave  a  rating  of  4  and  5;  66.7  percent  of  the  principals  gave 
a  rating  of  4  and  5.  The  achievement  of  the  objective,  as  rated  by 
parents  and  teachers,  was  somewhat  lower;  76.7  percent  of  the  parents 
gave  a  rating  of  4  and  5  while  85.7  percent  of  the  teachers  gave  a 
rating  of  4  and  5. 

Objective  2.  The  second  objective  of  the  Ukrai nian-Engl i sh 
Bilingual  Program  rated  by  parents,  teachers  and  principals  was  stated 
as  follows: 

The  pupils  will  learn  oral  Ukrainian  through  the  presen¬ 
tation  of  language  arts,  social  studies,  music,  art,  physical 
education  and  health  in  the  Ukrainian  language. 

The  parents,  teachers  and  principals  rated  the  appropriateness 
and  achievement  of  the  objective  on  a  five-point  scale,  as  presented 
in  Table  18.  (Columns  1  and  2  were  collapsed  on  one  side  of  the 
continuum,  4  and  5  on  the  opposite  side.) 

Table  18  shows  that  the  majority  of  parents,  teachers  and 
principals  rated  the  appropriateness  of  the  objective  very  highly; 

90.7  percent  of  the  parents  gave  a  rating  of  4  and  5;  100  percent  of 
the  teachers  and  principals  gave  a  rating  of  4  and  5.  The  achievement 
of  the  objective,  as  rated  by  parents  and  teachers,  as  in  the  case  of 
objective  1,  was  somewhat  lower;  60.9  percent  of  the  parents  gave  a 
rating  of  4  and  5  while  85.8  percent  of  the  teachers  gave  a  rating  of 
4  and  5.  Again,  as  in  the  case  of  objective  1,  teachers  tended  to  rate 
the  achievement  of  objective  2  slightly  higher  than  parents. 


Table  18 


Distribution  of  Parent,  Teacher  and  Principal  Ratings  of 
Objective  2,  According  to  Appropriateness 
and  Achievement  (in  Brackets)* 


N 

Inappropri ate 

1  2 

(Not  achieved) 

3 

Appropri ate 

4  5 

(Achieved) 

G1  Parents** 

43 

0 

9.3 

90.7 

(41) 

(9.8) 

(29.3) 

(60.9) 

Teachers 

7 

0 

0 

100.0 

(0) 

(14.3) 

(85.8) 

Principals 

3 

0 

0 

100.0 

*Expressed  as  a  percentage  of  total  respondents. 

**G1  refers  to  Grade  level. 


Objective  3:  General  statement.  The  third  objective  of  the 
Ukrai nian-Engl i sh  Bilingual  Program  rated  by  parents,  teachers  and 
principals  was  stated  as  follows: 

Pupils  will  develop  an  appreciation  of  Ukrainian 
culture. 

The  parents,  teachers  and  principals  rated  the  appropriateness 
and  achievement  of  the  objective  on  the  basis  of  observed  change  on  a 
five-point  scale,  as  reported  in  Table  19.  (Columns  1  and  2  were 
collapsed  on  one  side  of  the  continuum,  4  and  5  on  the  opposite  side.) 

As  shown  in  Table  19,  the  majority  of  parents,  teachers  and 
principals  rated  the  appropriateness  of  the  objective  very  highly; 

93.2  percent  of  the  parents  of  Grade  One  students  gave  a  rating  of  4 
and  5;  100  percent  of  the  teachers  gave  a  rating  of  5;  100  percent  of 


Table  19 


Distribution  of  Parent,  Teacher  and  Principal  Ratings  of 
Objective  3,  According  to  Appropriateness 
and  Achievement  (in  Brackets)* 


N 

Inappropriate 

1  2 

(Not  achieved) 

3 

Appropriate 

4  5 

(Achi eved ) 

G1  Parents** 

44 

0 

6.8 

93.2 

(45) 

(2.2) 

(13.3) 

(84.5) 

G2  Parents 

(33) 

(0) 

(6.1) 

(94.0) 

G3  Parents 

(37) 

(0) 

(2.7) 

(97.3) 

Teachers 

7 

0 

0 

100.0 

(7) 

(0) 

(0) 

(100.0) 

Pri nci pals 

3 

0 

0 

100.0 

*Expressed  as  a  percentage  of  total  respondents. 

**G1 ,  G2,  and  G3  refer  to  Grade  level. 


the  principals  gave  a  rating  of  4  and  5.  Again,  consistent  with  the 
ratings  of  objectives  1  and  2,  the  achievement  of  objective  3  was 
rated  somewhat  lower;  84.5  percent  of  the  parents  of  Grade  One  students 
gave  a  rating  of  4  and  5  while  100  percent  of  the  teachers  gave  a  rating 
of  4  and  5.  The  parents  of  Grade  Two  and  Three  students,  also,  rated 
the  achievement  of  objective  three  very  highly;  94  percent  of  the 
parents  of  Grade  Two  students  gave  a  rating  of  4  and  5  while  97.3  percent 
of  the  parents  of  Grade  Three  students  gave  a  rating  of  4  and  5. 


Objective  3:  Subject  areas.  On  the  parent,  teacher  and 


principal  questionnaires  the  third  objective  was  also  stated  in  more 
specific  terms  as  follows: 

More  specifically,  culture  can  be  considered  in  terms  of 
various  subject  areas.  To  what  extent  do  you  feel  that  cultural 
appreciation  is  appropriate  to  and  being  achieved  by  means  of 
the  following  subject  areas? 

The  parents,  teachers  and  principals  rated  the  appropriateness 
and  achievement  of  the  cultural  objectives  of  various  subject  areas  on 
a  five-point  scale,  as  indicated  in  Table  20.  (Columns  1  and  2  were 
collapsed  on  one  side  of  the  continuum,  4  and  5  on  the  opposite  side.) 

Table  20  shows  that  the  majority  of  parents,  teachers  and 
principals  rated  the  appropriateness  of  the  six  subject  areas  in  terms 
of  cultural  appreciation,  very  highly;  generally,  between  66.7  and 
100  percent  of  each  of  the  groups  gave  ratings  of  4  and  5.  The  ratings 
on  achievement,  however,  were  somewhat  lower;  generally,  between  40.0 
and  100  percent  of  each  of  the  groups  gave  ratings  of  4  and  5. 

Of  the  subject  areas  listed,  religion  was  given  the  highest 
rating  by  parents  on  both  appropriateness  and  achievement;  between 
95.4  and  97.5  percent  gave  ratings  of  4  and  5  on  appropriateness  and 
between  85.8  and  97.4  percent  gave  ratings  of  4  and  5  on  achievement. 
Next,  in  order  of  highest  total  rating  on  appropriateness  and  achieve¬ 
ment  by  parents,  were  Ukrainian  music,  Ukrainian  art,  literature  and 
social  studies.  Religion  and  Ukrainian  art  were  given  the  highest 
rating  by  teachers  and  principals  on  appropriateness  and  achievement 
(100  percent  gave  ratings  of  4  and  5)  followed  by  Ukrainian  music, 
literature  and  social  studies. 


Table  20 


Distribution  of  Parent,  Teacher  and  Principal  Ratings  of 
Cultural  Subject  Areas,  According  to  Appropriateness 
and  Achievement  (in  Brackets)* 


Subject 

Area 

Group 

N 

Inappropri ate 

1  2 

(Not  achieved' 

3 

) 

Appropriate 

4  5 

(Achieved) 

Ukrainian 

G1  Parents** 

45 

4.4 

8.9 

86.6 

Music 

(42) 

(7.2) 

(26.2) 

(66.7) 

G2  Parents 

36 

2.8 

8.3 

88.8 

(36) 

(2.8) 

(22.2) 

(75.0) 

G3  Parents 

39 

0 

12.8 

87.2 

(39) 

(2.6) 

02.8) 

(84.6) 

Teachers 

7 

0 

14.3 

85.7 

(7) 

(0) 

(14.3) 

(85.7) 

Princi pals 

3 

0 

0 

100.0 

Ukrai nian 

G1  Parents 

45 

6.6 

11.1 

82.3 

Art 

(44) 

(9.1) 

(25.0) 

(65.9) 

G2  Parents 

36 

0 

27.8 

72.2 

(35) 

(2.9) 

(31.4) 

(65.8) 

G3  Parents 

39 

5.2 

10.3 

84.7 

(39) 

(7.7) 

(17.9) 

(74.4) 

Teachers 

7 

0 

0 

100.0 

(7) 

(0) 

(0) 

(100.0) 

Princi pal s 

3 

0 

0 

100.0 

Rel igion 

G1  Parents 

43 

0 

4.7 

95.4 

(42) 

(2.4) 

(11.9) 

(85.8) 

G2  Parents 

35 

0 

2.9 

97.2 

(36) 

(0) 

(8.3) 

(91.6) 

G3  Parents 

39 

0 

2.6 

97.5 

(39) 

(0) 

(2.6) 

(97.4) 

Teachers 

7 

0 

0 

100.0 

(7) 

(0) 

(0) 

(100.0) 

Principals 

3 

0 

0 

100.0 

Table  20  (Continued) 


Subject 

Area 

Group 

N 

Inappropriate 

1  2  3 
(Not  achieved) 

Appropriate 

4  5 

(Achieved) 

Social 

G1  Parents 

44 

6.8 

15.9 

77.3 

Studies 

(40) 

(37.5) 

(35.0) 

(27.5) 

V  ud rldUd  ) 

G2  Parents 

32 

12.5 

18.8 

68.8 

(31) 

(22.6) 

(35.5) 

(41.9) 

G3  Parents 

38 

2.6 

21.1 

76.3 

(37) 

(5.4) 

(35.1 ) 

(59.4) 

Teachers 

6 

33.3 

0 

66.7 

(5) 

(60.0) 

(0) 

(40.0) 

Principals 

3 

0 

0 

100.0 

Social 

G1  Parents 

43 

7.0 

16.3 

76.8 

Studies 

(39) 

(25.6) 

(38.5) 

(35.9) 

(Ukrai ne) 

G2  Parents 

33 

6.1 

27.3 

66.7 

(33) 

(9.1) 

(39.4) 

(51.5) 

G3  Parents 

38 

0 

13.2 

86.8 

(37) 

(2.7) 

(21.6) 

(75.7) 

Teachers 

7 

14.3 

14.3 

71  .4 

(6) 

(16.7) 

(16.7) 

(66.6) 

Princi pals 

3 

0 

66.7 

33.3 

Li terature 

G1  Parents 

42 

4.8 

7.1 

88.1 

(39) 

(28.2) 

(23.1) 

(48.7) 

G2  Parents 

35 

5.8 

20.0 

74.3 

(35) 

(8.6) 

(28.6) 

(62.9) 

G3  Parents 

37 

2.7 

13.5 

83.7 

(36) 

(2.8) 

(22.2) 

(75.0) 

Teachers 

7 

0 

0 

100.0 

(7) 

(0) 

(28.6) 

(71.4) 

Pri nci pals 

3 

0 

0 

100.0 

^Expressed  as  a  percentage  of  total  respondents. 


**61,  G2  and  G3  refer  to  Grade  level. 


On  the  negative  side  of  the  continuum,  on  non-achievement, 
social  studies,  in  particular,  the  study  of  early  Ukrainian  settlers 
in  Canada,  was  rated  quite  high  by  parents  of  Grade  One  and  Two 
students  (37.5  and  22.6  percent  gave  ratings  of  1  and  2)  and  even 
higher  by  teachers,  on  both  inappropriateness  and  non-achievement  (33.3 
and  60.0  percent  gave  ratings  of  1  and  2,  respecti vely) . 

Objective  4.  The  fourth  objective  of  the  Ukrainian-Engl ish 
Bilingual  Program  rated  by  parents,  teachers  and  principals  was  stated 
as  follows: 

The  pupils  and  their  parents  will  have  positive  feelings 
about  the  participation  of  the  pupils  in  the  program. 

The  parents,  teachers  and  principals  rated  the  appropriateness 
and  achievement  of  the  objective  on  a  five-point  scale,  as  presented 
in  Table  21.  (Columns  1  and  2  were  collapsed  on  one  side  of  the 
continuum,  4  and  5  on  the  opposite  side.) 

As  noted  in  Table  21,  parents,  teachers  and  principals  rated 
the  appropriateness  of  the  objective  very  highly;  between  88.3  and 
100  percent  gave  ratings  of  4  and  5.  In  terms  of  pupil  satisfaction, 
a  clear  majority  of  the  parents  of  Grade  One,  Two  and  Three  students 
(between  77.2  and  94.8  percent)  indicated  their  children  were  "very 
happy"  to  participate  in  the  bilingual  program.  Consistent  with  the 
student  attitude  questionnaire  results,  both  the  parents  of  Grade  Three 
students  and  teachers  rated  pupil  satisfaction  very  highly;  94.8  and 
100  percent,  respectively,  gave  ratings  of  4  and  5.  The  satisfaction 
of  parents,  moreover,  of  Grade  One  students  and  the  teacher  rating  of 
parent  satisfaction  were  very  high;  79.6  and  100  percent,  respectively. 


Table  21 


Distribution  of  Parent,  Teacher  and  Principal  Ratings  of 
Objective  4,  According  to  Appropriateness 
and  Satisfaction  (in  Brackets)* 


Inappropriate 

Appropriate 

1  2 

3 

4  5 

N 

(Very  unhappy) 

(Very  happy) 

G1  Parents** 

Rating  of  Appropriateness  43 
and  Satisfaction  (44) 

0 

(4.5) 

11.6 

(15.9) 

88.3 

(79.6) 

G1  Parents 

Rating  of  Pupil 
Satisfaction 

(44) 

(2.3) 

(20.5) 

(77.2) 

G2  Parents 

Rating  of  Pupil 
Satisfaction 

(36) 

(0) 

03.9) 

(86.1) 

G3  Parents 

Rating  of  Pupil 

Sati sfaction 

(39) 

(0) 

(5.1) 

(94.8) 

Teacher  Rating  of 
Appropriateness 

7 

0 

0 

100.0 

Teacher  Rating  of 
Parent  Satisfaction 

(7) 

(0) 

(0) 

(100.0) 

Teacher  Rating  of 

Pupil  Satisfaction 

(7) 

(0) 

(0) 

(100.0) 

Principal  Rating  of 
Appropriateness 

3 

0 

0 

100.0 

Principal  Rating  of 
Parent  Satisfaction 

(3) 

(0) 

(0) 

(100.0) 

Principal  Rating  of 
Pupil  Satisfaction 

(3) 

(0) 

(0) 

(100.0) 

*Expressed  as  a  percentage  of  total  respondents. 
**G1 ,  G2  and  G3  refer  to  Grade  level. 


gave  ratings  of  4  and  5.  Principals  also  rated  parent  satisfaction  and 
pupil  satisfaction  very  high;  100  percent  gave  ratings  of  4  and  5. 

Effectiveness  of  Proqram 
Operation 

Questionnaire  data  provided  information  about  the  effectiveness 
of  the  program  operation,  according  to  the  perceptions  of  parents, 
teachers  and  principals  (Appendices  A,  B  and  C).  On  a  wide  variety 
of  selected  issues,  the  perceptions  of  parents,  teachers  and  principals 
were  analyzed.  The  results  are  presented  below. 

Instruction  time.  A  large  majority  of  the  Grade  One  parents 
(81.8  percent)  were  satisfied  with  the  use  of  English  and  Ukrainian 
for  an  equal  part  of  the  school  day.  Some  parents  (11.4  percent)  wanted 
more  instruction  in  Ukrainian,  while  a  small  number  (6.8  percent) 
wanted  less  instruction  in  Ukrainian.  Teachers  indicated  that  instruc¬ 
tion  in  Ukrainian  was  given  for  50  percent  or  more  of  the  school  day. 

Ukrainian  materials.  A  clear  majority  of  the  Grade  One  parents 
(75.6  percent)  felt  that  their  children  brought  home  an  appropriate 
number  of  Ukrainian  materials.  Twenty  percent  of  the  parents,  however, 
felt  there  were  too  few  Ukrainian  materials,  while  4.4  percent  felt 
there  were  too  many  Ukrainian  materials.  Only  42.9  percent  of  the 
teachers,  however,  felt  that  there  were  enough  or  too  many  Ukrainian 
materials.  Most  teachers  (57.2  percent)  felt  that  there  were  not 
sufficient  Ukrainian  language  materials  available  to  them.  Of  the 
Ukrainian  materials  that  were  available,  most  teachers  (57.2  percent) 
felt  that  the  materials  were  very  useful. 


Special  activities.  Between  60.0  and  81.1  percent  of  the 
Grade  One,  Two  and  Three  parents  felt  there  were  an  appropriate  number 
of  special  activities  (field  trips,  community  visitors)  so  that 
children  could  be  exposed  to  Ukrainian  culture.  Between  18.9  and  40 
percent  of  the  parents  felt  there  were  too  few  special  activities. 

Of  importance,  most  parents  (between  65.9  and  72.9  percent)  felt  highly 
satisfied  with  the  field  trips  and  special  activities  offered  to 
pupils  in  the  bilingual  program. 

Parental  involvement.  A  large  majority  of  Grade  One,  Two  and 
Three  parents  (between  84.2  and  97.0  percent)  felt  satisfied  with  the 
way  they  were  involved  in  the  school  program.  A  majority  of  teachers 
(57.2  percent)  felt  there  was  extensive  involvement  of  parents  in  the 
activities  of  the  bilingual  program,  while  a  larger  number  of  teachers 
(85.7  percent)  felt  that  parental  involvement  was  very  desirable. 
Principals  unanimously  (100  percent)  felt  that  there  was  extensive 
involvement  of  parents  and  that  such  involvement  was  very  desirable. 

School  facilities.  A  majority  of  the  Grade  One,  Two  and  Three 
parents  (between  64.2  and  75.7  percent)  were  satisfied  with  school 
facilities  (classroom,  equipment,  library).  A  small  percentage  of 
Grade  Two  and  Three  parents  (between  5.6  and  8.1  percent)  felt  that 
school  facilities  were  very  inadequate.  A  fairly  large  proportion  of 
teachers  (42.9  percent)  felt  that  school  facilities  were  very  inadequate, 
while  28.6  percent  of  the  teachers  felt  that  school  facilities  were 
excel  1 ent. 


School  communication.  Of  the  Grade  One  parents,  47.7  percent 
felt  that  they  received  an  adequate  amount  of  information  from  the 
school  concerning  the  progress  of  their  children  in  the  Ukrainian 
language.  Of  the  Grade  Two  and  Three  parents,  65.7  percent  and  79.5 
percent,  respectively,  felt  that  they  received  an  adequate  amount  of 
information.  Some  of  the  Grade  One  and  Two  parents  (18.1  and  8.6 

percent,  respectively)  felt  that  the  amount  of  information  they  received 
was  very  inadequate. 

Of  relevance,  a  large  majority  of  teachers  (85.7  percent)  felt 
that  a  special  report  card  should  be  prepared  to  inform  parents  about 
the  progress  of  their  children  in  the  Ukrainian  language  subject  areas. 

Continuation  of  the  bilingual  program.  Between  83.3  and  87.2 
percent  of  the  Grade  One,  Two  and  Three  parents  felt  that  the  bilingual 
program  should  be  continued  without  any  modification.  Between  11.4 
and  16.7  percent  of  the  parents,  however,  felt  that  the  program  should 
be  continued  with  minor  modifications.  Only  2.9  percent  of  the  Grade 
Two  parents  felt  that  the  program  should  be  continued  with  major 
modifications. 

On  the  contrary,  only  42.9  percent  of  the  teachers  felt  that  the 
program  should  be  continued  without  any  modification.  A  majority  of 
teachers  (57.1  percent)  felt  that  the  program  should  be  continued  with 
minor  modifications.  Principals  unanimously  felt  that  the  program 
should  be  continued  without  any  modification. 

Consolidation  of  bilingual  classes.  A  large  majority  of  Grade 
One,  Two  and  Three  parents  (between  84.6  and  91.4  percent)  felt  that 


bilingual  classes  should  be  given  in  several  schools  in  the  System 
("as  it  is  now").  Between  2.9  and  12.8  percent  of  the  parents  felt 
that  the  classes  should  be  consolidated  into  one  or  two  schools  in 
the  System  designated  as  a  Ukrainian-English  Bilingual  School (s). 


Continuation  through  Junior  High.  Regarding  the  continuation 

of  the  bilingual  program,  parents  were  asked  to  respond  to  the  following 
question: 


Assuming  the  Bilingual  Program  were  to  continue  throuqh 
Junior  High  (Grades  7,  8,  9)  to  what  extent  would  you  want 
instruction  offered  in  Ukrainian? 


The  parents  responded  to  the  question,  as  indicated  in  Tabl 


e  22 


Table  22 

Distribution  of  Parent _ Responses  to  Question  on  Amount 
of  Instruction  Time  in  Ukrainian  Preferred 

in  Junior  High* 


N 

none 

25 % 

50% 

75% 

100% 

Parents 

(Grade  One) 

43 

2.3 

37.2 

58.1 

2.3 

0 

Parents 

(Grade  Two) 

35 

0 

51.4 

42.9 

2.9 

2.9 

Parents 

(Grade  Three) 

39 

0 

56.4 

41.0 

2.6 

0 

^Expressed  as  a  percentage  of  total  respondents. 


Table  22  shows  that  60.4  percent  of  the  Grade  One  parents 
preferred  to  have  Ukrainian  taught  for  50  percent  or  more  of  the  time 
in  Junior  High,  while  39.5  percent  of  the  parents  preferred  25  percent 
of  the  time  or  less.  Of  the  Grade  Two  parents,  48.7  percent  preferred 
to  have  Ukrainian  taught  50  percent  or  more  of  the  time,  while  51.4 
percent  preferred  25  percent  of  the  time.  Of  the  Grade  Three  parents, 

43.6  percent  preferred  50  percent  or  more  of  the  time,  while  56.4  percent 
preferred  25  percent  of  the  time. 

Parents  were  asked  to  identify  the  cultural  subject  areas  they 
perceived  to  be  appropriate  for  instruction  in  Ukrainian  at  the  Junior 
High  level.  Table  23  shows  the  subjects  listed  in  rank  order  of  highest 
to  lowest  preference  by  Grade  level. 

As  indicated  in  Table  23,  the  subject  areas  listed  in  order 
of  preference  of  total  parents  of  Grades  One,  Two  and  Three  students 
for  instruction  in  Ukrainian  in  Junior  High  were  as  follows:  arts 
and  crafts,  religion,  music,  language  arts,  art,  home  economics,  drama, 
history,  social  studies,  physical  education,  geography,  and  industrial 
arts.  Of  importance,  three  of  the  subject  areas,  arts  and  crafts, 
music  and  religion,  were  considered  appropriate  for  instruction  in 
Ukrainian  by  a  larger  number  of  parents  than  language  arts,  which 
ranked  fourth  in  total  number  of  responses.  It  is  suggested,  therefore, 
that  parents  may  consider  cultural  objectives,  which  may  be  achieved 
through  instruction  in  Ukrainian,  just  as  important  as  linguistic 
objectives  at  the  Junior  High  level. 

Other  subject  areas  rated  appropriate  for  instruction  in 
Ukrainian  by  more  than  50  percent  of  the  total  respondents  included 


Table  23 


Ranking  and  Distribution  of  Total  Parent  Responses 
on  Appropriateness  of  Cultural  Subject  Areas  For 
Instruction  in  Ukrainian  in  Junior  High 


Subject  Areas 

Rank  Order 

Total 

Responses 

N= 1 20 

G1  Parents1 
N=45 

lr  G2  Parents 
N=36 

G3  Parents 
N=39 

Arts  and  Crafts 

1 

3 

1 

100 

Music 

2 

2 

3 

99 

Rel igion 

3 

1 

2 

99 

Drama 

4 

7 

7 

63 

Language  Arts 

5 

5 

4 

70 

Art 

6 

4 

6 

68 

Home  Economics 

7 

6 

5 

63 

Hi  story 

8 

8 

8 

52 

Social  Studies 

9 

9 

9 

44 

Physical  Education 

10 

10 

10 

41 

Geography 

11 

12 

11 

29 

Industrial  Arts 

12 

11 

12 

23 

*G1 ,  G2  and  G3  refer  to  Grade  level. 


art,  drama  and  home  economics.  Overall,  between  Grade  levels,  parents 
were  fairly  consistent  in  rating  the  appropriateness  of  cultural  subject 
areas  for  instruction  in  Ukrainian  in  Junior  High,  as  shown  in  the 
rank  orders. 

Parent  Advisory  Committee.  Between  26.5  and  37.5  percent  of 
the  parents  of  Grade  One,  Two  and  Three  students  expressed  an  interest 
in  participating  as  members  of  the  Parent  Advisory  Committee.  The 
majority  of  parents  (between  62.5  and  73.5  percent),  however,  were  not 
interested  in  participating.  Forty  percent  of  the  teachers  were 
interested  in  acting  as  school  representatives  on  the  Parent  Advisory 
Committee,  while  60  percent  were  not  interested. 

The  majority  of  parents  (between  74.1  and  79.3  percent),  however, 
felt  that  along  with  a  School  System  Parent  Advisory  Committee,  a  Parent 
Ways  and  Means  Committee  should  meet  on  a  regular  basis  at  each  school 
offering  the  Ukrai nian-Engl i sh  Bilingual  Program.  Between  20.7  and 
25.9  percent  of  the  parents  felt  it  was  not  necessary  for  a  Parent 
Ways  and  Means  Committee  to  meet  on  a  regular  basis. 

The  majority  of  teachers  (85.7  percent)  felt  that  a  Parent  Ways 
and  Means  Committee  should  meet  on  a  regular  basis  at  each  school,  while 
14.3  percent  disagreed.  Of  the  principals,  33.3  percent  favored  the 
idea  while  66.7  percent  were  opposed.  Those  opposed  indicated  that 
assistance  from  parents  would  be  requested,  if  it  were  required. 

Integration  of  program  within  the  school.  Teachers  and  principals 
indicated  the  degree  to  which  bilingual  students  felt  they  were  an 
integral  part  of  the  school  rather  than  isolated  from  other  students. 
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On  a  five-point  scale,  teachers  and  principals  unanimously  gave  ratings 
of  4  and  5  to  indicate  students  were  very  well  integrated  rather  than 
very  isolated. 

Success  of  the  bilingual  program.  Teachers  and  principals 
rated  the  success  of  the  bilingual  program.  On  a  five-point  scale 
teachers  and  principals  unanimously  gave  ratings  of  4  and  5  to  indicate 

that  the  bilingual  program  was  very  successful  rather  than  very  unsuc¬ 
cessful  . 

Adequacy  of  Curricular  and 

Instructional  Materials 

Questionnaire  data  provided  information  about  the  adequacy  of 
curricular  and  instructional  materials,  according  to  the  perceptions 
of  teachers. 

A  need  for  curricular  materials  in  the  following  subject  areas 
was  identified:  language  arts  (including  reading)  and  social  studies. 

A  need  for  instructional  materials  in  language  arts,  religion  and 
social  studies  was  also  evident,  according  to  the  perceptions  of  teachers. 
Moreover,  teachers  suggested  that  the  following  types  of  instructional 
materials  were  required:  storybooks,  pictures,  films,  tapes,  posters, 
kits,  games,  slides  and  workbook  exercises. 

A  majority  of  teachers  (between  83.3  and  100  percent)  indicated 
that  their  students  found  the  readers  very  interesting  and  helpful. 

They  also  indicated  that  students  found  the  readers  to  be  "just  right" 
rather  than  "too  easy"  or  "too  hard."  In  addition,  teachers  considered 
the  workbooks  very  helpful  in  developing  students'  reading  skills. 

Of  interest,  most  teachers  (66.7  percent)  indicated  that  they 


taught  their  students  the  written  Ukrainian  script  (cursive)  rather 
than  the  printed  Ukrainian  script  (33.3  percent). 

Inservice  Training 

Questionnaire  data  provided  information  about  the  need  for, 
and  kind  of  inservice  training  required,  according  to  the  perceptions 
of  teachers.  Of  the  former,  teachers  unanimously  indicated  a  need 
for  more  inservices.  Of  the  latter,  teachers  ranked  the  inservices 
in  the  following  order,  proceeding  from  highest  to  lowest  priority: 
bilingual  teaching  strategies  (methods),  reading,  games,  teaching 
Ukrainian  songs,  religion  (Ukrainian  Catholic  Rite),  teaching  Ukrainian 
dancing,  and  use  of  audio-visual  materials. 

Special  Administrative  Arrangements 

Questionnaire  data  provided  information  about  the  need  for 
special  administrative  arrangements ,  according  to  the  perceptions  of 
principals.  No  special  facilities  (layout  of  classroom,  instructional 
materials),  nor  special  timetabling  or  scheduling  arrangements  were 
required,  according  to  the  perceptions  of  principals.  All  principals 
reported,  however,  that  it  was  possible  to  provide  resource  room  assis¬ 
tance  to  the  extent  of  "one  or  two  students  per  bilingual  class  per 
year"  for  students  experiencing  difficulties  in  reading. 

Moreover,  principals  indicated  that  competent  and  well  qualified 
staff  were  required  to  maintain  an  effective  bilingual  program.  As  for 
budgeting,  all  principals  indicated  that  special  budgeting  arrangements 
were  required  at  the  school  level,  although  none  were  actually  in  effect, 
at  the  time  of  the  study. 


All  principals  reported  that  transportation  arrangements  were 
adequate  and  student  enrolment  was  adequate  enough,  with  one  exception, 
for  making  up  class  groupings  of  a  reasonable  size.  Major  problems 
identified  by  individual  principals  included  the  following:  lack  of 
Ukrainian  materials,  conflict  in  the  planning  of  out-of-school 
activities,  and  low  enrolment. 

SUMMARY  OF  PERCEPTIONS  OF  RELEVANT  GROUPS 

In  general,  all  relevant  groups,  parents,  teachers  and  principals, 
rated  the  appropriateness  of  the  objectives  of  the  bilingual  program 
very  highly.  Although  the  achievement  of  the  objectives  was  generally 
rated  somewhat  lower,  for  the  most  part,  the  ratings  were  very  high, 
indicating  that  the  objectives  of  the  bilingual  program  were  being  met 

to  a  large  extent,  according  to  the  perceptions  of  parents,  teachers 
and  principals. 

Parents,  teachers  and  principals  generally  considered  the  program 
operation  to  be  very  effective.  A  majority  of  the  parents  expressed 
satisfaction  with  the  amount  of  instruction  time  offered  in  Ukrainian, 
the  availability  of  Ukrainian  materials  and  involvement  in  special 
activities.  Parents  were  highly  satisfied  with  the  way  they  were 
involved  in  the  school  program,  considered  school  facilities  to  be 
satisfactory  and,  for  the  most  part,  felt  that  school  communication  was 
adequate.  In  addition,  a  large  majority  of  parents  felt  that  the 
bilingual  program  should  be  continued  without  any  modification  and 
expressed  the  view  that  bilingual  classes  should  be  given  in  several 
schools  in  the  System  as  opposed  to  consolidation  into  one  or  two 


school s . 


Regarding  the  continuation  of  the  bilingual  program  through 
Junior  High,  parents  were  almost  equally  divided  in  their  responses  to 
a  question  on  the  amount  of  instruction  time  in  Ukrainian  they  preferred 
in  Junior  High;  approximately  one-half  of  the  parents  preferred 
instruction  for  25  percent  of  the  time  in  Ukrainian  while  the  other 
half  preferred  instruction  for  50  percent  or  more  of  the  time  in 
Ukrainian.  Parents  considered  the  following  subject  areas,  in  order 
of  highest  to  lowest  priority,  to  be  most  appropriate  for  instruction 
in  Ukrainian  in  Junior  High:  arts  and  crafts,  religion,  music, 
language  arts,  art,  home  economics  and  drama. 

Most  parents  were  not  interested  in  participating  on  a  Parent 
Advisory  Committee,  however,  the  majority  of  the  parents  felt  that 
along  with  a  School  System  Parent  Advisory  Committee,  a  Parent  Ways 
and  Means  Committee  should  meet  on  a  regular  basis  at  each  school 
offering  the  Ukrainian-Engl ish  Bilingual  Program. 

Most  teachers  felt  that  sufficient  Ukrainian  language  materials 
were  not  available.  Both  teachers  and  principals  indicated  that  there 
was  extensive  involvement  of  parents  in  the  bilingual  program  and  that 
such  involvement  was  very  desirable.  A  majority  of  teachers  felt  that 
a  special  report  card  should  be  prepared  and  that  the  bilingual  program 
should  be  continued  with  minor  modifications.  Consistent  with  parent 
perceptions,  a  majority  of  teachers  reported  that  a  Parent  Ways  and 
Means  Committee  should  meet  on  a  regular  basis  at  each  school,  while 
most  principals  felt  that  such  meetings  were  not  required.  Although  a 
fairly  large  proportion  of  teachers  felt  that  school  facilities  were 
inadequate,  both  teachers  and  principals  indicated  that  students  were 


very  well  integrated  in  the  school  program  and  that  the  bilingual 
program  was  very  successful. 

Teachers  identified  a  need  for  both  curricular  and  instructional 
materials,  and  indicated  that  readers  and  workbooks  used  in  the  Ukrainian 
reading  program  were  very  useful  for  developing  reading  skills. 

Moreover,  teachers  perceived  a  need  for  inservice  training. 

Generally,  principals  reported  that  special  administrative 
arrangements  were  not  required  at  the  school  level.  They  indicated, 
however,  that  competent  and  well  qualified  staff  were  required  to 
maintain  an  effective  bilingual  program  and  that  special  budgeting 
arrangements  were  required  at  the  school  level.  Transportation  arrange¬ 
ments  were  considered  adequate  while  student  enrolment  in  two  of  the 
three  schools,  was  also  considered  adequate. 


CHAPTER  V 


SUMMARY,  CONCLUSIONS  AND  IMPLICATIONS 

In  this  chapter  the  evaluation  of  the  Ukrainian-Engl  ish  Bilingual 
Program  in  the  Edmonton  Catholic  School  System,  carried  out  during  the 
1976-1977  school  term,  is  summarized  and  the  conclusions  are  presented, 

followed  by  a  discussion  of  the  implications  and  suggestions  for 
further  research. 

SUMMARY  OF  THE  STUDY 

The  main  problem  of  this  study  was  stated  as  follows:  What 
are  the  consequences  associated  with  the  implementation  and  operation 
of  a  bilingual  program?  Three  basic  questions  were  identified  to 

determine  the  consequences  of  the  implementation  and  operation  of  the 
bilingual  program: 

1.  What  are  the  consequences  of  the  bilingual  program  on  pupil 
academic  achievement? 

2.  What  are  the  consequences  of  the  bilingual  program  on  pupil 
cultural  appreciation? 

3.  What  are  the  consequences  of  the  bilingual  program  on  the 
attitudes  of  relevant  groups? 

Moreover,  an  attempt  was  made  to  determine  the  consequences 
of  the  bilingual  program  by  addressing  the  following  sub-problems: 
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1.  Pupil  Academic  Achievement 

(a)  How  does  the  performance  of  the  Ukrainian  Bilingual 
Program  students  in  the  English  language  arts  and  in 
mathematics  compare  with  other  students  in  the  Edmonton 
Catholic  Schools? 

(b)  What  progress  have  students  made  in  learning  Ukrainian 
language  skills  over  the  course  of  one  school  year? 

2.  Cultural  Appreciation 

(a)  What  is  the  effect  of  the  program  on  the  students' 

appreciation  of  the  Ukrainian  culture,  including  their 
understanding  of  the  Ukrainian  Catholic  Rite? 

3.  Attitudes  of  Relevant  Groups 

(a)  To  what  extent  are  program  objectives  perceived  to  be 
appropriate  by  parents,  teachers  and  principals? 

(b)  To  what  extent  are  program  objectives  being  achieved, 
according  to  the  perceptions  of  parents,  teachers  and 
principal s? 

(c)  To  what  extent  is  the  program  operation  effective, 

according  to  the  perceptions  of  parents,  teachers  and 
princi pal s? 

(d)  To  what  extent  are  curricular  and  instructional  materials 
considered  to  be  adequate  for  the  program,  according  to 
the  perceptions  of  teachers? 

(e)  What  kind  of  inservice  training  is  required,  according  to 
the  perceptions  of  teachers? 
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(f)  What  are  the  special  administrative  arrangements  required 
at  the  school  level  for  the  effective  operation  of  the 
bilingual  program? 

To  examine  the  main  problem  and  the  sub-problems,  a  research 
design  was  developed  similar  to  the  model  suggested  by  Lambert  and 
Tucker  (1972)  for  evaluating  French-Engl i sh  bilingual  programs.  They 
suggested  that  information  be  gathered  in  order  to  determine  the  progress 
of  "experimental"  students  compared  with  that  of  "control"  students 
following  a  regular  program  of  instruction. 

In  order  to  evaluate  pupil  academic  achievement  in  the  Ukrainian- 
English  Bilingual  Program,  various  group  administered  and  individually 
administered  achievement  tests  were  given  to  experimental  and  control 
students.  Pupils  registered  in  the  Ukrainian-Engl ish  Bilingual  Program 
in  the  Edmonton  Catholic  School  System  during  the  1976-1977  school  term 
at  the  Grades  One,  Two  and  Three  levels,  made  up  the  experimental  groups. 

A  total  of  148  students,  47  Grade  Three  students,  46  Grade  Two  students, 
and  55  Grade  One  students  participated  in  the  study.  The  experimental 
students  were  matched  with  control  students  on  the  basis  of  the  following 
criteria:  Grade,  sex,  age.  Primary  Mental  Ability  (PMA)  score  and 
socio-economic  status  (SES)  rating.  Control  students  were  selected 
from  the  regular  programs  of  the  three  schools  which  offered  the 
Ukrainian-Engl ish  Bilingual  Program  or  from  the  regular  programs  of 
nearby  schools  of  relatively  similar  socio-economic  area. 

For  the  purpose  of  comparing  the  achievement  test  score  results 
of  the  experimental  and  control  groups,  t  tests  for  dependent  samples 
were  carried  out  on  the  results  of  the  following  tests:  1)  Gates-MacGini tie 
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Reading  Survey,  Vocabulary  and  Comprehension;  2)  Science  Research 
Associates  (SRA)  Arithmetic;  and  3)  School  System  Spelling  test.  A 
correlated  t  test  was  carried  out  to  examine  the  mean  differences 

between  the  pre  and  post  test  results  on  the  Ukrainian  Language  Skills 
test. 

In  order  to  examine  pupil  cultural  appreciation,  a  student 
attitude  questionnaire  instrument  was  developed  to  obtain  information 
about  the  attitudes  of  Grade  Three  bilingual  program  students.  Further¬ 
more,  parent  and  teacher  questionnaires  were  developed  to  obtain 
information  about  the  attitudes  of  students  in  the  bilingual  program. 

In  order  to  determine  the  perceptions  of  relevant  groups 
toward  the  bilingual  program,  parent,  teacher  and  principal  questionnaires 
were  developed  to  examine  selected  sub-problems.  Parents,  teachers  and 
principals  were  asked  to  evaluate  the  appropriateness  of  program 
objectives.  In  addition,  parents  and  teachers  were  asked  to  rate  the 
degree  to  which  objectives  were  being  achieved.  Moreover,  the  attitudes 
of  relevant  groups  toward  the  bilingual  program  were  also  examined  by 
obtaining  information  about  the  following  sub-problems:  effectiveness 
of  program  operation,  adequacy  of  curricular  and  instructional  materials, 
inservice  training  and  special  administrative  arrangements . 

CONCLUSIONS 


Pupil  Academic  Achievement 

On  the  basis  of  testing  the  research  hypotheses,  the  following 
conclusions  were  drawn  about  pupil  academic  achievement: 


1.  The  means  on  the  Grade  Three  Vocabulary  and  Comprehension  tests 
for  the  bilingual  students  were  significantly  higher  than  the  means 
for  the  regular  program  students.  A  possible  explanation  might  be  that 
learning  a  second  language  as  a  language  of  instruction  leads  to 
improved  vocabulary  and  comprehension  skills  in  the  first  language; 
that  is,  a  transfer  of  learning  may  occur  in  the  process  of  learning 
a  second  language.  In  short,  learning  a  second  language  may  lead  to 
a  better  understanding  of  the  first  language. 

Mo  significant  differences,  however,  were  evident  at  the  Grade 

Two  and  Grade  One  levels  in  reading  achievement.  These  results  were 

fairly  consistent  with  the  St.  Lambert  experiment  (Lambert  and  Tucker, 

1972),  which  indicated  that  students  in  a  French  immersion  program 

were  generally  able  to  achieve  as  well  as  their  peers  in  a  regular 

English  program.  The  results,  moreover,  were  generally  consistent 

with  previous  evaluation  studies  of  the  Ukrainian-Engl ish  Bilingual 

Program  that  examined  reading  achievement  at  the  Grades  One  and  Two 
1 evel s. 

2.  The  means  on  the  Grade  Two  and  Grade  One  SRA  Arithmetic  tests 
for  the  bilingual  students  were  significantly  higher  than  the  means 
for  the  regular  program  students.  No  significant  mean  difference, 
however,  was  evident  at  the  Grade  Three  level.  For  the  most  part, 
the  arithmetic  results  were  not  consistent  with  previous  findings. 

The  St.  Lambert  experiment  and  previous  evaluations  of  the  Ukrainian- 
Engl  ish  Bilingual  Program  generally  indicated  that  students  achieved 
as  well  in  mathematics  as  their  peers  in  a  regular  English  program, 
but  not  significantly  higher. 


3.  No  significant  mean  differences  were  evident  on  the  School 
System  Spelling  test  results  of  bilingual  students  and  regular  program 
students  at  the  Grades  Two  end  Three  levels. 

4.  Significant  differences  between  the  Ukrainian  Language  Skills 
pre  and  post  test  results  were  evident  at  the  Grades  One,  Two  and 
Three  levels.  Thus,  students  made  significant  progress  in  acquiring 
Ukrainian  language  skills  during  the  school  year. 

5.  A  significant  correlation  was  evident  between  Ukrainian  Language 
Skills  pre  and  post  test  results  at  the  Grades  One,  Two  and  Three 
levels  and  the  amount  of  time  Ukrainian  was  spoken  at  home. 

6.  No  significant  correlation  was  evident  between  pre  and  post 
test  achievement  in  Ukrainian  and  the  attitude  ratings  on  the  attitude 
questionnaires  completed  by  Grade  Three  bilingual  students. 

Pupil  Cultural  Appreciation 

The  attitudes  of  Grade  Three  bilingual  students  toward  Ukrainian 
language  and  cultural  activities,  as  measured  by  the  student  attitude 
questionnaire,  were  highly  positive. 

Attitudes  of  Relevant  Groups 

Parents,  teachers  and  principals  rated  the  appropriateness  of 
the  objectives  of  the  bilingual  program  very  highly.  For  the  most  part, 
the  achievement  of  objectives  was  rated  very  high,  indicating  that  the 
objectives  of  the  bilingual  program  were  being  met  to  a  large  extent, 
according  to  the  perceptions  of  parents,  teachers  and  principals. 


Furthermore,  parents,  teachers  and  principals  generally  expressed 
a  high  degree  of  satisfaction  with  the  program  operation,  in  responding 
to  a  wide  variety  of  selected  issues.  A  need  for  additional  curricular 
and  instructional  materials  was  identified  by  teachers.  Moreover, 
according  to  the  perceptions  of  teachers,  additional  inservice  training 
was  required.  Principals  indicated  that  no  special  facilities  nor 
special  timetabling  arrangements  were  required,  although  a  need  for 
special  budgeting  arrangements,  at  the  school  level,  was  identified. 

IMPLICATIONS 

The  results  of  this  study  suggested  several  implications: 

1*  Research  results  carried  out  since  the  important  study  by  Peal 
and  Lambert  (1962)  have  indicated  generally  that  the  consequences  of 
bilingualism  are  largely  positive,  that  balanced  bilinguals  score  as 
high  or  better  on  measures  of  non-verbal  and  verbal  ability,  divergent 
thinking,  cognitive  flexibility  and  academic  achievement  as  do  mono- 
linguals.  The  results  of  this  study  were  consistent  with  recent  studies. 
The  implementation  and  operation  of  the  bilingual  program  at  the 
elementary  level  led  to  positive  consequences  in  pupil  academic  achieve¬ 
ment.  The  bilingual  students  achieved  as  well  or  better,  in  some 
instances,  than  students  in  the  regular  program. 

The  results  suggest,  therefore,  that  participation  in  a  bilingual 
program  does  not  hinder  student  academic  progress  in  the  first  language 
of  instruction.  Moreover,  the  results  indicate  that  students  can  make 

significant  progress  in  learning  a  second  language  at  the  elementary 
level . 
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2.  The  St.  Lambert  study  (Lambert  and  Tucker,  1972)  and  subsequent 
studies  by  Edwards  (1976),  Barik  and  Swain  (1976),  indicated  that 
students  in  total  French  immersion  programs  generally  had  very  positive 
attitudes  toward  learning  French.  Studies  of  partial  French  immersion 
programs  showed  similar  results.  To  date,  studies  of  Ukrainian-Engl ish 
bilingual  programs  have  indicated  that  students  generally  have  positive 
attitudes  toward  learning  Ukrainian.  The  results  of  this  study  are 
consistent  with  previous  findings.  The  implementation  and  operation 
of  the  bilingual  program  at  the  elementary  level  led  to  the  development 
of  positive  attitudes  toward  the  Ukrainian  language  and  culture, 
according  to  the  perceptions  of  parents  and  teachers.  Moreover,  on  a 
measure  of  the  attitudes  of  Grade  Three  bilingual  students  toward 

Ukrainian  language  and  cultural  activities,  student  questionnaire  results 
were  highly  positive. 

No  significant  correlation,  however,  was  evident  between  achieve- 
ment  in  Ukrainian  and  the  attitude  ratings  on  the  student  attitude 
questionnaire.  A  possible  explanation  might  be  the  weakness  of  the 
attitude  questionnaire  in  discriminating  between  degrees  of  difference 
in  student  attitudes.  Although  the  student  questionnaire  results 
provided  information  about  the  reaction  of  individual  students  to 
specific  items,  the  results  did  not  show  the  degree  to  which  students 
responded  positively  or  negatively.  Future  studies,  perhaps,  should 
give  consideration  to  determining  to  some  extent  the  degree  of 

positiveness  or  "negativeness"  of  the  responses  of  students  to 
atti tudinal  questions. 


Overall,  the  results  of  this  study  suggest  that  participation 
in  a  bilingual  program  may  have  a  positive  effect  on  pupil  cultural 
appreciation,  and  that  students  may  develop  a  positive  attitude  toward 
their  cultural  heritage,  while  learning  a  second  language  as  a  language 
of  instruction  at  the  elementary  level. 

3.  A  study  of  the  Ukrainian-Engl ish  bilingual  program  by  Muller, 
et  a1 • »  (1977)  reported  that  several  variables  including  intelligence, 
readiness  skills  and  family  background,  especially  mother's  fluency, 
were  found  to  be  positively  correlated  with  Ukrainian  language  skills 
test  score  results.  Although  this  study  did  not  examine  all  of  the 
aforementioned  variables,  it  was  found  that  a  significant  correlation 
was  evident  between  Ukrainian  language  skills  test  score  results  and 
the  amount  of  time  Ukrainian  was  spoken  at  home. 

A  fairly  high  positive  relationship,  thus,  between  achievement 
in  Ukrainian  and  the  amount  of  time  Ukrainian  was  spoken  at  home  was 
evident.  The  implication  is  suggested,  therefore,  that  parents, 
teachers  and  principals  should  consider  ways  in  which  they  may  be  able 
to  assist  in  helping  the  bilingual  student  become  more  proficient  in 
both  languages. 

4.  The  results  of  the  study,  based  on  the  perceptions  of  relevant 
groups  suggest  several  major  implications  of  an  administrative  nature. 
Firstly,  parents  expressed  an  interest  in  the  continuation  of  the 
bilingual  program  through  Junior  High.  Careful  consideration  and 
planning  may  thus  be  required  to  examine  the  feasibility  of  implementing 
a  program  appropriate  to  the  Junior  High  level.  Consideration  will 
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need  to  be  given  to  the  following  administrative  areas:  selection  of 
a  school (s),  selection  of  staff,  development  of  appropriate  timetabling 
and  scheduling  practices,  budgeting,  parental  involvement  and  the 
role  of  community  organizations  and  agencies,  and  the  need  for  adequate 
support  services,  such  as  publicity  and  transportation. 

Secondly,  teachers  identified  a  need  for  more  curricular  and 
instructional  materials  and  inservice  training.  Ways  to  facilitate 
the  development  of  curricular  and  instructional  materials,  therefore, 

and  the  planning  of  appropriate  inservice  training  will  need  to  be 
proposed. 

Thirdly,  a  major  implication  to  be  drawn  from  the  examination 
of  school  administrative  practices  is  that  special  budgeting  arrange¬ 
ments  are  required  at  the  school  level  for  the  effective  operation  of 
the  bilingual  program. 

SUGGESTIONS  FOR  FURTHER  RESEARCH 

This  study  has  examined  the  consequences  associated  with  the 
implementation  and  operation  of  a  bilingual  program.  Further  examina¬ 
tion  of  some  of  the  basic  issues  is  suggested  below. 

1.  In  examining  early  studies  comparing  the  IQ  scores  of  mono- 
linguals  and  bilinguals.  Peal  and  Lambert  (1962)  identified  a  need  for 
controlling  the  "degree  of  bi 1 ingual i ty"  of  bilingual  students.  Further 
studies  of  the  academic  progress  of  bilingual  program  students  relative 
to  the  progress  of  monolinguals  might  also  take  into  account  the  degree 
of  bi 1 ingual ity  of  students,  that  is,  the  extent  to  which  the  students 
are  "balanced"  bilinguals.  Moreover,  studies  might  be  carried  out  to 


91 


compare  the  progress  of  students  learning  a  second  language  as  a 

"language  of  instruction"  in  a  bilingual  program  with  the  progress  of 

students  learning  a  second  language  in  a  "traditional"  second  language 
program. 


2.  For  this  study,  a  student  attitude  questionnaire  was 
constructed  to  measure  the  attitudes  of  Grade  Three  students  toward 
the  bilingual  program.  As  a  result  of  this  study,  further  refinement 
of  student  attitude  questionnaires  is  suggested  in  order  to  determine 
the  degree  of  "positiveness"  or  "negativeness"  of  a  student's  response 
to  a  particular  test  item. 

3.  The  subjects  who  participated  in  this  study  were  in  Grades 
One,  Two  and  Three.  As  a  result  of  the  findings,  further  questions 
were  raised.  What  are  the  consequences  of  a  bilingual  program  on  the 
academic  achievement,  cultural  appreciation,  and  attitudes  of  older 
children?  In  more  specific  terms,  what  are  the  consequences  of  the 
implementation  and  operation  of  a  bilingual  program  at  the  upper 
elementary  and  Junior  High  levels? 

4.  Lastly,  this  study  attempted  to  determine  whether  or  not 
special  administrative  arrangements  were  required  at  the  school  level 
for  the  effective  operation  of  the  bilingual  program.  Further  studies 
might  attempt  to  identify  the  most  effective  administrative  practices 
that  need  to  be  adopted  at  both  the  school  and  school  system  level  for 
the  implementation  and  operation  of  a  successful  bilingual  program. 
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UKRAI NI AN- ENGLISH  BILINGUAL  PROGRAM 
•  PARENT  QUESTIONNAIRE 
GRADE  ONE 


NAME  OF  CHILD  IN  PROGRAM 


INSTRUCTIONS 


In  questions  which  use  a  rating  scale,  please  circle  the 
number  on  the  scale  which  most  accurately  describes  your 


response. 
Example:  1 


& 


A*  Qg,.JECTIVES  0E  THE  ukrainian-english  bilingual  program 


The  purpose  of  this  section 
Ukrainian-Engl ish  Bilingual 


is  to  evaluate  the  objectives  of  the 
Program. 


Objective  1 


the  EngliSh  lan9ua9e  curriculum  in  language 
arts,  mathematics  and  science  and  will  achieve  at  or  above  9 
average  level  in  each  of  these 


areas 


an 


1. 


Do  you  feel  this  is 
Inappropriate 


an  appropriate  objective  for  the  Bilingual  Program 

Appropriate 


percent 

n= 

i 

2 

3 

4 

5 

Tn 

0 

: _ Q_ 

0 

0 

7.0 

3 

32.6 

14 

60.5 

26 

43 

2.  Do  you  feel 

the  objective 

is  being 

achieved  by  your 

child? 

Not  achieved 

Achieved 

1 

2 

3 

4 

5 

Tn 

percent 

n= 

2.3 

_ ] _ 

2.3 

1 

13.6 

8 

39.5 

17 

1772 

16 

43 

Objective  2 


The  pupils  will  learn  oral  Ukrainian  throuqh  the  presentation  of 

sries’  ™sic’  act.  Physical  ed  n and 
nealtn  in  the  Ukrainian  language. 


3.  Do  you  feel  this  is  an  appropriate  objective  for  the  Bilingual  Program? 

Inappropriate  . 

Appropriate 


0 

0 

9.3 

25.6 

5571 - 

in 

0 

0 

4 

11 

23 

43 

percent 

n= 


2. 


100 


4.  Do  you  feel  the  objective  is  being  achieved  by  your  child? 
Not  achieved 

1  2  s 

percent 

n=  ,  _ ^ 

Objective  3 


5.  Do  you  feel  this  is  an  appropriate  objective  for  the  Bilingual  Program? 
Inappropriate 


6.  Do  you  feel  your  child's  appreciation  of  Ukrainian  culture  has  chanced 
as  a  result  of  being  in  the  Bilingual  Program?  cnanged 


Negative  Change 

1 


percent 

n= 


7.  Inappropriate 

1 


percent 

n= 


0 

0 


4.4 

2 


8.9 

4 


22.2 

10 


Appropriate 
5  Tn 


64.4 


29 


45 


19 


20 


21 


22 


3. 
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8.  Not  achieved 

1 


percent 

n= 


2.4 

1 


2 

4.3 

2 


Achieved 

5 


26.2 

11 


Tn 


35.7 

15 


31  .0 

13 


42 


9.  Inappropriate 


Appropriate 


13.  Inappropriate 


percent 

n= 


1 

2.3 


1 


4.5 

2 


15.9 

7 


20.5 

9 


Appropriate 

5 


56.3 

25 


Jn 


44 


1 

2 

3 

4 

5 

Tn 

percent 

2.2 

4.4 

11.1 

26.7 

55.6 

n- 

1 

o 

c. 

5 

12 

25 

45 

10.  Not  achieved 

Achieved 

1 

2 

3 

4 

5 

Tn 

percent 

2.3 

6.3 

25.0 

47.7 

18.2 

n- 

1 

3 

11 

21 

3 

/i/i 

Religion  (Ukrainian  traditions 

,  celebrations  at 

Christmas  and  Easter 

11.  Inappropriate 

Appropriate 

percent 

1 

2 

3 

4 

5 

Tn 

0 

0 

4.7 

16.3 

79.1 

n- 

0 

0 

2 

7 

34 

43 

12.  Not  achieved 

Achieved 

percent 

1 

2 

3 

4 

5 

Tn 

0 

2.4 

11.9 

31  .0 

54.8 

n= 

0 

1 

5 

13 

23 

42 

|  Social 

Studi es 

(study  of  early  Ukrainian 

sett! ers 

in  Canada) 

i 

23 


24 


25 


26 


27 


28 


4. 


14.  Not  achieved 


Achieved 


percent 

n= 


J _ 

22.5 


15.0 

6 


Tn 


35.0 

14 


20.0 

8 


7.5 

3 


40 


Social  Studies  (references  to 
Ukrainian  people  e.g.  customs 

Ukraine  as  the  country  of  origin  of 
,  traditions,  language) 

15.  Inappropriate 

1 

2 

3 

4 

Appropriate 

5 

Tn 

percent 

c. .  3 

4.7 

16.3 

14.0 

52.3 

n= 

1 

2 

7 

6 

27 

43 

16.  Not  achieved 

Achieved 

1 

2 

3 

4 

5 

Tn 

percent 

12.3 

12.8 

38.5 

25.6 

10.3 

n= 

5 

5 

15 

10 

4 

39 

17.  Inappropriate  Appropriate 


percent 

1 

2 

3 

4 

5 

Tn 

0 

4.8 

7.1 

23.8 

64.3 

n= 

0 

2 

3 

10 

27 

42 

18.  Not  achieved 

Achieved 

percent 

1 

2 

3 

4 

5 

Tn 

10.3 

"17.9 

23.1 

2372 - 

2375 - 

n= 

4 

.7 

9 

11 

8 

39 

19.  Other 

areas  of  cultural  appreciation 

(please  specify) 

Objective  4 


The  pupils  and  their  parents  will  have  positive  feelings  about  the 
participation  of  the  pupils  in  the  program. 


20. 


Do  you  feel  this  is  an  appropriate  objective  for  the  Bilingual  Program 
Inappropriate  Appropriate 


percent 

n= 


0 

0 


0 

0 


Tn 


11.6 

5 


20.9 

9 


67.4 

29 


43 


21.  How  do  you,  as  a  parent(s),  feel  about  your  child's  participation  in 
the  Bilingual  Program? 


Very  unhappy 
1 


percent 

n= 


0 

SL 


4.5 

2 


Very  happy 
5  Tn 


15.9 

7 


20.5 

9 


59.1 

26 


44 


22.  How  does  your  child  feel  about  his/her  participation  in  the  Bilinqual 
.  Program?  y 


Very  unhappy  * 


Very  happy 


percent 

n= 


3 _ 4  5  Tn 


0 

2.3 

20.5 

29.5 

47.7 

0 

1 

9 

13 

21 

44 

23.  Comments  or  questions  related  to  Objective  4. 


B.:_PPERATION  OF  THE  UKRAINIAN-ENGLISH  BILINGUAI  PROGRAM 


6. 


2‘- 

Do  you  wish  (Please  check, 


n^ 

% 

3 

6.3  less  i 

36 

31 .3  thinqs 

5 

11.4  more  ii 

44 


Tn 


25‘  home^are^here0^  (S'9'  ^  W°rk’  Pr°jeCts)  which  ^  child  brings 


n 


% 


45 


9 

20.0too 

34 

75.6an 

2 

4.4too 

Tn 


26'  tllFj  children^ou^d^be'exposed'to'ukrai'nian^cul ture^^D^you3^! 9Sd 

there  was  an  appropriate  number  of  special  actvities?  y  f 


11 


30 


42 


% 


26.2too  few 


71 .4the  right  amount 
2 .4too  many 
Tn 


Low  satisfaction  u.  ,  . .  . 

High  satisfaction 

ercent 


n= 


r- _ 1 _ 

2 

_ 3. 

4 

5 

Tn 

6.8 

4.5 

‘  22.7 

43.2 

22.7 

_ LD _ 

3 

2 

10 

19 

10 

44 

I 


28.  Suggestions  for  future  field  tri 


ps : 


29.  Are  you  satisfied  with  the  way  you  were  involved  in  the  school  program? 
n  % 


32  84 . 2yes 

6  15.8  no 

i£L_  Tn 


30.  Do  you  feel  the  school  facilities  (e.g. 
available  to  the  pupils  in  the  Bilingual 


classroom,  equipment. 
Program  are 


1 ibrary ) 


31. 


Has  the  amount  of  information  you  have  received  from  the  school 
the  progress  of  your  child  in  the  Ukrainian  language  been 


concernin 


Very  inadequate 

,  1  2 

3 

4 

Very  adequate 

5  Tn 

percent  475  fUT 

n=  1  2  6 

34.1 

15 

29.5 

13 

13.2 

8  Ad 

-  - - -  - ■ - - - 1  - 

32.  Would  you  like  to  see  the  Bilingual  Program 


n 


35 


% 


83. 3 continued  as  it  is? 


7 


l_6J_7_continued  with  minor  modifications?  (please  state  what  changes 
you  think  should  be  made) 


3 — continued  with  major  modifications?  (please  state  what  chanqes 
you  think  should  be  made 
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33'  Programmal<e  any  addi tional  comments  you  wish  regarding  the  Bilingual 


34  *  should119  that  U  W6re  possible’  do  you  feel  that  the  Bilingual  classes 


n 


% 


j^lbe  consolidated  into  one  or  two  schools  in  the  System  designated 
as  a  Ukraiman-Engl  ish  Bilingual  School  (O'? 


gual  School (s)? 

— —  continue  to  be  given  in  several  schools  in  the  System  fas  it 

is  now)  J  K 

_] _  2 . 3  other  (please  specify) 


44 


Tn 


35.  Assuming  the  Bilingual  Program  were  to  continue  through  Junior  High 
inUkrainian?  9  t0  Whdt  extent  would  y°u  want  instruction  offered 


n_ 

% 

1 

2 

.3 

none  at  all 

16 

37, 

O 

approximately 

25% 

of 

the 

time 

25 

58. 

.1 

approximately 

50% 

of 

the 

time 

1 

d. . 

,3 

approximately 

75% 

of 

the 

time 

0 

0 

all  the  time 

45 


43 


Tn 


46 
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9. 


36.  Please  check  all 
to  instruction  in 


the  cultural  subject  areas  you  feel  would  be 
Ukrainian  at  the  Junior  High  Level. 


appropriate 


n_  % 

25  55.6  Art 

38  34.4  Arts  and  Crafts 

31  68.9  Drama 

_  _ Heal  th 

1 1  24.4  Geography 

20  44.4  History 

23  51.1  Home  Economics 

7  15.6  Industrial  Arts 

— —  Language  Arts  (reading,  literature,  grammar) 

37  32,2  Music 

1 7  37.8  Physical  Education 

_36_  30.0  Rel igion  (Ukrainian  Catholic  Rite) 

1 9  42 .2  Social  Studies 

45  Tn 


.  family  background 

1  •  ^hat  is  the  ancestral  or  ethnic 
(e.g.  Ukrainian,  German-Irish) 


origin  of  the  child's 


father? 


47 

48 

49 


50 

51 

52 

53 

54 

55 

56 

57 

58 


59 


60 


!-  What  is  the  ancestral 


or  ethnic  origin  of  the  child's  mother? 


1 


39.  What  is  the  religion  of  the  child's  father 
n_  % 

1  2.2  Protestant 

10  22,2  Roman  Catholic 

64.4  Ukrainian  Catholic 
5  11.1  Ukrainian  Orthodox 

_  0  _0 None  of  the  above 

45  Tn 

i0.  What  is  the  religion  of  the  child's  mother? 

n  % 

_ L_  2.2Protestant 

_ 9__  20.0 Roman  Catholic 

. 28  62. 2 Ukrainian  Catholic 

_ Z_  1 5 . 5 Ukrainian  Orthodox 

_ 0_  _0 _ None  of  the  above 

45  Tn 


What  is  the  occupation  of  the  major 
(Please  include  place  of  work) 


wage  earner  in  your  family? 


11. 
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42 .  To 
Not 

percent 

n= 


43.  To  what  extent  can 

the  mother 

read 

Ukrainian? 

Not  at  all 

Can  read  most 

percent 

n= 

1 

2 _ 

3 

4 

books  easily 

5  Tn 

43.2 

L2 

13.5 

6 

15.9 

-7 

9.1 

4 

'"l3. 2 

3  44 

at  extent 

t  all 

can  the  mother  speak 

Ukrainian? 

Can  express  most 

1 

2  3 

4 

ideas  fluently 

5  Tn 

15.6 

26.7  17.3 

15.6 

“70 

7 

12  8 

7 

11  n  c 

44.  To  what  extent  can 

Not  at  all 

the  mother 

wri  te 

in  Ukrainian? 

Can  express  most 

percent 

1 

2 

3 

4 

ideas  easily 

5  Tn 

55.5 

3.9 

13.3 

2.2 

20.0 

n- 

25 

4 

6 

1 

9  45 

45.  To  what  extent  can  the  father  speak  Ukrainian? 
Not  at  all 


Can  express  most 


percent 

1 

2 

3 

4 

ideas 

5 

fl uently 

Tn 

11.4 

11.4 

9.1 

22.7 

45.5 

n- 

5 

5 

4 

10 

20 

44 

46.  To  what 

extent  can 

the  father 

read 

Ukrainian? 

Not  at 

all 

Can  read  most 

books 

easily 

1 

2 

3 

4 

5 

Tn 

percent 

40.9  . 

11.4 

6.8 

15.9 

25.0 

n= 

13 

5 

'  3 

7 

11 

44 

47.  To  what  extent  can 

the 

father  write 

in  Ukrainian? 

Not  at  all 

Can  express  most 

1 

ideas  easily 

2 

3 

4 

5  Tn 

percent 

47.7 

9.  1 

11.4 

TO - 

OO - 

n= 

21 

4 

5 

5 

9  44 

12 


48.  What  was  the  last  grade  at  school 
training  taken  since  High  School) 


the  mother  completed?  (List  any 


49.  What  was  the  last  grade  at  school 
training  taken  since  High  School) 


the  father  completed? 


(List  any 


50.  How  much  Ukrainian  is  spoken  in  the  home? 


ri^ 

% 

3 

6.7  none  at  all 

31 

58. 9  on  occasion 

4 

3.9  about  50%  of 

the 

time 

1 

2.2  about  75%  of 

the 

time 

4 

8.9  all  the  time 

45 

Tn 

1.  Languages  spoken  other  than  English  or  Ukrainian? 


(by  the  mother) 


(by  the  father) 


2.  Did  your  child  learn  Ukrainian  while  attendinq  one  of  t 
programs  before  starting  Grade  1  in  the  Ukrainian-Engl i 
Program?  (Please  check  one  or  more  of  the  following) 


fol lowing 
Bil ingual 


]_3_  46J_2_Ukrainian  Kindergarten  (Catholic  School  System) 
_2 —  5_J_Ukrainian  Kindergarten  (Public  School  System) 
JL_  1(L3  Ukrainian  Parish  Play  School  (sadochok) 

-2_  0 _ Ukrainian  Saturday  class 

_§ _ 20.5  Other  (please  specify) 


13. 


Ill 


D.  PARENT  ADVISORY  COMM I TTE E 


53.  Do  you  know  of  at  least  one  parent  who  is  a  member 
Committee  (PAC)  to  the  Ukrainian-Engl ish  Bilingual 


of  the  Parent  Advisory 
Program? 


27  52. 3  yes 

16  37.2  no 

43  Tn 


54'  Parent^Advisorv  *  ‘he  role  of  the 

-Jhe1dmontofnnlclthoriictSchto:isUkral'nl'dn  Bili"9Ual  Pr°9ram  offered  in 


-o?herSiartentsC°mmUniCat1n9  the  COntent  and  1'ntent  °f  t»e  Program  to 


>e%isr?oVnfo?ethrex?stt]ngyo°graUmriCUlUm  Committees  re9ardl'"9 

'an  effective'^Bil'ingual rprograme  PeS0UrCeS  providi"9 


_to  make  certain  that  one  or  more  Ukrainian  organizations  assume 
responsibility  for  raising  funds  in  excess  of  government  qrants 

cUssesdin°fhpa?aP03  ch’1d^en  lending  Ukrainian  Bilingual 
classes  in  the  Edmonton  Catholic  Schools  J 


>°^uC|:-aSna  llai'son  with  Ukrainian  Bishops  and  Clerqy  with  Ukrainian 
Catho  iC  Organizations,  with  the  Ukrainian  Bil ingual  Association 

Programer  9r°UpS’  Partlcularly  m  matters  concerning  the  Bilingual 


Other  (please  specify) 
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Please  make  any  other  comments 
Advisory  Committee. 


you  wish  about  the  role  of  the  Parent 


56'  flHwllyvUrbe  i"terested  ]n  Participating  as  a  member  of  the  Parent 
Advisory  Committee  sometime  in  the  future? 


n 


% 


9  26.5  yes 

25  73.5  no 

34  Tn 


57. 


Do  you  feel  that  along  with  a  School  System  Parent  Advisory  Committee 
a  Parent  Ways  and  Means  Committee  should  meet  on  a  regular  basis  at  each 
school  offering  the  Ukrainian-Engl ish  Bilingual  Program. 


n 


% 


2] 77.3  yes 

6  22.2  no 

27  Tn 


>8‘  activities  should  a  Parent  Ways  and  Means  Committee  coordinate 
at  the  school  level  during  the  school  year? 


^CONVERSATIONAL  UKRAINIAN  CLASSES  FOR  PARENTS 


r^thn?*thc  ?aS!:  rGar  the  Continuin9  Education  Branch  of  the  Edmonton 
utholic  School  System  offered  courses  in  conversational  Ukrainian 
tor  adults. 


Are  you  interested  in  taking  beginning  classes  in  Ukrainian  next  fall? 

n  % 

1 7  43.6  definitely  no 

JJ —  L 3_  •  ^  ,  if  the  time  and  location  are  convenient 

_J 2.5  definitely  yes 

9  23.1  do  not  know 


15. 
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60.  Are  you  interested  in  taking  intermediate  classes 


in  Ukrainian  next  fall? 


n  % 

16  47. l def i n i tel  y  no 

1L_  32 .4yes,  if  the  time  and  location  are  convenient 
0  0  definitely  yes 

6  1 7 . 6do  not  know 

34  Tn 


78 
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UKRAINIAN- ENGLISH  BILINGUAL  PROGRAM 


A.  OBJECTIVES  OF  THE  UKRAINIAN-ENGLISH  BILINGUAL  PROGRAM 


1.  How  do  you,  as  a  parent(s),  feel  about  your  child's  proqress  this 
year  in  the  regular  English  program  subjects  of  languaqe  arts 
mathematics  and  science?  a  lyUdye 


Very  dissatisfied 


Very  satisfied 


percent 

n= 


4 

5 

Tn 

o  c 

2.8 

1 

11.1 

4 

50.0 

13 

36.1 

13 

36 

percent 

n= 


)  you,  as  a 
Ukrainian 

parent (s ) ,  feel 
program  subjects 

about 

? 

your  child's 

progress  this  year 

issatisfied 

1 

2 

3 

4 

Very  satisfied 

5  Tn 

0 

0 

0 

11.1 

50.0 

38.9 

1 4  36 

0 

4 

18 

3'  S.wLf"'  MU‘‘  w  1" 


US- 


Very  dissatisfied 
_  1 

percent 


n= 


0 

0 


2 

0 

0 


27.8 

10 


Very  satisfied 
5  Tn 


44.4 

16 


27.8 

10 


36 


4’  Ukrainian?  ^  ab°Ut  y0Ur  child's  Pro9ress  this  year  in  speaking 


Very  dissatisfied 

1 

o - 


percent 

n= 


0 


2 

T 

1 


3 

11 


TTT 

15 


Very  satisfied 
5  Tn 


TO- 

9 


36 


5'  Ukrainian?  ^  y0Ur  Chl'ld‘S  pr0greSS  this  year  in  wading 


Very  dissatisfied 

__  1 

percent 


n= 


0 

0 


o- 

0 


11.1 

4 


Very  satisfied 
5  Tn 


52.8 

19 


36.1 

13 


36 


6’  Ukrainian?  ^  ^  7°Ur  Child's  P^ess  this  year  in  writi 


nq 


Very  dissatisfied 

1 


percent 

n= 


Very  satisfied 
_5 _  Tn 

25.0 

9  36 


7‘  Program?  ^  Child  feel  at>°Ut  hl'S/her  Participation  in  the  Bilingual 


Program? 

Very  dissatisfied 

1 


percent 

n= 


Very  satisfied 

5 _  Tn 

41  .7 

15  36 


8.  To  what  extent  do  you  feel  your  child's  appreciation  of  Ukrainian 
this  ylar"S  ^  35  9  reSUlt  °f  bei"9  in  the  Bilingual  Program 


Negati 

ve  change 

1 

n 

2 

No  change 

3 

4 

Positive 

5 

change 

Tn 

pc  r  Lcil  L 

n= 

0 

0 

0 

0 

6.1 

2 

48.5 

16 

45.5 

15 

33 

More  specifically,  culture  can  be  considered  in  terms  of  various 
subject  areas.  To  what  extent  do  you  feel  that  cultural  annrori  +  • 

subject°areas?  t0  bei"9  3Chieved  by  meanS  of  the  filing  " 


Ukrainian  music  (singing,  dancing) 


9.  Inappropriate 


percent 

n= 


c 

6 

4 

5 

Tn 

0 

0 

2.8 

1 

8.3 

3 

44.4 

16 

44.4 

16 

26 

10.  Not  achieved 

1 

Percent 
n= 


2.8 


Achieved 

5 


22.2 

8 


Tn 


44.4 

16 


30.6 

11 


-26. 


11.  Inappropriate 
_  1 

percent 
n= 


0 

0 


0 

0 


27.8 

10 


Appropriate 
5  Tn 


33.3 

12 


33.9 

14 


13.  Inappropriate 

1 

percent  0 

n=  0 


2 

0 


0 


2.9 

1 


28.6 

10 


Appropriate 
5  Tn 


68.6 

24 


35 


14.  Not  achieved 

_ 1_ 

percent  0~ 

n=  0 


2 

0 


0 


3.3 

3 


33.3 

12 


Achieved 
5  Tn 


30 

21 


36 


15.  Inappropriate 

1 

percent 
n= 


3.1 


2 

9.4 


1 


18.8 

6 


Appropriate 
5  Tn 


46.9 

15 


21  .9 


7 


32 


16.  Not  achieved 

1 

6.5 


2 

16.1 


•  35.5 

11 


Achieved 
5  Tn 


29.0 

9 


12.9 

4 


31 


percent 

n= 


Socisl  Studies  (r*etepence  to  H k r* i rv^  4-u.~  __  ±.  r  •  • 

Ukrainian  peopl^  -  custoLftraSurons/lan^uagr)1^  °f  °n9,n  °f 


17.  Inapp 

ropriate 

1 

2 

3 

4 

Appropriate 

5  Tn 

percen  t 

n= 

0 

0 

6.1 

2 

27.3 

9 

30.3 

10 

36.4 

i  ? 

18.  Not  ac 

:hieved 

1 

2 

3 

4 

— - - - - - JJ 

Achieved 

5  Tn 

percent 

n= 

3 . 0 

1 

6.1 

2 

39.4 

13 

30.3 

10 

21.2 

7 

Ukrainian  Literature 

(poems , 

verses,  folklore) 

19.  Inappropriate 

1 

2 

3 

4 

Appropr 

5 

date 

Tn 

pci  UCII  L 

n= 

^  .y 

1 

2.9 

1 

20.0 

7 

34.3 

12 

40.0 

14 

20.  Not  ad 

lieved 

1 

2 

3 

4 

Achieved 

5  Tn 

percent 

n= 

5 . 7 

2 

2.9 

1 

23.6 

10 

40.0 

14 

22.9 

8 

35 

21.  Other  areas  of  cultural 


appreciation  (please  specify) 


B*  OrERATION  OF  THE  UKRA INIAN-ENGLISH  BILINGUAL  PROGRAM 


22‘  soeCthafarhiiVHtleS  (ei5\f1eldtripS’  communi‘ty  visitors) 
so  that  children  could  be  exposed  to  Ukrainian  culture. 

there  was  an  appropriate  number  of  special  activities? 


n_  % 

1 4  40.0  too  few 

21  60.0  the  right  amount 

0 _  0 _ too  many 


were  arranged 
Do  you  feel 


35  Tn 


13.  What  are  your  feelings  concerning  the  field  trios  and  cnpriai  a~+,-  •  +  • 
.  which  have  been  offered  to  the  pupils  in  the  Bilingual  Program?  V 

Low  satisfaction 
1 

percent 
n= 


■4*  Suggestions  for  future  field  trips: 


5.  Are  you  satisfied  with  the  way  you  were  involved  in  the  school  program? 

n  % 

32  _  SZJiyes 

J _  3  o  no 

33  _  Tn 

'•  In  what  wa^s  would  you  like  to  be  involved  in  the  school  program? 


6 


27.  Do  you  feel  the 
available  to  the 

school  facilities  (e.g. 
pupils  in  the  Bilingual 

classroom,  equipment,  library) 
Program  are 

Very 

Inadequate 

1 

2 

3 

4 

Very  Adequate 

5  Tn 

percent 

n= 

0 

_ 0—  . 

5.6 

_ 2_ 

19.4 
-  7 

55 . 6 

20 

19.4 

7  36 

28.  Has  the  amount  of  information  you  have  received  from  the  school  concern¬ 
ing  the  progress  of  your  child  in  the  Ukrainian  language  program  Seen 


Very  Inadequate 
1 

percent 


n= 


0 

JL 


8.6 


25.7 

9 


37.1 

13 


29.  Would  you  like  to  see  the  Silingual  Program 
n  % 


Very  Adequate 
5  Tn 


28.6 

10 


35 


30 


85.7  continued  as  it  is? 

11 .4  continued  with  minor  modifications? 

(please  state  what  changes  you  think  should  be  made) 


JL2  continued  with  major  modifications?  (please  state  what 
changes  you  think  should  be  made) 


35 


Tn 


0*  Pro3rammake  ^  additlonal  cornments  you  wish  regarding  the  Bilingual 


7. 


121 


31 '  should"9  that  U  Were  possible’  d°  >°u  feel  that  the  Bilingual  classes 


n 


J —  JLJije  consolidated  into  one  or  two  schools  in  the  System 
designated  as  a  Ukrainian-Engl ish  Bilingual  School (s)? 

32 -  9K4_continue  to  be  given  in  several  schools  in  the  System 

(as  it  is  now) 

2 _  5 . Sother  (please  specify) 


J2'  iGrad^97thn  SQVt9Ual  ?r°9ram  were  t0  continue  through  Junior  High 
in  Ukrainian?  9  t0  Wh3t  6Xtent  W°Uld  you  Want  instruction  offered 


% 

0 

0 

none  at  all 

18 

51 

A 

approximately 

25% 

of 

the 

time 

15 

42 

.9 

approximately 

50% 

of 

the 

time 

1 

2. 

.9 

approximately 

75% 

of 

the 

time 

1 

2. 

9 

all  the  time 

35 

Tn 

3'  to^nstrurtLn1  •  tnf  CLllbural  subject  areas  you  feel  would  be  appropriate 
o  instruction  in  Ukrainian  at  the  Junior  High  level. 


% 

n__ 

£3-9Art 

-4 

2a__ 

77  .PiArts  and  Crafts 

.12 

33. 3 Drama 

7 

1 9  -4Geoqraphy 

12 

33. 3  Hi  story 

• 

17 

47. 2 Home  Economics 

j _ 

22 .2  Industrial  Arts 

45 


46 


47 

48 

49 
5° 

51 

52 

53 


8. 
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^Language  Arts  (reading,  literature,  grammar) 
29 _  80. 6 Music 

12 _  27. 8 Physical  Education 

30 —  83. 3 Religion  (Ukrainian  Catholic  Rite) 

^ Q  27.8 Social  Studies 

_  _ Health 

36  in 


C.  FAMILY  BACKGROUND 


i5.  What  was  the  last  grade  at  school  the 
training  taken  since  High  School). 


mother  completed? 


(List  any 


6.  What  was  the  last  .grade  at  school  the  father 
training  taken  since  High  School). 


completed? 


(List  any 


7 *  How  much  Ukrainian  is  spoken  in  the  home? 

n  % 


_  8  22 ,2none  at  all 

1] 58.3on  occasion 

—2 —  1 1  •  labout  50%  of  the  time 
— ! —  _  2  .Sabout  75%  of  the  time 
JL _ 5 . 6al  1  the  time 

36 _  Tn 


9. 


123 


38.  Language  spoken  other  than  English  or  Ukrai 


man 


(by  the  mother) 


(by  the  father) 


39‘  programs?Chl3<3  ^  Ukrain1an  While  attendi"9  of  the  following 


n 


A —  LLiJJkrainian  Kindergarten  (Catholic  School  System) 
j —  LOJJJkrainian  Kindergarten  (Public  School  System) 
i —  21-4 Ukrainian  Parish  Play  School  (sadochok) 

_6 21.4 Ukrai n i an  Saturday  class 

i _  32 .1  Other  (please  specify) 


72 


23 


Tn 


).  PARENT  ADVISORY  COMMITTEE 


73 


temmittee°(PAC)aL1thet|re'Parenr  Is  a  member  of  the  Parent  Advisory 
committee  (PAC)  to  the  Ukraiman-Engl  ish  Bilingual  Program? 


n 


% 


27  75.0yes 

9  25.0no 


36 


Tn 


*•  tn.  role  of  a,  Pmm 

— ;;,is,„,r;;(;.r,",?oi:,',sUkra,n'ao  «• 

otherSoarenLCOmmiJniCatin9  the  C°ntent  and  intent  of  the  Pro9ram  to 


other  parents 

_to  provide  recommendations  to  Curriculum  Committees  reqardinq 
revisions  of  the  existing  program 

"an  adn???  regarding  the  resources  necessary  for  providing 

an  effective  Bilingual  Program 


74 


10 


>esponsibi[ninfo^?aisinarfm0He  Ukra1nian  organizations  assume 

the  Bilingual  Program  9  P  ’  partlcul arly  ln  matters  concerning 
_0ther  (please  specify) 


42. 


Please  make  any  other  comments 
Advisory  Committee 


you  wish  about  the  role  of  the  Parent 


"•  Wir.s-'SKS.irs-ffis.f 1 — « «• 


n 


% 


12 _  37. 5yes 

20  62.5no 


32 


Tn 


l’  ^g'uUr^sis'aT6 

each  School  offering  the  Ukrainian-Engl  ish  B^ngual  Program? 


n 


20 


% 


74.1  yes 


7  25 . 9  no 


I 


11 


45. 


What  activities  should 
at  the  school  level  du 


a  Parent  Ways  and  Means  Committee 
ring  the  school  year? 


coordinate 


E.  CONVERSATIONAL  UKRAINIAN  CLASSES  FOR  PARFNT<; 


rAthn?,vhc  c6ar  the  Continuing  Educat 

Catholic  School  System  offered  courses  in 
Adults. 


ion  Branch  of  the  Edmonton 
conversational  Ukrainian  for 


46.  Are  you  interested  in  taking  beginning  classes  in  Ukrainian  next  fall? 

n  % 


JJ _  31  .4  definite!  v  no 

45_iZ_yes»  if  the  time  and  location  are  convenient 
_] _  2.9  definitel  v  yes 

7  20 . 0  do  not  know 

35  Tn 


47.  Are  you  interested 
fall? 

n  % 


in  taking  intermediate  classes 


in  Ukrainian  next 


1Z _  56.7  definitely  no 

-i—  LLi/es ,  if  the  time  and  location  are  convenient 

J 3.3  definitel v  yes 

. 7  23. 3  do  not  know 


UKRAINIAN- ENGLISH  BILINGUAL  PROGRAM 
PARENT  QUESTIONNAIRE 
GRADE  THREE 


NAME  OF  CHILD  IN  PROGRAM 


INSTRUCTIONS 


In  questions  which  use  a  rating  scale,  please  circle  the  number 

on  the  scale  which  most  accurately  describes  your  response. 
Example:  1  2  3  f  4  \R 


1. 


127 


A.  OBJECTIVES  OF  THE  UKRAINIAN- ENGLISH  BILINGUAL  PROGRAM 


1.  How  do  you,  as  a  parent(s),  feel  about  your  child 
year  in  the  regular  English  program  subjects  of  1 
mathematics  and  science? 


‘s  progress  th 
anguage  arts. 


is 


Very  dissatisfied  Very  satisfied 


i 

/ 

3 

4 

5 

Tn 

percent 

0 

0 

2 . 5 

/./ 

4T7T3 - 

4377 - 

n= 

1 

3 

16 

19 

39 

2. How  do  you,  as  a  parent(s),  feel  about  your  child's  proqress  this  year 
in  the  Ukrainian  program  subjects? 


Very  dissatisfied 

1 

percent 


n= 


0 

0 


0 

0 


3 

T7T 


Very  satisfied 
5  Tn 


46.2 

18 


46.2 

18 


39 


3.  How  do  you  feel  about  your  child's  progress  this  year  in  understand!' 
spoken  Ukrainian?  - - — 


Very  dissatisfied 

_ 1 

percent 


n= 


0 

0 


0 

JL 


12.8 

-5.. 


Very  satisfied 
5  Tn 


41  .0 
-16- 


46.2 

-18- 


21 


4.  How  do  you  feel  about  your  child's  progress  this  year  in  speaking 
Ukrainian?  — - a- 


Very  dissatisfied 

1 


percent 

n= 


0 

0 


2.6 

1 


Very  satisfied 
5  Tn 


23.7 

9 


39.5 

15 


34.2 

22— 


21 


5.  How  do  you  feel  about  your  child's  progress  this  year  in  readinq 
Ukrainian?  - 


Very  dissatisfied 

1 


percent 

n= 


0 

0 


Very  satisfied 
5  Tn 


0 

0 


18.4 
7 _ 


31  .6 


o 

c. 


50.0 

19 


38 


2 


6'  Ukrainian?  ^  at>0Ut  y°Ur  Child'S  pr09ress  this  year  in  writing 


Very  dissatisfied 


Very  satisfied 


percent 

n= 


4 

5 

Tn 

0 

0 

o  o 

18.9 

7 

29.7 

11 

51  .4 

19 

37 

Program?  ^  feel  at>°Ut  his/her  Participation  in  the  Bilingual 


Program? 

Very  dissatisfied 


Very  satisfied 


percent 

n= 


c. 

4 

5 

Tn 

0 

0 

0 

0 

5.1 

2 

- 

25.6 

10 

69.2 

27 

39 

8.  To  what  extent  do  you  feel  your  child's  appreciation  of  Ukrainian 
thisUyear?S  Changed  aS  a  resu,t  of  bein9  in  the  Bilingual  Program 


percent 

n= 


ve  change 

1 

2 

No  change 

3 

4 

Positive  chang 
5  Tn 

0 

0 

2.7 

43.2 

"T37! 

0 

0 

1 

16 

20  37 

More  specifically,  culture  can  be  considered  in  terms  of  various 
subject  areas.  To  what  extent  do  you  feel  that  cultural  appreciation 

subject°areas?  t0  ^  bel"9  achieved  by  means  of  the  following 


Ukrainian  music  (singing,  dancing) 


9.  Inappropriate 


percent 

n= 


10.  Not 


i 

<L 

3 

4 

5 

Tn 

0 

0 

0 

~T2 . 8“ 

~  30.8 - 

so - 

0 

5 

12 

22 

39 

rhieved 

1 

2 

3 

4 

Achieved 

5 

Tn 

2 .6 

1 

0 

.  12.8 

30.8 

53.3 

0 

5 

12 

21 

39 

Percent 

n= 


/ 


3. 


11.  Inappropriate 

1 

percent 
n= 


12.  Not  achieved 

1 

percent  I  2  6 

n=  L _  r 


Appropriate 
5  Tn 


Religion  (Ukrainian  traditions,  celebrati 


ons  at  Christmas  and  Easter) 


13.  Inappropriate 

_ 1^ 

percent  I  g 

n=  I  0 


14.  Not  achieved 


percent 

n= 


Appropriate 
5 _  Tn 

74.4 

29  39 


Achieved 


4 

5 

Tn 

0 

_ o_ 

0  0 

2.6 

1 

33.3 

13 

64.1 

25 

39 

Social  Studies  (study  of  early  Ukrainian  settlers  in  Canada) 


15.  Inappropriate 


Appropriate 


Jercent 

n= 


4 

5 

Tn 

2 . 6 

1 

0 

21  .1 

47.4 

28.9 

0 

8 

18 

11 

38 

6.  Not  achieved 
1 

ercent 
n= 


Achieved 


2.7 

2.7 

35.1 

48.6 

3 

10.8 

in 

1 

1 

13 

18 

4 

37 

{ 


I 


4. 
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17.  Inappropriate 
_ T _ 

percent  0 

_ 0_ 


n= 


2 

0 


0 


13.2 

5 


Appropriate 
5  Tn 


52 

20 


34 

13 


O 

c. 


38 


18.  Not 

percent 

n= 


ac 

hieved 

1 

2 

3 

4 

Achieved 

5 

Tn 

0 

0 

2.7 

1 

21.6 

8 

62.2 

23 

13.5 

5 

37 

19.  Inappropriate 

1 

percent  2.7 

'  n=  1 


0 

0 


13.5 

5 


43.2 

16 


Appropriate 
5  Tn 


40.5 

15 


37 


20.  Mot  achieved 

1 

percent  z.  8 

n=  1 


0 

0 


22.2 

8 


50.0 

13 


Achieved 
5  Tn 


25.0 

9 


36 


21.  Other  areas  of  cultural  appreciation  (please  specify) 


B-  OPERATION  OF  THE  UKRAINIAN-ENGLISH  BILINGHAI  PROGRAM 


22.  Special  activities  (e.g.  fieldtrips,  community  visitors) 
so  that  children  could  be  exposed  to  Ukrainian  culture, 
there  was  an  appropriate  number  of  special  activities? 

n  % 


were  arranged 
Do  you  feel 


-Z — 

IP  Q 

too 

few 

30 

81  .1 

the 

right  amount 

0 

0 

too 

many 

37 

Tn 

23.  What  are  your  feelings  concerning  the 
which  have  been  offered  to  the  pupils 


field  trips  and  special  activities 
in  the  Bilingual  Program? 


Low  s 

atisfaction 

1 

2 

3 

4 

High  Satisfaction 
5  Tn 

percent 

n= 

0 

0 

2.7 

1 

24.3 

9 

43.2 
—  16 

29.7 

- LI- _ 17 

24.  Suggestions  for  future  field  trips: 


25.  Are  you  satisfied  with  the  way  you  were  involved  in  the  school  program? 
H  °L 

33 _  94 . 3  yes 

J _  5.7  no 

35  Tn 


In  what  ways  would  you  like  to  be  involved  in  the  school 


program? 


27.  Do  you  feel  the  school  facilities  (e.g.  classroom,  equipment,  library) 
available  ..o  the  pupils  in  the  Bilingual  Program  are 


Very 

Inadequate 

1 

2' 

3 

4 

Very  Adequate 

5  Tn 

percent 

n= 

0 

_ Q-- 

8.1 

_ 1_. 

16.2 

_ 

56.8 

21 

18.9 

7  37 

28.  Has  the  amount  of 
ing  the  progress 

information  you  have 
of  your  child  in  the 

received 

Ukrainian 

from  the  school  concern- 
language  program  been 

Very 

Inadequate 

1 

2 

3 

4 

Very  Adequate 

5  Tn 

percent 

n= 

0 

0 

0 

0 

20.5 

8 

56.4 

22 

23.1 

9  39 

29.  Would  you  like  to  see  the  Bilingual  Program 

n  % 

87.2  continued  as  it  is? 


34 


12.8  continued  with  minor  modifications? 

(please  state  what  changes  you  think  should  be  made) 


0 


J2 _ continued  with  major  modifications?  (please  state  what 

changes  you  think  should  be  made) 


39 _  Tn 

0.  Please  make  any  additional  comments  you  wish  regarding  the  Bilinqual 
Program  y 


7. 
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31  •  Sr  that  n  Were  possible’  d0  you  feel  that  the  Bilingual  classes 


n_ 

5 


% 

l_2_L8be  consolidated  into  one  or  two  schools  in  the  System 
designated  as  a  Ukrainian-Engl  ish  Bilingual  School (s)? 

84_L6continue  to  be  given  in  several  schools  in  the  System 
(as  it  is  now)  J 

J _  ?.6other  (please  specify) 


33 


39 


Tn 


iGradlsV^  Bqw9UaJ  ?r°9ram  were  t0  continue  through  Junior  High 
in  Ukrainian?  9  t0  What  extent  would  you  want  instruction  offered 


n^ 

0 


% 


0  none  at  all 


22 


.  56.4approximatel y  25%  of  the  time 

1§ 41 .0 approximately  50%  of  the  time 

J 2.6approximately  75%  of  the  time 

JL _  _ all  the  time 


39 


Tn 


3’  tIe?n=tChe^  al-  lnf  cultural  subject  areas  you  feel  would  be  appropriate 
to  instruction  in  Ukrainian  at  the  Junior  High  level.  M  P 


n^ 

% 

20 

51 

.3 

34 

87 

.2 

20 

51 

.3 

11 

28 

.2 

20 

51  , 

.3  1 

23 

59. 

.0  1 

3 

20. 

5 ; 

20.5  Industrial  Arts 


45 


46 


47 

48 

49 

50 

51 

52 

53 


8. 
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23_  Slanguage  Arts  (reading,  literature,  grammar) 
33 _ _  84.6  Music 

H _  35.9  Physical  Education 

33 -  84.6  Rel igion  (Ukrainian  Catholic  Rite) 

15, _  38 . 5  Social  Studies 

_  _ Health 

39 _  In 

C.  FAMILY  BACKGROUND 


54 

55 

56 

57 

58 


)5. 


What  was  the  last  grade  at  school 
training  taken  since  High  School). 


the  mother  completed?  (List  any 


6.  What  was  the  last  grade  at  school  the 
training  taken  since  High  School). 


father  completed? 


(List  any 


7.  How  much  Ukrainian  is  spoken  in  the  home? 

n  % 


_  2  5.1  none  at  all 

53.8  on  occasion 

_  33.1  about  50%  of  the  time 

— i TQ-3  about  75%  of  the  time 

-J _ _  7.7  all  the  time 

39  Tn 


38.  Language  spoken  other  than  English  or  Ukrainian 


9 


(by  the  mother) 


(by  the  father) 


39. 


Did  your  child  learn  Ukrainian  while 
programs? 

n  % 


attending  one  of  the 


fol lowing 


8 —  2_L6_Ukrainian  Kindergarten  (Catholic  School  System) 

5 —  l_3J5_Ukrainian  Kindergarten  (Public  School  System) 

6 —  l_6J_Ukrainian  Parish  Play  School  (sadochok) 

5 _  1 3. 5  Ukrainian  Saturday  class 

3 _  35.1  Other  (please  specify) 


).  PARENT  ADVISORY  COMMITTEE 


0*  Committee°'?PAC)dto1thpt|ire-Parerlr  °  1S  a  member  of  the  Parent  Advisory 
committee  (PAC)  to  the  Ukraiman-Engl  ish  Bilingual  Program? 


n 


38 


% 


30 _  78.9  yes 

0  21 . 1  no 


Tn 


L  ACSviskoryeCo^tteeU  ^  approPriate  to  tha  role  of  the  Parent 
— LhebSntofril^oriirSchtSolskral'nian  B1"n9“al  p"9™  °"ered  in 


~otherSpa rents'"0™11"1  CatinS  ^  C°ntent  and  intent  of  the  to 

-?evisioIsenfe^rendaT°nS  t0  Curriculum  Comnittees  regarding 
revisions  of  the  existing  program 

o«V1?-  adD-fe  regardin3  the  resources  necessary  for  providinq 
an  effective  Bilingual  Program  H  "9 


1 

I 


^eSDonsibiiri?vnf^at  °ne  °r/’0re  Ukrainian  organizations  assume 
responsibility  for  raising  funds  in  excess  of  government  grants 

cusses ’  in *tKPOr*t  Ch^,duren  attendln9  Ukrainian  Bilingua 
classes  in  the  Edmonton  Catholic  Schools 


to  act  as  a  liaison  with  Ukrainian  Bishop  and  Clergy  with 

locution  and  o?h0r9ar,i2ati0ns’  With  the  Ukrainian  Bilingual 
BHin  a  r  -  9r°UPS’  Particula^  in  ^ters  «>ncern1 


igual  Program 
Other  (please  specify) 


ng 


42. 


Please  make  any  other  comments 
Advisory  Committee 


you  wish  about  the  role  of  the  Parent 


43‘  iH»lc/vUrbe  -'^ereSted  in  Participating  as  a  member  of  the  Parent 
Advisory  Committee  sometime  in  the  future? 


n 


% 


11  32.4yes 

23  67. 6no 

34  Tn 


44. 


Do  you  feel  that  along  with  a  School  System  Parent  Advisory  Committee 
a  Parent  Ways  and  Means  Committee  should  meet  on  a  reoular  basis  at 
each  School  offering  the  Ukrainian-Engl ish  Bi Ungual  Program 


n 


% 


23  79,3  yes 

,  6  20.7  no 


29 


Tn 


11 


45. 


What  activities  should 
at  the  school  level  du 


a  Parent  Ways  and  Means 
ring  the  school  year? 


Committee  coordinate 


E.  CONVERSATIONAL  UKRAINIAN  CLASSES  FOR  PARENTS 


Cathofic'schooi  System^f^c,!"9  EdUCati°"  Branch  0f  the  Ponton 
Adults.  7  f6red  C0urses  ln  conversational  Ukrainian  for 


46.  Are  you  interested  in  taking  ginning  classes  in  Ukrainian  next  fall? 


n 


% 


11 5L_5 definitely  no 

IQ —  iO. 3yes,  if  the  time  and  location  are  convenient 

_J _  3,Qdefinitel v  yes 

_5 1 5 . 2do  not  know 

33  Tn 


47.  Are  you  interested 
fall? 

n  % 


in  taking  intermediate  classes 


in  Ukrainian  next 


15 _  46.9definitel v  no 

_6_  IMyes,  if  the  time  and  location  are  convenient 
-1  3. 1  definitel v  yes 

31  .3do  not  know 
32  Tn 
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TEACHER  QUESTIONNAIRE 
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139 


NAME 

GRADE 


UKRAINIAN-ENGLISH  BILINGUAL  PROGRAM  EVALUATION 
■  TEACHER  QUESTIONNAIRE 

_ _  SCHOOL 


1. 


INSTRUCTIONS 

In  the  questions  which  use  a  rating  scale,  please 
circle  the  number  on  the  scale  which  most  accurately 
describes  your  response,  e.g.. 


1 


2.  In  the  multiple  choice  questions,  please  place  a  check  mark 

in  the  space  provided  beside  the  most  appropriate  answer 
or  answers. 

3.  Following  some  of  the  questions,  there  is  a  comments 
section  for  you  to  add  further  information  or  explanation 


For  office 
use  only 


A.  PROGRAM  OBJECTIVES 


The  purpose  of  this  section 
Ukrainian-Engl ish  Bilingual 


is  to  evaluate  the  objectives  of  the 
Program 


OBJECTIVE  I 


f0ll°W  thS  En9li5h  lan9ua9e  curriculum  in  language  arts 
in  each  of  these  areaT  *  Wl11  3t  °r  ab0Ve  an  avera9e 


1.  Do  you  feel  this  is  an  appropriate  objective  for  the  Bilingual  Program? 


Inappropriate 

1 


percent 

n= 


Appropriate 

5 _ Tn 

71  .4 


2.  To  what  extent  has  the  objective  been  achieved  by  your  class? 


Not  achieved 
1 


percent 

n= 


OBJECTIVE  2 

(Please  check  the  one  applicable)  -  for  Grade  One  teacher 


In  grade  1,  pupils  will  learn 
presentation  of  language  arts, 
physical  education,  health  and 
language. 


oral  Ukrainian  through  the 
social  studies,  music,  art, 
religion  in  the  Ukrainian 


-  for  Grade  Two  teacher 


In  grade  2,  pupils'  listening  and  speaking  skills  in 
Ukrainian  will  be  further  developed  along  with  the 
introduction  of  reading  and  writing  skills. 


c) 


-  for  Grade  Three  teacher 


I  9r3de  3,  pupils  listening  and  speaking  skills  will 
extended  Reading  and  writing  skills  will  be  further 
developed  along  with  the  introduction  of  spell inq 
practical  and  creative  writing  in  Ukrainian. 


3.  Do  you  feel  this  is  an  appropriate  objective  for  the  Bilingual  Program? 


4.  To  what  extent  has  the  objective  been  achieved  by  your  class? 


Not  achieved 


OBJECTIVE  3 


5.  Do  you  feel  this  is  an  appropriate  objective  for  the  Bilingual  Program? 


Inappropriate 

1 


percent 

n= 


Appropriate 
5_ _  Tn 

100 

7  7 


Negative  change 

percent 
n= 


SecteareflsalTn’wLUJtUT  considered  in  terms  of  various 

suDject  areas.  To  what  extent  do  you  feel  that  cultural  appreciation 

subject°areas?  t0  ^  ^  bee"  achieved  by  means  of  the  following 


; 


■ 


i 


i 


i 


u  .si*. 


7.  Inappropriate 

1 


percent 


n= 


0 

0 


0 

0 


14.3 

1 


Appropriate 
5  Tn 


0 

0 


35.7 

6 


8.  Not  achieved 

1 


percent 


n= 


0 

0 


0 

0 


14.3 

1 


Achieved 
5  Tn 


14.3 

1 


71  .4 
5 


7 


9.  Inappropriate 
1 


percent 


n= 


0 

0 


0 

0 


0 

0 


Appropriate 
5  Tn 


28.6 

2 


71  .4 
5 


7 


10.  Not  achieved 

1 


percent 

n= 


0 

0 


Achieved 

5 


0 

0 


0 

0 


Tn 


28.6 

2 


71  .4 
5 


Religion  (Ukrainian  traditions,  celebrations  at  Christmas  and  Easter) 


11.  Inappropriate 

1 

percent 


n= 


0 

0 


0 

0 


Appropriate 
5  Tn 


0 

o 


14.3 

1 


85.7 

6 


7 


12.  Not  achieved 

1 


percent 
n= 


0 

0 


0 

0 


Achieved 
5  Tn 


0 

0 


28.6 

2 


71  .4 
5 


7 


3. 
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17 


18 


19 


20 


21 


22 


4. 


143 


Social  Studies  (study  of  early  Ukrainian  settlers  in  Canada) 


13.  Inappropriate 

1 

percent  33TT 

"=  _ 2 


0 

0 


0 

0 


Appropriate 
5  Tn 


16.7 

1 


50.0 
3 _ 


14.  Not  achieved 
_ 1 

percent 
n= 


60.0 


2_ 

0 


0 


0 

0 


Achieved 
5  Tn 


20.0 

1 


20.0 

1 


M^i?T-StUdieS,(referenCe  t0  Ukraine  as  the  country  of  origin  of 
Ukrainian  people  e.g.  customs,  traditions,  language)  9 


15.  Inappropriate 


Appropriate 


Literature  (poems,  verses,  folklore) 


17.  Inappropriate 

1 

Percent 
n= 


18.  Not  achieved 

1 

Percent 
n= 


0 

0 


0 

0 


28.6 

2 


Appropriate 
5 _  Tn 

85.7 

6  7 


Achieved 
5  Tn 


14.3 

1 


57.1 

4 


3 

4 

5 

Tn 

[Jercen  c 

n= 

0 

0 

14.3 

1 

14.3 

1 

0 

0 

71  .4 

5 

7 

16.  Not 

achieved 

1 

2 

3 

4 

Achieved 

5 

Tn 

percent 

n= 

u 

0 

16.7 
'  1 

16.7 

1 

33.3 

2 

33.3 

2 

6 

23 


24 


25 


26 


27 


28 


19.  Other  areas  of  cultural 


appreciation  (please  specify). 


OBJECTIVE  4 


Mrticio]tinndnfhthr  pare!?ts ,wil  1  have  positive  feelings  about  the 
participation  of  the  pupils  in  the  program. 


20.  Do  you  feel  this  is  an  appropriate  objective  for  the  Bilingual  Program? 

2  3  4 


Inappropriate 

1 

percent 
n= 


Appropriate 
5  Tn 


21 '  Bilingual Sprogram?in  ^  C’aSS  ^  ab°Ut  thel>  ^ticipation  in  the 


Very,  unhappy 


Very  happy 


percent 
n= 


part ici pa ti onT n^the^Bi'!  ingual  ’  Program?*"  ^  ™  ab°Ut 


Very  unhappy 
1 

percent 
n= 


Very  happy 


0 

0 

0 

28.6 

3 

71  .4 

in 

0 

0 

0 

2 

5 

7 

OBJECTIVE  5 


phrases 'in  U^aintan^  t0  a"d  reSpo"d  to  “unds,  words  and 


23.  Do  you  feel  this  is  an  appropriate  objective  for  the  Bilingual  Program? 
Inappropriate  „ _ 

percent 
n= 


4 

5 

Tn 

0 

0 

0 

14'.  3 

85.7 

Q 

0 

0 

1 

6 

7 

24.  To  what  extent  do  you  feel  the  objective  has  been  achieved  by  your  class? 

2  i  a 


Not  achieved 
1 

percent 
n= 


Achieved 


OBJECTIVE  6 


Tile  pupils  will  be  able  to  express  themselves  clearly  in  Ukrainian 
(emotions,  feelings,  needs,  wishes,  questions  and  comments). 


25.  Do  you  feel  this  is  an  appropriate  objective  for  the  Bilingual  Program? 
Inappropriate 


Appropriate 


percent 
n= 


6 

4 

5 

Tn 

0 

0 

0 

14.3 

85 . 7 

0 

0 

0 

1 

6 

7 

26.  Do  you  feel  the  objective  has  been  achieved  by  your  class? 

_ 2  3  4 


Not  achieved 
1 

percent 
n= 


0 

JL 


28.6 

2 


0 

0 


Achieved 
5  Tn 


71.4 

5 


0 

0 


7 
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32 


33 


34 


35 


OBJECTIVE  7 


7. 


Pupils  will  be  able  to  understand  the  main  theme  of  a  storv 
a-EE!Mi£^  read  aloud  in  Ukrainian. 

27.  Do  you  feel  this  is  an  appropriate  objective  for  the  Bilingual  Program? 


Inappropriate 

1 


percent 

n= 


Appropriate 
5  _ Tn 

85.7 


28.  Do  you  feel  the  objective  has  been  achieved  by  your  class? 


Not  achieved 
1 

percent  0~ 

n=  _ 0 


0 

0 


!3.6 


Achieved 
5  Tn 


42.9 

-JL 


28.6 

JL 


29.  Other  objectives  that  should  be  included  (please  specify). 


30. 


When  the  Bilingual  Program  was  implemented,  it  was  intended  that 
rainian  language  arts,  social  studies,  music,  art  health  Dhvsical 
education  and  religion  be  taught  in  the  Ukrainian  languaoe, ’and7 

in  th^rnnH^h  ?n9Ua9e  aPtr’  mathematics>  and  science  be^taught 
at  thf  1 sh  language.  To  what  extent  did  you  follow  this  desiqn 
at  the  beginning  of  this  school  year?  gn 


W.  To  what  extent  are  you  now  (end  of  the  school  year)  followinq  the 
bilingual  design  as  outlined  above  in  question  30? 


8. 


32.  In  your  class  do  you  give 
n  % 

0 


-  ~ UnrgJKaSlS  t0  Ukra1nian  CUltUre  tha"  t0  the  Ukrainian 

~  M°re  6mphaS1's  t0  the  Ukrainian  language  than  to  culture? 

4 -  Unequal  emphasis  to  both  Ukrainian  language  and  culture? 

6  Tn 


33.  For  which,  if  any,  of  the 
activities? 


Ukrainian  holidays. 


has  your  class  had  special 


35‘  1-ncferSt-S  fr0m  the  community  were  invited  to  participate  in  the 

tura  Tt  vitrv9r’  li$t  the1r^and  the  nature  o?  ihe 
cultural  activity  they  were  involved  with. 


Name 

e.g.  Mrs.  0.  Pysanka 


Cultural  Activity 
e.g.  Easter  Egg  Writing 


9. 
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36.  Are  Sufficient  Ukrainian  language  materials  available  to  you? 

Too  few 

•j  p  o  Too  many 

percent  14.3  42  9 

n= 

37.  How  useful  are  the  Ukrainian  materials  which  are  available  to  you? 

Not  at  all  useful 
1 

percent 
n= 


38.  To  what  extent  do  you  feel  the  school  facilities  (e  n 
ae?e1aP"qutate?brary)  3Va1,able  t0  the  inlh^'in 


classrooms , 
gual  Program 


percent 

n= 


nadequate 

1 

2 

3 

4 

Excel  1 ent 

5 _ 

Tn 

14.3 

1 

28.6 

28.6 

14.3 

14.3 

2 

2 

1 

1 _ 

_7 _ 

39-  <*  —  been 


No  involvement 
1 


percent 
n= 


Extensive  involvement 

4 _ 5 _  m 

14.3  42.9 

1  3  / 


40-  u  aur-w^isrs  ar in  the  siiin-ai  p— 


Undersirable 

1 


percent 
n= 


Very  desirable 

_ Tn 

71  .4 

5  7 


Mrent/!hn  *  special  report  card  form  should  be  prepared  to  info 
subiect  LV  Pr°9r6SS  °f  their  child  in  the  Ukrainian  language 


41.  Do 
pa 

subject  areas 

n  % 

J> 85 ,7yes 

J 14.3no 


rm 


39 


40 


41 


42 


43 


44 


*»*£*•« 


10. 


42'  o"lSspIclatlth4pSrtjcaCjdaft™.taU9ht  ^  Ukra1ni3n  tHat  COuld  be  included 


43'  rPQu?rpHUk'ni»icn  Subjef  areas  are  additional  curriculum  materials 
required.  ^please  specify  type  of  materials) 


44.  In  what  Ukrainian  subject  areas  are  additional  instructional  materials 
required,  (please  specify  type  of  materials)  - materials 


45‘  ?LPT,imately’nh°W  h0urs  a  week  d0  y°u  sPend  Preparing  lessons 
the  Bilingual  Program? 


46'  materi^f  -T*  3  Week  d°  you  spend  P^ing  instructional 

materials  (flashcards,  pictures,  games,  charts)  for  the  Bilingual  Program? 


11 


App 

in 

n 

roximately 

Ukrainian? 

what  proportion  of  instructional 

time  during 

1 1 

fa 

80% 

Ukrainian , 

20% 

Engl ish 

3 

42.970% 

Ukrainian, 

30% 

Engl ish 

1 

14.360% 

Ukrainian , 

40% 

Engl ish 

3 

42.9  50% 

Ukrainian, 

50% 

Engl ish 

40% 

Ukrainian, 

60% 

Engl ish 

30% 

Ukrainian , 

70% 

Engl ish 

20% 

Ukrainian , 

80% 

Engl ish 

7 

Tn 

What  Ukrainian 
(please  check) 

readers  and  workbooks  did  you  use 

during  the 

n 

% 

n 

Of 

Readers 

2 _  28.6  TYT  I  TAM 

DRUZI 


SHKOLA 


Workbooks 
— 1 LL1 

_L_  1L2. 


PRYHODY 


Tn 


Z 


Tn 


reader  voiTuserf*16  ^llo"ing  sl*  questions  (49  a,b,c,d,e,f)  for  each 
the  six  questions  £rice  ’  Y°U  ^  tW°  readerS  yOU  would  answer 


12. 


49.  a)  Name  of  reader 


b)  How  interesting  did  your  students  find  the  reader? 


Very  uninteresting 
percent 


n= 


Very  interesting 

i - 1  5  in 

0  28.6  71.4 

Q — - _ 2 _ 5_ _  7 

c)  J;u£L"",nd,,j;dss,s,rd  'i,=s;“w 

Not  at  all  helpful 


percent 

n= 


d’  “•  h.lpf.1  .»  developing  w 

Not  all  all  helpful 


0 


Q 


_0 _ too  easy? 

100  just  right? 

_0 _ too  hard? 

Tn 


f)  comments  on  the  reader  or  workbook 


13. 


49.  a)  Name  of  second  reader  used 


b)  How  interesting  did  your  students  find  the  reader? 

2  3  4 


Very  uninteresting 
1 

percent 


n= 


0 

0 


0 

0 


0 

0 


Very  interesting 
5  Tn 


0 

0 


100 

5 


c)  To  what  extent  did  you  find  the  reader  helpful  in  developing  ym.r 
students'  reading  skills?  -  H  y  yuur 


Not  at 

all  helpful 

1 

2 

3 

4 

Very  helpful 

5  Tn 

percent 

n= 

0 

0 

0 

0 

0 

100 

0 

0 

0 

5  5 

d)  To  what  extent  did 
students'  reading 

you  find 
skills? 

the  workbook 

hel pful 

in  developing  your 

Not  at 

all  helpful 

1 

2 

3 

4 

Very  helpful 

5  Tn 

percent 

0 

0 

0 

50 

50 

n= 

0 

0 

0 

2 

2  4 

e)  Generally,  did  your  students 

find  the  reader 

n 


% 


0 

0 

too  easy? 

5 

100  just  right? 

0 

0 

too  hard? 

5 

Tn 

f)  Comments  on  the  reader  or  workbook 


61.  Did  you  teach  your  students 

n_  % 

i _  66,7  written  Ukrainian  script  (cursive)? 

_2 _  33.3  printed  Ukrainian  script? 


D _  0 _ manuscript  Ukrainian  script? 


14. 


I 

■ 

62.  Are  more  Ukrainian-Engl ish  Bilingual  Program  Inservices  needed? 
n_  % 

Z _ LQD_yes 

0 _  _0 _ no 

7  Tn 


63‘  fil!aLe5rf  th?  f°llowin9  Inservices  in  order  of  importance,  numbering 
the  most  important  as  number  1 ,  the  next  most  important  as  2  and  so  on 
which  you  would  like  to  participate  in.  .  ana  so  on, 

_ Bilingual  Teaching  Strategies  (methods) 


Games  Inservice 


Reading  Inservice 


Religion  Inservice  (Ukrainian  Rite) 


Use  of  Audio  Visual  materials  (language  master,  transparencies) 
Teaching  Ukrainian  Songs 
Teaching  Ukrainian  Dancing 
Other  (please  specify) 


64.  To  what  extent  do  you  think  the  children  in  your  class  feel  they  are  an 
integral  part  of  the  school  and  not  isolated  from  other  students? 


Very  isolated 
1 

percent 


n= 


0 

SL 


0 

_Q_ 


Very  well  integrated 
_ _  5  ~  Tn 


0 

SL 


71.4 

-5 


28.6 


SL 


i5.  How  would  you  rate  the  success  of  the  Bilingual  Program? 


Very  unsuccessful 
1 

Percent 


n= 


0 

SL 


0 

Q 


Very  successful 
5  Tn 


0 

SL 


42.9 

J 


57.1 

-A... 


Z 


15. 


i 

■} 

I 


66.  Would  you  like  to  see  the  Bilingual  Program 
n  % 

_  57 . 1  continued  with  minor  modifications 


3 _  42 .9continued  as  it  is? 

2 _  5 _ continued  with  major  modifications 


7  Tn 


(please  specify)? 


(please  specify)? 


C.  PARENT  ADVISORY  COMMITTEE 


67.  Check  the  items  that  you  feel  are  appropriate  to  the  role  of  the 

.Parent  Advisory  Committee 

n_  % 

_1_  J00_to  become  familiar  with  the  Ukrainian  Bilingual  Program  offered 
in  the  Edmonton  Catholic  Schools 

_J_  lOOto  assit  in  communicating  the  content  and  intent  of  the  proqram 
to  other  parents  y 

— —  ZSJito  provide  recommendations  to  Curriculum  Committees  reoardina 
revisions  of  the  existing  program 

— —  — ^ Pr°vide  advice  regarding  the  resources  necessary  for  provid¬ 
ing  an  effective  Bilingual  Program 

— —  8Li_7_to  make  certain  that  one  or  more  Ukrainian  organization  assumes 
responsibility  for  raising  funds  in  excess  of  government  grants 
required . to  transport  children  attending  Ukrainian  Bilinqual 
classes  in  the  Edmonton  Catholic  Schools 

— —  M__t0  act.as  a  liaison  with  Ukrainian  Bishop  and  Clergy,  with 

Ukrainian  Catholic  Organizations,  with  the  Ukrainian  Bilingual 
Association  and  other  groups,  particularly  in  matters  concerning 
the  Bilingual  Program 

_0 _  0 _ Other  (please  specify) 


i 

X 

ft 
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68. 


Please  make  any  other  comments 
Advisory  Committee. 


you  wish  about  the  role  of  the  Parent 


69.  Do  you  feel  that  along  with  a  School  System  Parent  Advisorv  CommittPP 
a  Parent  Ways  and  Means  Committee  should  meet  on  a  reguar  basis  at 
each  school  offenng  the  Ukrainian-Engl  ish  Bilingual  Program? 


n 


% 


85.7yes 


1 _  L4_ino 

Z _  Tn 


7°'  sh°uld  a  Parent  Ways  and  Means  Committee  coordinate 

at  tne  school  level  during  the  school  year? 


Would  you  be  interested  i 
School  System  Parent  Advi 
Bilingual  Program? 


n  acting  as  a  school  representative  on  the 
sory  Committee  to  the  Ukrainian-Engl ish 


n  % 

2 _  40  yes 

2 _ ftL_no 

5 _  Tn 


'2.  Other  comments  you  wish  to  make  about  the  Bilingual  Program. 
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PRINCIPAL  QUESTIONNAIRE 
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few 


UKRAI N I AN-ENGL ISH  BILINGUAL  PROGRAM  EVALUATION 
PRINCIPAL  QUESTIONNAIRE 


NAME 


SCHOOL 


INSTRUCTIONS' 

In  the  questions  which  use  a  rating  scale,  please  circle 

the  number  on  the  scale  which  most  accurately  describes 
your  response  e.g.. 


1 


2.  In  the  multiple  choice  questions,  please  place  a  check 

mark  in  the  space  provided  beside  the  most  appropriate 
answer  or  answers.  p  dLe 

3*  S°me  °f  the  ^uestions»  there  is  a  comments 

ection  for  you  to  add  further  information  or  explanation. 


A---J OBJECTIVES  of  the  ukrainian-english  bilinguai  program 


The 

Bill* 


purpose  of  this  section 
ngual  Program. 


is  to  evaluate  the 


objectives  of  the 


OBJECTIVE  1 


1.  Do  you  feel  this  is 

Inappropriate 

1 

percent 
n= 


an  appropriate  objective  for  the  Bilingual  Program 


Appropriate 
5 _  Tn 

66.7 

2  3 


OBJECTIVE  2 


of  language  a^ts^soc^wT0''31  Ukrainl'an  th™ugh  the  presentation 
heal  th^an^refigio^i^the^Ukrainia^language.  Ph^S1<"a^ 


2.  Do  you  feel  this  is 

Inappropriate 

1 

percent 
n= 


an  appropriate  objective  for  the  Bilingual  Program? 


Appropriate 

5 _ Tn 

66.7 

2  3 


OBJECTIVE  3 


wilfrbeefnrthpPiaS'  ,liSt®n1?9  and  sPeakin9  skills  in  Ukrainian 
and  wri tinges kh?s^e  °Ped  al°"9  Wlth  the  introducti°"  of  reading 


uui 


3.  Do  you  feel  this  is 

Inappropriate 

1 

percent 
n= 


an  appropriate  objective  for  the  Bilingual  Program? 


Appropriate 

5_ _  Tn 

100 

3  3 


OBJECTIVE  4 


In  Grade  3,  pupils'  listening  and  speaking  skills  will  be  extendod 
Reading  and  writing  skills  will  be  further  developed  alone  with 

the  introduction  of  spell  i  no  Drartiral  anri 

Ukrainian  H  Practicai  and  creative  writing  in 


4.  Do  you  feel  this  is  an  appropriate  objective  for  the  Bilingual  Prog 


ram? 


Inappropriate 

1 


percent 

n= 


Appropriate 

5 _  Tn 

100 

3  3 


OBJECTIVE  5 


5.  Do  you  feel  this  is  an  appropriate  objective  for  the  Bilingual  Program? 


Inappropriate 

1 


percent 

n= 


Appropriate 
5 _  Tn 

66.7 

2  3 


More  specifically,  culture  can  be  considered  in  terms  of  various 

is  appropriate  to^thlTfnn ^  d°  feel  that  cultural  appreciation 
appropriate  to  the  following  subject  areas? 


6.  Inappropriate 
_  1 

percent 
n= 


Appropriate 
5  Tn 


7.  Inappropriate 

1 

percent 
n= 


Appropriate 
5 _ Tn 

66.7 

2  3 


Religion  (Ukrainian  traditions,  celebrations  at  Christmas  and  Easter) 


8.  Inappropriate 

1 

percent 
n= 


Appropriate 
5  Tn 

100 

3  3 


Social  Studies  (study  of  early  Ukrainian  settlers  in  Canada) 


9.  Inappropriate 
_1 


Appropriate 
5  Tn 


2 


3 


4 


5. 


15.  What,  if  any,  special  facilities  Havn.it 
matenals)  areTequired  Tor  thT'Bil  ingual 


of  classroom,  instructional 
Program  in  your  school? 


16.  What,  if  any,  special 
requi red? 


timetabling  or  scheduling  arrangements  are 


17. 


To  what  extent  is  it  possible  to  provide  resource 
a  student  experiencing  difficulties  in  reading? 


room 


assistance  to 


n_  % 

0 _  _0 _ not  at  all 

j —  J00  (1-2)  students  per  Bilingual  class  per  year 

■2 —  -2 — (3-4)  students  per  Bilingual  class  per  year 

2 —  -2 - (3-6)  students  per  Bilingual  class  per  year 

0 —  0 — more  than  6  students  per  Bilingual  class  per  year 

3  Tn 


18.  Do  you  feel  that  a  special  report  card  fo 
parents  about  the  progress  of  their  child 
subject  areas? 


rm  should  be  prepared  to  inform 
in  the  Ukrainian  language 


n.  % 

3 _  100  yes 

0 0 _ no 

3  Tn 


9.  Are  special  staffing  arrangements-  required  in  ord< 
erfective  Bilingual  Program?  (please  specify) 


to  maintain  an 


6. 


&  B?f5ng;af^S,*;prsr;“c;5;f M  ,or  the  °nrM°°  ” 


21.  Are^trioaoilailflii  arrangements  adequate  for  pupils  in  the  Bilingual 


22‘  o?  r«LtonlEl\e2^1e,l2USla?n)9h  ^  makl'"9  UP  ^  9rOUpl'"9S 


23‘  o'flheliMng^TprSf5  that  haVe  ^  e"COuntered  in  the  operation 


c.  ATTITUDES  and  perceptions 

24.  What  is  your  perception  of  how  the  pupils  in  your  school  feel  about 
their  participation  in  the  Bilingual  Program?  ut 


Very  Unhappy 
1 

percent 
n= 


0 

0 


0 

0 


0 

0 


Very  happy 
5  Tn 


33.3 

1 


66.7 

2 
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28 


7. 


25'  Sf?  ^Perception  of  how  the  parents  of  the  pupils  in  your  school 
feel  about  their  children's  participation  in  the  Bilingual  Program? 


Very  unhappy 
1 


percent 


n= 


0 

0 


0 

0 


Very  happy 
5  Tn 


0 

0 


66.7 

2 


33.3 

1 


26'  school?'  d°  y°U  fSel  the  Bllingual  classes  have  been  integrated  into  your 


Very  isolated 
_ 1_ 

percent  0 

n=  o 


0 

0 


0 

0 


Very  well  integrated 
_ 5  in 


33.3 

1 


66.7 

2 


^7*  y°ur  opinion,  what  feelings  do  staff  members  not  involved  in  the 
Bilingual  Program  have  towards  the  program? 


Very  negative 
1 

percent  0 

n=  0 


0 

0 


0 

0 


Very  positive 
5  Tn 


100 

3 


0 

0 


28'  ^progra^tea^he^s1)?6611'"95  d°  n0n-pr09ram  staff  have  toward 


Very  neaative 

,  h~.  1 

percent  0 

n=  o 


0 

0 


Very  positive 
5  Tn 


0 

0 


100 

3 


0 

0 


29.  How  would  you  rate  the  overall  success  of  the  Bilingual  Program? 


Very  unsuccessful 
1 

percent 


n= 


0 

0 


0 

0 


0 

0 


Very  successful 
5  Tn 


66.7 

2 


33.3 

1 


30.  Comments  related  to  question  #28. 


8 


31.  Would  you  like  the  Bilingual  Prog 


ram: 


n 


0 


% 


— spec!?y)d  in  y0ur  Sch001  with  “  modifications?  (please 


— —  122 _ continued  in  your  school  as  it  is? 

—  ° - specify y°Ur  $Ch°01  W1'th  major  modifications?  (please 


library  ^avaifable^to  thl’pJfirJn^e^l^aS’adlS?  eqU1'PDent’ 

Very  inadequate 
1 


percent 

n= 


Very  adequate 
5 _  Tn 

33.3 

1 


3"  In  theTacti vities^of  ^  — s  been 

No  involvement 


percent 

n= 


'  71 

_ L _ 

_ _ 3 

4 

5 

Tn 

u 

0 

0 

0 

0 

1 

2  * 

3 

|34'  Is  desirabfr^fyour  HhoolP?rental  involvement  in  the  Bilingual  Program 


Percent 

n= 


■) 

> 


9. 
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D.  PARENT  ADVISORY  COMMITTEE 

35‘  AdhvisoSeCo™nteef  ^  feel  are  »£llate  to  the  role  of  the  Parent 


n 


% 

100  to  become  familiar  with  thp  Ukrainian  d-t?-;  i  r. 

in  the  Edmonton  Catholic  Schools  n9ua  Program  offered 

~to  othIrtpirenrUniCatl'n9  the  C°"tent  3nd  intent  of  the  program 

— KS4d;:;;jsixhe  ’‘"“rc'!  ”"ss,r' ,or  J 

^“responsibiiritynf^a^aisinarfm0rie  Ukralnl'an  organizations  assumes 

claqssersdint0thtraEdP°rt  Chi,dr®n  ^"ndlnTuk^a™ ?ng2af ^ 

classes  in  the  Edmonton  Catholic  Schools  ^ 

100_to  act  as  a  liaison  with  Ukrainian  Bishops  and  Clerov  with 

Assoc?l??onCaatnhHll?h0rganl'2atiOnS’  with  the  ^krainian^Bil  In  ual 
Association  and  other  groups,  particularly  in  matters  9 

concerning  the  Bilingual  Program  y  matters 

2 _  100  Other  (please  specify) 


38 

39 

40 

41 

42 


o 

o 


43 


36'  Advisor™  Commit  tee!*61"  C°"™entS  y°U  WiSh  about  the  of  the  Parent 


few 


10. 


37'  Adv1s^ 

each  schoo!  offering  the  “* 


n 


% 


J _  33. 3yes 

2 66.7no 


Tn 


33'  C°™iUee  coordinate 
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STUDENT  ATTITUDE  QUESTIONNAIRE 
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AHKETA  XUIH  JIBOMOBHQI  UPOrPAMI/L 


riporny  niflKpecjiHTH  OflHe  Bi^noBi^aHHH : 

H  £^)B0P^  nO-7KpaiLHCLKH  B  UIKOJli. 

Tan 

Hi 

^acoM 
H  He  3Haio 


2.  H  roBopio  no-yKpaiHCBKH  BflOMa. 

Tan 

Hi 

HacoM 
H  He  3Haio 


3.  H  JtMjho  roBopuTH  no— ynpaiHCLKH • 

Tan 

Hi 

HacoM 
H  He  3Haro 


4#  H  cniBaTH  no-ynpaiHOBKH. 

Tan 

Hi 

^acoM 
H  He  3Haio 


H  jiiogjijo  npiTaTH  no-ynpaiHCLKn. 

Tan 

Hi 

HacoM 
H  He  3Haio 


Moi  flpy31  TOBOpHTL  nO-yKpaiLHCLKM 


Tan 

Hi 

^acoM 
H  He  3Haio 


H  jtk)6jik)  ynpaiHctKi  TaHiji. 

Tan 

Hi 

^acoM 
H  He  3Haio 


H  JIM 6 JI IQ  lCTH  nuporn. 

Tan 

Hi 

^acoM 
H  He  3Haio 


H  jik>6jjki  hth  mo  hikojih. 

Tan 

Hi 

^acoM 
H  He  3Haio 


H  JHQ^JIK)  HTH  MO  LiepKBH. 

Tan 

Hi 

^acoM 
H  He  3Haio 


(raHmoBaTM 


N$**j*» 
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DIRECTIONS  FOR  ADMINISTERING  THE  UKRAINIAN  GRADE  ONE  SURVEY  TEST 
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To  the  examiner: 


Have  a  copy  of  the  Ukrainian  Survey  Test  (Grade  1)  to 
purposes  during  administration  of  the  test. 


use 


for  demonstration 


Before  beginning,  pupils'  desks  should  be  cleared  and 
soft  lead  pencils  or  a  black  crayon. 


each  pupil  should  have  two 


Pupils  should  be  seated  in  such  a  way  as  to  make  copying  impossible. 

Read  the  directions  below  clearly  and  distinctly.  Note  that  instructions  to  the 

examiner  are  in  regular  type  and  that  directions  to  be  read  aloud  to  the  pupils 
are  m  ACAA.pt.  F  H 


PART  1 

Clusters  One  and  Two:  Listening  With  Comprehension 


Begin  by  saying: 


Today  ice  core,  going  to  play  a  game.  In  UkAainian  asing  this  pictuAe~book. 
Vo  not  op  an  ljoua  book  until.  I  tail  you  what  to  do. 


Distribute  the  test  booklets  to  all  pupils, 
his  name  on  his  test  booklet. 


Make  certain  that  each  pupil  prints 


Then  say: 


Wow  open  youfi  book  to  the  iinU  page,  and  (.old  the  coveA  back  take  'thZTTo] 
tnat  you  can  tee.  a  bag  letXcA  A  neax  the  top  0&  the  page. 


Demonstrate  by  using  a  copy  of  the  test 
at  page  i  of  the  booklet.  Point  to  the 


booklet.  Make  certain  that  the  pupils  are 
Hirst  row  in  the  test  booklet. 


Then  say:  (Sample  A) 


Look  at  Jie  now  oi  pcctiviet  next  to  the  late a  A.  I  am  going  to  icuj  tii'C 
name,  oi  one  Oj  that  peetuAcs  twice  In  Ukrainian.  I  want  nou  to  dim  a 
CAAele  oacua:.  the  picture  I  w ill  name.  Kne  ijou.  aeadij?  Listen  caxeLu'J'u 
KIT .  KIT 

Hitch  picXtiAe  do  you  have  to  circle? 


Pause  for  pupils  to  circle  the  picture. 

That' 6  tight.  You  have  to  cOicJte  the  picXuxe  ofi  the  cat  here. 


Demonstrate  by  drawing  a  bold  line  around  the  picture,  making  certain  that  all 
pupils  understand  what  has  been  done. 

Then  say:  (Sample  B) 


hoivj.tnd  the  letter  B  at  the  begtnnhng  o{±  the  next  nou),  and  look  at.  the 
pictures  in  this  nou).  I  am  going  to  tell  you  the  name  ofi  one  o{)  these 
pactares  ai  Ukrainian  and  I  coni  you  to  dnm  a  ciicle  around  the  plcXuAc 
I  name.  Listen  carefully.  _ 

£mPE30 . ZISPE30 

Hi  at  picture  do  you  cl  Acte? 
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Pause  for  pupils  to  respond. 


Vca,  you  clstcld  tkd  plated  tkd  tstdd. 


— 


Demonstrate  on  your  test  booklet. 


Then  say: 


Vo  not  Apdnd  too  muck  turn  dstaiolng  you/i  clstcld.  RdmdmbdSt  that  your  clstcld 
gocs>  astound  tkd  plctustd . 


J 


Check  to  make  certain  that  all  pupils  understand  the  marking  procedure  before 
going  on. 

Then  say: 


Ij)  you  draw  a  ucretd  astound  a  picture  and  than  i cant  to  changd  tt,  make  a 
big  cAo-66  on  It.  Tkdn  draio  a  dr cZd  astound  tkd  slight  platusid .  Only  one 
plctustd  In  dack  slou)  should  havd  a  clstcld  dined  tkcstd  li>  only  ond  Slight  antwcjte 


Demonstrate  on  blackboard. 
Then  say:  (Sample  C) 


Nciv  tflnd  .tkd  letter  C  at  tkd  bdglnnlng  ofi  tkd  next  stout,  and  look  at  tkd 
pictures  In  thU  stow.  I  am  going  to  6 ay  tkd  name  o{  ond  o&  tkdi  d  pictures 
titled  In  Ukrainian.  listen  carefully,  and  dstait  a  circle  astound  tkd  plctustd 
that  thows  (that  I  am  laying.  A su  you  steady? 

Hc/td  It  Is: 

CTIJI .  CTL7I 

What  plctustd  do  you  circle? 

Pause  for  pupils  to  respond. 


That's. >  stlgkt.  Vou  clstcld  plctustd  numb cr  3  because  It  &kom  a  tabid. 


Check  once  again  that  all  pupils  understand  the  task  and  how  they  should  mark  their 
answers.  Eeyond  this  point,  pupils  should  receive  no  help  answering  any  question. 

For  each  question,  read  the  directions  distinctly  in  a  normal  speaking  voice. 

Allow  a  maximum  of  fifteen  seconds  for  pupils  to  complete  each  item. 

Read  the  number  for  each  question  aloud,  and  make  sure  all  pupils  are  working  at  the 
same  number. 

Then  say: 

Noit  turn  over  tkd  pagd  like  tkl s.  Vou  should  sec  a  nuniber  ond  near  tkd 
top  o  jj  tkd  pagd. 


vm 


PAGE  1 

Demonstrate  and  check  that  all  pupils  are  on  the  correct  page. 

Then  say  the  following  for  each  item,  filling  in  the  blanks  from  the  list  given 

Mav  look  cut  the.  Slav  oh  pleiad  next  to  the  numben  one.  Vnaw  a  ctncle 
cuounci  tne  pxetune  that  1  *ay  in  Ufmatnian.  (Read  stimulus  twice.) 


Number  (To  be  said  out  loud) 

Stimulus 

1.  One 

XATA 

2.  Tioo 

Arto 

3.  Thnee 

roTkiiniuK 

4.  Fcun 

nPAiiop 

5.  rive 

lEPEB/UCn 

6.  Six 

5UBIKP1A 

7.  Seven 

ABTOEyC 

8.  Bight 

KH/DKKA 

9 .  Nine 

ojiibSlil 

JO 

HO'dCjIil 

11.  Eleven 

c6phe 

12.  Twelve 

£01u  IWXAo  ( TTA/AP 

13.  Thltteen 

MTA HA 

14.  Ton'  teen 

HIC 

15.  Fifteen 

ZUBIAHA 

1 6 .  Sixteen 

BAMTSBILKA 

17.  Seventeen 

CB/1HKA 

18.  Eighteen 

XJIOITELlb 

1 9 .  Nineteen 

CTA’iHH 

20.  Twenty 

AOPKBA 

21.  Twenty- one 

XJJOIMib  CK^RE 

22.  Twenty  tico 

II/ICAHKA 

23.  Twenty- th nee 

BfiMA 

24.  Twenty- hotiA 

TEJBPOH 

25.  Twenty- hive 

C  LA 

26.  Twenty- &ix 

uiKdiiA 

27.  Twenty-^ even 

jjcmka 

28.  Twenty- eight 

Bic  i  a 

29.  Twenty- nine 

BABIPKA 

50.  Thinly 

H3/ik 
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PART  2 

Cluster  3:  Stories 


Then  say: 


Noiv  tuAn  the  page. .  You  should  see  the.  letteA  V  neaA  the.  top  the :  page. 


— ^ Check  that  all  pupils  are  on  the  correct  page. 

Demonstrate  by  using  a  copy  of  the  test  booklet.  Make  certain  the  pupils  are  at 
the  correct  page. 

Then  say:  (Sample  D) 


Slow  1  am  going  to  aead  you  a  shoAt  A  to  Ay  tn  UkAainlan.  I  want  non  to  pat 
dom  youA  pencils  and  listen  veAiy  eaa equity.  When  1  am  finished,  I  at 'll 
Aead  tt  one  mote  tone  to  that  you  undeAstand  tt  vc'iy  well.  Then  I  w-ill 
ask  you  questions  about  tt.  Now  listen  coActully  to  the  stoAy.  1  will 
Aead  It  twice. 

H^'viAiO  CECTP'y. 

TI  EiE  n’HTB  POKIB. 

BOKA  B^B/ITLCH  M’SHliM. 

Now  I  well  Aead  the  StoAy  again.  Keep  youA  pencils  on  the  deAk.  Listen 
caAelully.  Talj  to  A  emembe/i  the  sto Ay.  (Reread  story.) 


I 


Then  say:  (Sample  D) 


Now  pick  up  youA  pencils  and  lock  at  the  Aow  ofi  plcluAeA  next  to  the  letteti 
V.  I  am  going  to  ask  a  question  about  the  StoAy  I  just  told  you.  bind  the 
plctuAe  that  s hows  the  auswe/i,  and  dam  a  clAcle  aAound  It.  HeAe  Is  the 
{last  question.  Listen  caAe^ully . 

XTO  3  ACM  CECTPA? 

Which  plctu'ie  do  you  have  to  clAcle.? 


Pause  for  pupils  to  respond. 


That's*  flight.  You  have  to  clAcle  the  plctuAe  o{^  a  slsteA  because 
the  Is  a  little  git. 


Demonstrate  and  check  that  all  pupils  understand  the  task. 
Then  say:  (Sample  E) 


Now  look  at.  the  aow  o ^  pictuAcA  next  to  the  lelicA  5.  I  am  going  to  ask 
you  anotneA  question  about  the  stony.  bind  the  plctuAe  that  s hows  the 
answen,  and  haw  a  clActe  aaouid  It.  Listen  caae^ully . 

'16.1  BOHA  BAB.  .TECH? 

Which  plctuAe  do  you  have  to  clAcle? 
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Pause  for  pupils  to  respond. 


TkaX’i  >UghX.  You  have,  to  ciAclc  the.  picture  c&  a  ball  because  UUcx" 
xs  playing  mtk  a  ball. 


P.AGJ?  1 Q  Check  that  all  pupils  are  on  the  correct  page, 


Then  say: 


caAefhly9  t0  ^ ad  iJGil  moth^  Uo/iy-  ?LLt  dom  you*  pencil*  and  listen 

EOrMH  3  B  IHKOJII.  BIH  C7JWL  B  JTAPTTT 
HA  JlABIJI  3  KEvKKA. 


Listen 


Now  J  wilt  stead  the  stostij  again.  Keep  ijou/t  pencils  on  the  desk, 
caste  ^ullij .  Tsty  to  siemmber  the  Stosuj. 


Item  31 


Now  peck  up  your  pencils  and  look  at  the  now  o{>  pictures  next  to  the 
number  31.  Clstcl.e  the  picture  which  shows  the  answer  to  the  Question: 
£E  3  EOrMH? 


Pause  for  pupils  to  respond. 
Item  32 


Now  look  at  the  stow  o &  plcluAes  next  to  .the  number,  31.  Circle  the 
pxcluste  that  shows  the  answest  to  he  question : 
m  bih  cim/iTE? 


Pause  for  pupils  to  respond. 


Item  33 


Now  look  at  the  slow  o{,  pictures  nevt  to  the  number.  33.  Clstcie  the 
px  chore  hat  shows  the  answest  to  the  question .* 

LLXO  3  HA  HABHI? 


Pause  for  pupils  to  respond. 


6 
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PAGE  10  Check  that  all  pupils  are  on  the  correct  page. 


Then  say: 


I  am  going  to  nead  you  anotheA  6 tony . 
tit  tan  eaAe^ully. 


Put  down  youA  peneilA  and 


H  3  XJIOnEUb .  y  iMEKE  CAHKM..  HK  3ABTPA  CHIP  BriA£E, 
h  nizzy  cak^Itpch  3  LiTbi/i. 


Hovo  Z  wWL  Head  the.  6 tony  again.  Keep  youA  peneilA  on  the  det>k. 
Luton  caAe&utty.  Tny  to  nmembeA  the.  Atony.  (Reread  story.) 


Item  34 


Non)  pi  zk  up  youA  pe.nci.t6  and  -took  at  the.  note  oq  pictuAeA  next  to 
the.  numbeA  34.  Cincle  the.  pictuAe  which  aIlocva  the.  awnccA  to  the.  g 


a  net  a  ton- 


mo  XJIOriELIb  XA3? 


Pause  for  pupils  to  respond. 


Item  35 


Slow  look  at  -the.  note  o{>  pictuAeA  net  to  the  numbeA  35.  CiAale  the. 
pictuAe.  that  AhowA  the.  antwoA  to  the.  question * 

mo  xmonELm  xo'ze  pob/Ttx? 


Pause  for  pupils  to  respond. 


Item  36 


Slow  look  at  the  now  o $  pichuJcet  net:  to  -the  numbeA  56. 
pictuAe  that  a  hem  the  an-6weA  to  -the  question: 

3  IOI  XJIOnEUb  X0  IE  it;?  CAHKyEAT/ICE? 


CincJie  the 


Pause  for  pupils  to  respond. 


i 


7 
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PAGE  11  Check  that  all  pupils  are  on  the  correct  page. 
Then  say: 


1  can  now  going  to  Ac ad  you  anotkeA  ttcay.  Pul  dom  youA  pencils  and 
listen  caxc^utiy. 

B  3iL.il  .^PI3230.  KA  PlcfflPO  Y  HAC  8  HJIKHKA. 
ha  HEPinny  HJTfHKX  bhaxqpxvio  bbiw. 

HIA  nJflW-m  8  HA1UI  £A?yHK/i. 

Wotc  I  Ac  ad  the.  A  to  ay  again .  Keep  t/cuA  pencils  o»i  AAe  cfeife.  Listen 

caaefiuliy.  lay  to  amejnbea  the.  ttoay.  (Reread  story.) 


Item  37 


Now  pick  up  youA  pencuds  and  look  at  the  A oio  ofi  plctuAes  next  to  the 
numbeA  37.  Cleat e  the  plctuAe  that  thorn  the  antweA  to  the  question; 
KO.BI  8  PI3ZIB0? 


Pause  for  pupils  to  respond 


Item  38 


Now  lock  at  the  now  o£  pictures  next  to  the  numbeA  38.  Clade  the  picture J 
which  shows  the  aUiSWen  to  the  question: 

mo  8  B  XATI? 


Pause  for  pupils  t;o  respond. 
Item  39 


Now  look  at  . the  now  o£  plctuAes  next  to  the  numbeA  39.  Clade  the  plctuAe' 
which  shows  the  answer  to  the  question: 

mo  8  ka  BEPinpy 


Pause  for  pupils  to  respond. 
Item  40 


Now  look  at  the  now  plctuAes  next  to  the 

which  shows  the  ant wen  to  the  question: 
mo  8  nfzi,  h/8':hkok)? 

i 

i 

numbeA  40. 

Hade  the  plctuae 

“ r 

j  Now  dote  y o la  booklets  and  put  youA  pencils 

down. 

i 

- — - ~ - - - - / 

PAGE  13 


BEGINNING  OF  INDIVIDUAL  TESTING 
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The  examiner  has  the  pictures  and  answer  sheet  for  this  part  of  the  test  on 
the  testing  table. 

Begin  by  saying: 


Now  wo.  cuid  going  to  play  a  naming  game..  I  am  going  to  ,5 how  you.  a  picture, 

and  I  want  you  to  tail  me  w'nat  It  lb  In  Ukrainian . 

I  am  going  to  do  thfiae.  0 them  with  you  to  -6 'now  you  what  to  do. 

~~~  1  ■  ■  ix-»—  «■  »  ■  ■  —  ■■■  M  -■  ■  —  --  n~~~i  — a  ~  if  -  —  |  1  1,  ,  ,  r-  ,  _  ■ 

Sample  F  -  show  picture  of  banana 


Then  say: 


Itell  me,  In  Ukrainian,  what  do  you  ,iee?  j 

Pause  for  pupil  to  respond. 

\That't  night,  It  It  a  EAHAH 

Sample  G  -  show  picture  of  an  ear 

Then 

say: 

Now  tell  me  In  Ukfialnlan,  what  do  you  4ee? 

Paus 

e  for  child  to  respond. 

That'. 6  flight,  It  It  a  BVXO,  yXO 

1  - - f 

J 

Sample  H  -  show  picture  of  window 

Then 

say: 

Now,  tell  me  In  Ukrainian,  what  do  you  4ee? 

Paus( 

^  for  pupil  to  respond. 

That t  flight,  It  It  a  BIKKcT 

For  questions  41  to  64  the  examiner  will  show  the  picture,  wait  for  child  to 
respond  for  15  seconds  and  then  proceed  with  the  next  picture.  The  examiner  will 
mark  A  on  the  answer  sheet  for  a  correct  response  and  mark  B  on  the  answer  sheet 
for  an  incorrect  response. 

Cluster  4:  Naming,  Comparison  with  listening  and  selecting. 
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Examiner  will  NOT 
these  words  to  the 

41. 

CRIHKA 

42. 

BIaTR/ILKA 

Pig 

43. 

zditAka 

teacher 

44. 

a'bto 

baby 

45. 

HJL  iKKA 

car 

46. 

rcm/fHK:®: 

Christmas  tr 

47. 

clock 

XATA 

48. 

BlCIvl 

house 

49. 

XROriEIIL 

eight 

50. 

flfBT/iHA 

boy 

er  5 

•  Naming  (Nouns) 

girl 

Then  say: 


51.  pm 

52.  HORI 

hand 

53.  pyKABAHI 

feet 

54.  IBLAR 

mittens 

55.  M’HN 

coat 

56.  CKICTSk 

ball 

57.  KPICJIO 

whis tie 

58.  CBIPKA 

chair 

59.  P/IEA 

candle 

60.  rop'ox 

fish 

6i.  KyKypya3A 

peas 

62.  riEC  (XK) 

corn 

63.  iirAimxA 

dog 

64.  UEPKBA 

bird 

church 

We  ttxXP  do  two  o£  tkm  togeXhoA. 

page  16  "  '™  - - - - - - - * _ „ 

*anpte“I  -  show  picture  of  boy  sleeping  ~~~ 

Then  say: 


—f 


,.J 


TeZC  me  an  UkficUrUan  what  tku  little,  boy  d  doing. 


Pause  for  child  to  respond  (20  seconds;. 


1  licit' ^  Slight,  tk e  6a//  .c6 

_ 


MpT7r’rnr  ff 

Oi u* ID 


(sleeping) 


Sample  J  -  show  the  picture  of  the  travelling 
Then  say: 


car 


10 
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TaZt  me.  tn  Ulz/iatnLan  what  ti>  happe.ntng  tn  ike.  ptetuA.a. 


Pause  for  child  to  respond  (20  seconds). 


That' JUght,  the  eaA  ti>  "XZIE" 


(moving) 


For  questions  65  -  70  the  examiner  will  show  the  picture,  wait  20  seconds  for 
child  to  respond  and  then  proceed  with  next  picture.  The  examiner  will  mark  A 

on  the  answer  sheet  for  a  correct  response  and  mark  B  on  the  answer  sheet  for  an 
incorrect  response. 


Cluster  6:  Action  Pictures 


Examiner  will  NOT  read 
these  words  to  the  student 


65. 

EHKHTb, 

EirAT/I 

running 

66 . 

CKATE 

skipping 

67. 

IX7JHBA8 

swimming 

68. 

CHIBA 8 

singing 

69. 

IEUE 

writing 

70. 

HAMPOTE 

(HATA8) 

falling 

Cluster  7:  Responding  to  Pictures 

The  examiner  organizes  picture  card  #1  and  answer  sheet  for  this  part  of  the  test. 
Begin  by  saying: 


I  am  going  to  hou)  you  a  big  plctuAe.  and  1  want  you  to  teJUL  me.  a  6  to  Ay 
about  It. 


Examiner  shows  picture  of  boy  and  girl  at  play. 

Pause  for  student  to  respond.  If  student  does  not  respond,  the  examiner  then 
asks  these  questions  in  order  to  get  some  response. 

1.  KOrO  TA  EAT/ HII? 

2.  mo  a’ibt/ika  /  xjiclmib  poE/Ite? 

3.  mo  8  HA  life? 

4.  HK81  KOTEOP  KBITKA? 

5.  CKIJIBKH  KPSm  HA  niZLTOI  El M  XTCHL1H? 

If  the  student  answers  question  1  score  A  in  question  71.  If  the  student  does  not 
answer  question  1  score  B  in  question  71. 

If  the  student  answers  question  2  score  A  in  question  72.  If  the  student  does  not 
answer  question  2  score  B  in  question  72. 


11 


If  Che  student  answers  question  3  score  A  in  question  73. 
answer  question  3  score  B  in  question  73. 


If  the  student  does  not 


answer  ^LV^reT^1”  qUeSti°n  ?4‘  “  the  stada-  d°-  not 


If  the  student  answers  question  5  score  A  in  question  75  Tf  rh»  .  „  . 

answer  question  5  score  B  in  question  75.  4  /5‘  “  h  student  does  not 


Ike  examiner  organizes  tdt  rt'nrri  ^ ~  . 

°  Picture  card  ,/2  and  answer  sheet  for  this  part  of  the  test. 

Then  say: 


uZabutthl3  'fmT  you  T**  iiA*WUL  to  OMM  In 

utvuuruan  tha  toUauiMig  quoUtoivs  about  the,  plcXuAa. 


76-  mO  PQZfHKA  T7/T  POSZTB? 

77.  XTO  CHKMTB  HA^KOmO  CTO.PA? 


78.  IPO  IIS  o?  (point  to  the  centrepiece  -  KOJIA'II) 

79.  mo  0  B  Kmf?  (CHIH) 

80.  HKi'I.I  KOSLOP  2  HAHZHA  COPOHKA?  -  (EL7IA  I  HEPBOHA ) 


Cluster  8:  Following  Instructions 


The  following  materials  should  be  available  on  the  tester's  table- 

aapairrof  LrissoSsCi1’  *  ^  °f  (the  Cr^°n  ls  used  -  the  test). 

directions?"  tllV^LT^TA reSp0nd  to  the  Allowing  instructions  and 
correct  response  was.  The  examinCTShoIlPm^kS^P?  answer  ^cTi/E 

partially 

the  instruction  (0  S)?  the  StUdent  had  n°  ^erstanding  of 


The  examiner  says  to  the  student: 

81  •  npomy  BCTATH. 

82.  IIOKAKi  HK  3ATP1K  CM. 

83.  noKWTs  m’HP  ha  nxusory. 

8A.  miCTAHL  HiPTAHKy. 

85.  Mi  y EHI  OmiBSHB. 

86.  BI3LM.I  TJSPB0Ky  KPEW". 

37  •  nOKAPCI  .vEHI  HOTZPH  iDuiLHI. 

38 .  mSBPCB  HA  CTcl/TO. 

39  •  npoiny  nom?vr;:  hq-eiii. 

)0-  BUITA1U  mBEPI. 


_ _  DO  NOT  READ 

Please  stand. 

Show  me  how  a  rabbit  hops. 

Put  the  ball  on  the  floor. 

Get  the  reader. 

Give  me  the  pencil. 

Pick  up  the  red  crayon. 

Show  me  four  fingers. 

Look  at  the  ceiling. 

Please  pass  me  the  scissors. 

Open  the  door. 
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■ 

■t 


Name 


S  c  h  o  o  I 


Room 


mfUEjs 


) 


KSh. 


9 


3 
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UKRAINIAN  GRADE  ONE  SURVEY  TEST 

PART  TWO 


Name 
S  c  h  o  o  I 


Room 


AMPLES 


mr* 


0 


196 


UKRAINIAN  GRADE  ONE  SURVEY  TEST 

PART  TWO 

INDIVIDUALLY  ADMINISTERED 
AMPLES 


SAMPLE  I 


SAMPLE  J 


17 
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CLUSTER  7:  Responding  to  Pictures 


Questions  71  to  80  refpr  t-r.  , 

Appropriate  script  is  found  in  "Dire^^6?  included  in  kit- 

Grade  One  Survey  Test",  pages  10  and  iT  f°r  Admin’'sterinS  the  Ukrainian 


\ 


CLUSTER  8: 


Following  Instructions 


Directions  and  script  are  found  in 
Grade  One  Survey  Test",  page  11. 


"Directions  for 


Administering  the  Ukrainian 
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DIRECTIONS  FOR  ADMINISTERING  THE  UKRAINIAN  GRADE  TWO  SURVEY  TEST 
To  the  examiner: 

Have  a  copy  of  the  Ukrainian  Survey  Test  (Grade  2)  to  use  for  demonstration 
purposes  during  administration  of  the  test. 

Before  beginning,  pupils'  desks  should  be  cleared  and  each  pupil  should  have  two 
soft  lead  pencils  or  a  black  crayon. 

Pupils  should  be  seated  in  such  a  way  as  to  make  copying  impossible. 

Read  the  directions  below  clearly  and  distinctly.  Note  that  instructions  to  the 

examiner  are  in  regular  type  and  that  directions  to  be  read  aloud  to  the  pupils 
are  in  d  erupt. 


PART  I  —  Pre— test  warm-up  review 
Cluster  One:  Listening  With  Comprehension 


Begin  by  saying: 


Today  tee.  cum  going  to  play  a  game  an  Utralruan  ublng  this  picture  honb 
Vo  not  open  year  book  untit  I  tell  you  what  to  do. 


Distribute  the  test  booklets  to  all  pupils.  Make  certain  that  each  pupil  prints 
his  name  on  his  test  booklet. 


Then  say: 


Mow  open  youA  book  to  the  tftut  page  ana  h otd  the  cooca  back  take  thus  do 
that  you  can  dee  a  bag  letter  A  necu i  the  top  o h  the  page. 


Demonstrate  by  using  a  copy  of  the  test  booklet.  Make  certain  that  the  pupils  ar 
at  page  1  of  the  booklet.  Point  to  the  first  row  in  the  test  booklet. 

Then  say:  (Sample  A) 


Look  at  the  now  oh  pictured  next  to  the  tetter  A.  I  am  going  to  day  the  i 

name  oi  one  oh  thebe  pictured  truce  an  U  knot  naan.  1  want  you  to  draw  a 
ctActe  around  .the  picture^  1  watt  nave.  Are  you  reading?  Lidten  care  hotly. 

KiT  .  KIT 

thick  plctuxie  do  you  have  to  circle? 


Pause  for  pupils  to  circle  the  picture. 


That'd  night.  Vou  have  to  circle  the  picture  o h  the  cat  here. 


Demonstrate  by  drawing  a  bold  line  around  the  picture,  making  certain  that  all 
pupils  understand  what  has  been  done. 

Then  say:  (Sample  B) 


how  ^Ind  the  letter  3  at  the  beginning  oh  the  next  row ,  and  look  at  the 
pictures  In  thld  row.  I  am  going  to  tell  you  the  name  oh  one  oh  thede 
iucain.es  In  Ukrainian  and  i  wait  you  to  drew.)  a  chcle  a/iound  the  pletiAe 
I  name.  L id  ten  care h ally , 

AepeBO  .  A^peBo 

What  picture  do  you  eirelt 


Pause  for  pupils  to  respond. 
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y°u  c^-cXc.  the.  pXctuAc.  o  Xhc.  XA&a. 


Demonstrate  on  your  test  booklet. 
Then  say: 


Then  say: 


*J  you  dAaio  a  ciAcle  anound  a  plctuAe  and  then  want  to  chanae  It  make  n 
h+9  oxom  on  at.  Then  dAm  a  Uxole  a Aour.d  the  Xaht »S  OnZ  J 
PActaxe  An  each  tow  ehoucd  have  a  ciAcle  U nee  -thoxe  H  only  one  Ught  aniwox. 


Demonstrate  on  blackboard. 
Then  say:  (Sample  C) 


ptltuAU  intht^Aow  “f  th<L  be3lnnin3  °i  the  next  Aow,  and  look  at  the  I 

as  as^ss.  I 


I 


[\\Ln-h  ■  +  u  J  ■  CT1Jl .  CT1JI 

wkoX  p-i.cX.uAc.  do  you  caa.cX.C-? 


Pause  for  pupils  to  respond. 


Thar,  Aighx.  you  cOxele  pictuxe  nimbeA  3  became  It  .ihcwi  a  table. 


as  a-7Srsr  ^.r.-sr^scs 

For  each  question,  read  the  directions  distinctly  in  a  normal  speaking  voice. 
Allow  a  maximum  of  fifteen  seconds  for  pupils  to  complete  each  item 

thfslme6  number.  f°r  ^  “d  ^  are  working  at 

Then  say: 


top  a? the" pc \9T  UU  tkU •  you  Md  4ee  a  nmb'^  the 


_ i 


PAGE  1 


3 
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Demonstrate  and  check  a 1 1  _  • -i 

cnecK  that  all  puplis  are  on  the  correct  page. 

Then  say  the  following  for  oarh  i t-om  f • 

- -  - ; _ _ _ _ 1 _ llling  in  the  blanks  from  the  list  given 


below , 


Number  (To  be  said  out  lonrn 


1. 

One 

2. 

Two 

3. 

TliA.ee 

4. 

Fou/l 

5. 

Floe. 

/ 

0. 

Six 

7. 

Se.oe.n 

S. 

Eight 

9. 

Nine. 

10. 

Ten 

Stimulus 

xSTa 

upanop 

H3flK 

khSkks 

c5mie 

BHHTeCIbKa 
CBlfHKa 
B  1C  IM 
M6pKBa 

xji<Stienb  CKahe 


Cluster  2:  Stories 
Then  say: 


—  **“  ^1'  ik0Utd  i£e  ^  0  th*  top  a  the  page. 


4  Check  that  all  pupils  Ire  on  the  coVrect’Vagel 

tte^Kect  pig!!1"8  a  C°Py  °f  the  tSSC  booklet-  certain  the  pupils  are  at 

Then  say:  (Sample  D) 


J 


Tea/u  ZttX  ab0Ui  W°“  ^  *  the  lt<4  \  X 

H  Maio  cecTpy. 

-i  B^e^n’HTb  pokIb. 

Bof4  OaBUTBCH  M’aaeM. 

iZiS  X  ZTJTXX  ** duk' 


4 
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Then  say:  (Sample  D) 

— - - - 


V.  I  am  gUng^^mk^otimUo^atf'  P^^eA  next  to  the.  letteA 

^  ^  ^  &  **&*• 

Xto  e  moh  cecxpa? 

Which  picture  do  you  have  to  ciA etc? 


Pause  for  pupils  to  respond. 


IK  ^  ^  ’<  «  ^  became 


Demonstrate  and  check  that  all  pupils  understand  the  task. 
Then  say:  (Sample  E) 


feM  Bom  OaBI-ITbCH? 


Which  pictiAe  do  you  have  to  ciActe? 


Pause  for  pupils  to  respond. 


I 'T^Zayf^UhTbM.  t0  ^  ^  PiM  H  ^  ^ 


PAGE  4 
Then  say: 


Check  that  all  pupils  are  on  the  correct  page. 


IZ&9  t0  *“*  y0U  m0th **  it0KtJ'  PlU  dmi  »0WL  *******  ™t  uuen  ] 

B  3 ii Mi  c  pi3£B0.  Ha  pi.3£B0  y  Hac  e  HJiHHKa. 

Ha  hjiiihiu  6aunj.io  3Bi3^y. 

Hijl  H.7IHHKOIO  c  Han.-1'  juapyHKa. 

caleiutJhf'  '%tT,  TZ  it0'L‘i  a9afn-  KeeP  lJoa>L  pzneili  on  the  de&k.  LiUen 
caaefutty.  Tsiy  to  aemeinbea  the  -6  to  ay. 


Item  (11) 


nZCCliP  SfK  ant  l00li  ^  ^  °i  ******  to  the 

b  11  Cyicte  the  p-tUuae  whuch  thorn  the  omvjvi  to  the  qwuUovi- 
kOJE  e  pi3flBO? 


Pause  for  pupils  to  respond. 


Item  (12) 


Now  took  at  the  Acw  of  pxctuaet  next  to  the  nutnbeA  12 
puctiAe  tnat  thewt  the  ausweA  to  the  question: 

IiO  G  B  XaTl  Ka  pi3£BO? 


CiActe  the 


Pause  for  pupils  to  respond. 


Item  (13) 
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PlUUAt  a^Tto^  '3- 


Chicle.  the 


KoTpa  HjjHHKa  Mae  sBiany? 


Pause  for  pupils  to  respond. 
Item  (14) 


P-i-UuAL  tfaut^kom* till  tJ  tht  mu>lb ojL  u- 

r,r0  „  “.  ,WweA  io  the  question: 

4o  e  ni/?  hjrZheqk)‘? 


Chicle  the 


Pause  for  pupils  to  respo^Z  " 

Cluster  3:  Selecting  Action  Pictures 
Item  (15) 


££“*■£  t£=7r~ 

0  HJIHHKa? 


Chicle  the. 


Now  turn  over  the  D^rT~~*Tr - ,V - - - - 

t  fee  like  this.  You  should  see  a  let^ZVT- - 7 - — - 

Sample  F  the  top  of  the  Page. 


p£tZ' r-~^  ***  5o7~h~ 

as*  « ' 


Pause  for  pupils  to  respond. 


That’ i  Atght.  You  have  to  cMete  the  picture  oh~ 77  7““"“ 
Now  we.  whil  dn  ^°y  cep.  Rig. 

_  M  d0  ^ve  mMe  waiJ. 


Pause  for  pupil  to  respond  between  each  question. 

15.  Xjioneub  ctoitb 

17.  n’e  bory. 

1®*  TIlBHIlKa  YV.T3.C  , 

19.  XjioneuL  nrane. 

20.  TuB^HHa  rt/iiTBae. 


^  yo,W  faoofe*  S»m  pencil  cW 


J 


PART  2 


6 


Cluster  4:  Listening  With  Comprehension 
Begin  by  saying: 


Vo  n^?n\jcTLk  ■dtltl TA/youlZT'dc  do^9  ^  P^e  b°°k ' 


Distribute  the  test  booklets  to  all  n  -i  „  ,  ~  ~  ~~  “ 

his  name  on  his  test  booklet.  UP1  S'  ake  certain  that  each  pupil  prints 


Then  say: 


thax  \jZ  £T^e°a  u/’fd&ti  !tZ  the  tclpdo TtMp?3&baCk  Uki  ^  i0 


1 


Demonstrate  by  usino  a  ir  — - — - - 

at  page  a  of  the  booklet.  Point  to' 'the  firs^r™  f pertain  that  the  p„rils  are 

e  1 irs t  row  m  the  test  booklet. 


Then  say:  (Sample  G) 


L°°k  at  tha  aou)  ofi  ptctuAas  next  to  the.  Vvttoh  r  i  -  ’  "  ~ 

na™-  °i  one  oi  these  peetcuces  tieiee  fn  Uk%U%«*'  7  9An3  iai-'  ^ 
cviclz  Mound  the.  pietuM.  I  win  uYpu.ru.an.  I  want  you  to  ckaw  a 

i’HH  ...... 2  y°U  ^adyt  UU™  oaxeiutly. 


hliich  picture  do  you  have  to  citicZe? 


Pause  for  pupils  to  clrcle  the  picture. 


tttt  V°U  llCMZ  t0  cUcl&  ^  pietiuie  oi  the  ball  hexe. 


Demonstrate  by  drawing  a  bold  line  around  XT  •  7  - - - - 

Pupils  understand  what  has  been  done.  *  Picture,  making  certain  that  all 


Then  say:  (Sample  H) 


sss  asr  i  zjzztiz  *•  i 

$  011,1  °i  ^  pietoxet  in  UktaUiUan^and  7  waTuotto  1°*  U  hapPuti>l3  ! 
the  pxctuxe  1  name.  Listen  eareiuttu  *  9  *  ^  a  QAAcU  Mcunct 

Xjitfneub  HKTac . 


W/iot  ptctu-id  do  you.  CAJictd? 


Pause  for  pupils  to  respond. 


Vu’  you  ttdt  dtt  P'i<Uu/le  0 *  boy  Heading. 


Demonstrate  on  your  test  booklet. 
Then  say: 


-J 


y°U*  R^”bM-  *«*  youx  evxele 


1 


going  CerCaln  that  311  PuPils  understand  the"marking  procedure  before' 
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Then  say: 


big  caom  on  U.  a  Td  Want  to  chcinQ(L  ma/ee  a 

tack  W  ^  ^  a 


Demonstrate  on  blackboard!' 


— 


Check  once  asain  ni  1  _  .  -> 

.in  mnn  ;n«:nn:;;*r  “Ttiy  *■  *  -™*  »*»• 

„  ,  ,  .  "  seconds  for  pupils  to  complete  each  item. 

the  same  number.  ^  qUeSLl°n  aloud>  and  make  sure  all  pupils  are  working  at 


Then  say  the  following  for  each  it-pm  f -m  i  • 

- - : _ 1  tCT’  £lllln8  ln  the  blocks  from  the  list  eiven 

A Iriu)  PnrA->  n+  +Un  ^  t  ■  .  ~  ~  — ~ - - — - — - . - 


aMxmnd  x'tkl 2'*  ****  * 


below! 


Number  (To  be  said  out  loud') 


21.  Twenty— one 

22.  Twenty- two 

23.  Twenty- three 

24.  Twenty- four 

25.  Twenty- five 

26.  Twenty-six 

27 .  Twenty-seven 

28.  Twenty-eight 

29.  Twenty-nine 

30.  Thirty 

Cluster  5:  Stories 
Then  say: 


Stimulus 


JiiHi  fiK.a 

JIHCTOHOHI 

JI1TQK 

BecejiiTf'  /xJioneub/ 

Kojiino 

H3epKajio 

3  awl  T3.G 

KaMiHb 

^epenaxa 
Hi  ax 


it  _ i  ..  .  - - - ' 


Check  that  all  pupils  are  on  the  correct  page 


8 


the°correcC  plge?1"8  ‘  C°Py  °f  the  t6St  booklet'  «<*e  certain  the  pupils  are  at 
Then  say:  (Sample  I) 


uawar 

S/3  Ef“  «•  Sf;4“  1 K? 

Tapac  ttag  KHfisKy.  Oflm  cTopinna  m*  n&mca  a  „pyra 
“a®  *«»>.  Tap6c  *Zoun  hkist a  uo  KKSRjcy. 

cXiatff  ito'Lld  agixin.  Keep  i/oua  pencAXi  on  the.  deik.  Lei  ten 

cMej aUij.  \fuj  to  fiememoeoi  the  atony.  (Reread  the  story.) 


Then  say:  (Sample  I) 


.J 


Wen)  peck  up  youi  penehli  and  took  at  the  now  of,  pletunea  next  to  the  <>„//,  J 
1.  J  cm  goxng  to  ask  a  queiUon  about  the  itolu  I  iult tat d  %:aA\ 

ftut‘LoJi‘tA-'ih°a:i  MliWe^  and  d^a>  a  <UteUaAolnd  It.  Hvieiithe  ^ 
feut  queataon.  Luten  canefully. 

mo  Tap§c  Mas? 

Uktck  ptctuAe.  do  you.  have,  to  caji.cJL&? 


Pause  for  pupils  to  respond. 


E'teff*  V°U  kaVi  t0  **  «  ^i^Te  that  La 


Then  say:  (Sample  J) 


m  moth%  t0rld  J-  lm  9olng  to  «fe 

am,  and  dam  «  euicle  atwmd  It.'  uTttn  eJemZ.  &km  ** 

I4o  Tapac  juoOztl  poofiTH? 


tthtek  ptcXu^iz  do  you  have,  to  ctjicte.? 


— — — 

Pause  for  pupils  to  respond. 
Then  say:  (Sample  J) 


le?auieUti!£’i  IZchZ  UkttdT  H  ‘  ^  b°« 


|AG^_ll  Check  that  all  pupils  are  on  the  correct  page.  Then  say: 


ts  fstaxr* 

m/S  S2Z~ r«4“  1  Sff 

JlecH  i  O.’i^HKa  niuuiff  ao  KpaMriTiii.  B  KpaMHliiii  bohm 
KyniL/m  -  m’h'i,  iiyKopKM  A  oJiiB'eiib. 


Item  (31) 


9 


nZ^d3  up 

Xto  niusSB  ao  KpaMHiini?  ^  iC  ^w4weA  -to  the  question- 


Pause  for  pu^iiT“to  respond. 
Item  (32) 


%^Tto%  z*h°n7bM  32  •  CtAc&  ** 

■ -  ^ 1  ~  •Aoch  i  OjreHKa  alum?7? 


Pause  for  pupils  to  respond. 
Item  (33) 


m.iAv  tOu ic  clo,  -e/i£  'u?Cd  <}  i  plctliAe*  ftPXf  f-  -*■'  > 

ptcXu/ie  that  thou* line  cuwvea  to  the  questionT^ 

^  ‘/jeCH  1  OASiiKa  KymuH  b  KpaMHtTiii? 


C-OicZe  -the 


Pause  for  pupils  tcT’respoi^dT 
PAGE  12 
Then  say 


I  am  going  to  stead  you.  anotheA  Atrmu  v,,-/-  n  ’  ~ — 1 — ~ — — 

wuLiuUy.  t0‘ JJ-  FuX  dom  you*  pencil*  and  listen 

A AApiz  1  BacfjILKO  KVTlfyiF  7Tl?npqn  R_r_-  — 

Ansp'iM  BiSconas  ^:Ky  Bac^Sn  ™  ^  T6IIep 

..  „  .  -cq.cbl.ll  no  noMarSe  canal tm 

on  the  desk.  UUen 


Item  (34) 


__ i 


mo  xJioimi  KyniDiH?  J  0/1  'to  q^Stxon:  I 


Pause  for  pupils  to  respondT 
Item  (35) 


J 


Wow  coot  at  the  .low  of  otctuiei  , w-t  A  7/  ,  ,  ~ — - 

P^a,e  that  thorn  the  aa.wei  to the  fa^loT  '  C*AcU  ^ 

mo  Ampin  3poOKB? 


Pause  for  pupils  to  respond.  ~  - - — 

page  1 ^ 

ItiS-  (36)  Check  that  311  puPlls  are  on  the  correct  page. 


Note  look  at  the  Aon)  o{  victim  o  <,  nov-c  7  - - 

Rotate  that  them Jhl  Lwel to lie  lefttoT  C^£  ^ 

mo  EacfvihKo  pooA’xh? 


Pause  for  pupils  to  respond’’ 


J 


Then  say: 


IZcnt^ZuT  U0U  ?LU  d°m  ^  Ptn^  an « 

caca  3*chb^ti>  Ha  cpapni . 

Bor-^i  MaioTb  Cara  to  t  Barra. 

B  KK  e_KOfOBII,  K0Hi,'Kj4l  Ta  CB^Hi. 

A-^^i  caca  npairoKTh  na  *apMi. 

^hh  npaiiEC'ioTL  pa  ho. 

to  I  will  n  cad  tiia  6  to  raj  again.  Keep  youn  pencil},  on  the  dub. 
Loyten  carefully.  Try  to  n emenber  the  stony.  (Reread  story.) 


Item  (37) 


Hoio  pick  up  you*  pencils  and  look  at  the  row  cU  plclunes  next  to 
■ike  nimbeA  37.  Utcle  the  picture  which  m 


he  6a(5a  i  t,iyo  jkzbvt b? 


thorn  the  answeti  to  the  quesho 


Pause  for  pupils  to  respond. 


Item  (38) 


Mow  look  at  . the  row  o^  pictures  next  to  the  niunber  38.  Clncle  the  ~T 
picture  that  shows  the  answer  to  he  question •* 

Hkh  t  Bap’S  Ha  wnul  Ha  $ap.vi? 

Pause  for  pupils  to  respond. 

Item  (39) 

"  -  1  -  — — 1 1~  ■  -»<»  rww«^r»m.OT  — - ^  ,  ,n,.,ni„ «m—  r  t_  ,_1U-  ■  r-L  J  _  __  ^  L  ^  i  l.  i  ai  i  ! 

how  look  cU:  the  now  o£  pictures  next  to  he  number  39.  Uncle  he 
picture  hat  shows  he  answer  to  the  question  • 

ib  i  CaCa  poChhth  na  cjbapMi? 


Pause  for  pupils  to  respond. 
Item  (40)  Page  14 


Now  look  cut  he  now  0 4  pictures  next  to  he  number  40.  Uncle  he 
pnctu/Le  hat  shows  he  answer  to  the  question: 

Koje:  bohh  npameioTb  na  <£ap.ii? 


Pause  for  pupils  to  respond. 


11 
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Cluster  6:  Reading  Readiness;  Beginning  Sounds 
Then  Say: 


—  ***"  thi  pa3&-  Voa  the  letteA  M  neon  the  top  o{lhe  page.  ! 

. .  _ _ _  1  o  *  . 


— GE  15  Check  that  a11  Pupils  are  on  the  correct  page, 
at^he  Correct  page!  3  C°Py  °f  ^  t6St  booklet-  Make  certain  the  pupils  are 
Then  say:  (Sample  K) 

biSfJuh  next  Hue  : the  VmT~ 

, °r,  cc-9^i  Vie.  teVtev  govern  An  each  Aon). 

Le^t  6  do  <$  arnpZeA  K  and  L  VogeJdieJi. 


Check  that  the  correct  responses  are  marked  and  students  understand  what  to  do 


Then  say: 


|  Vo  the  next.  6  queAtioiu,  numbeXA  41  to  46  bij  youUeli. 


Cluster  7:  -eading  Readiness;  Beginning  Sounds  and  Ending  Sounds 
Then  say: 


Ucujim  the  page.  you  4ee  ^  biA  J;  ne(U  tgp  ^  ^  pag£_  j 


-----  17 ■-  Check  that  all  pupils  are  on  the  correct  page. 

arenttthetecoL^tnp8agae?OPy  °f  ^  b°°klet-  ^  «“ai"  the  P-Ptls 

Than  say:  (Sample  M) 


mdfrtd;  tiuptcXute  ihmin;  Unite  In  the  boxeA  the  beginning  iound 
coid  the  endtng  iound  0(J  .the  object  ihom.  a 

LeX  6  do  &ampZzA  M  and  M  togeXhea. 


Check  that  the  correct  responses  are  marked  and  students  understand  what  t" 


Then  say: 


j  Vo  - the,  ne.xX~6  questions,  numbers  47  to  52  by  yoimexf. 


When  the  students  have  finished  question  52  sav: 


□ 


e  you  A.  booklets  and  pat  ijoua  pe.no  4M>  down. 


SCORING  GUIDELINES,  GROUP  PART  1  and  2 

1.  All  student  responses,  questions  1-40,  should  be  transferred  as 
a,  B,  c  or  D  to  the  appropriate  answer  sheet. 

2.  For  Cluster  6  and  7  the  student's  actual  responses  will  nor  be 
recorded  on  the  answer  sheet.  In  Cluster  6  mark  A  on  the  answer 
s  eet  if  all  the  appropriate  objects  for  a  question  are  circled 
mark  B  on  che  answer  sheet  if  a  partial  set  of  objects  for  a 
question  are  circled  and  mark  C  if  all  responses  are  incorrect 
or  there  is  no  response.  In  Cluster  7  mark  A  if  both  the 

eginning  and  ending  sound  for  a  question  are  correct,  mark  B 

if  either  is  incorrect  or  missing  and  mark  C  if  both  are  incorrect 
or  missing. 


beginning  of  individual  testing 


The  examiner  has  the  pictures 
the  testing  table. 


and  answer  sheet 


for  this  part  of  the  test  on 


13 


Begin  by  saying: 


and  I  mt*  ulZ^9  *°  ^  y°U  *  piUu'^ 

9°'Lnd  t0  do  0iie  °6  you  to  6 how  you.  what  to  do. 


Sample  0  -  show  picture  of  wagon 
Then  say: 


^ n  ^kSLa*-n'i'toi,  what  do  you. 


Pause  for  pupil  to  respond. 


That* A  'Light,  It.  U  a  Bi 


3  OK 


and  Shr  the  PlCtUre’  Wait  **  Cbm  to 

mark  A  on  the  answer  sheet  for  a  correct"^  ^  "“l  plcture-  The  examiner  will 
for  an  incorrect  response.  response  and  mark  B  on  the  answer  sheet 


Cluster  1:  Individual  Testing 
Do  not  read 

bicycle 

forty-seven 


Naming 


55. 


56. 

57. 

58. 

59. 

60. 
61. 
62. 

63. 

64. 

65. 

66. 

67. 

68. 

69. 

70. 

71. 

72. 


a  train  running 

nurse 

bedroom 

-lamb 

ill 

store 

fireman 

rain  falling 

he  is  taking  a  bath 

lightning 

child  brushing  her  hair 
child  swinging 
vegetables 

Ukrainian  St.  Nicholas 

fat  (as  in  person)  compared  to  thin 

long  pencil 

ghost 

night 


Stimulus 

poBep/ BeJiocnneji 

COpOK-ciM 

noi3£  (l^e  )/noTar 

Me^cecTpa 

cnajibHH 

hthh  (hthhtko) 

cjiadini/  xbodhh 

KpaMHKDH 

nos:e  xhmk 

to  m  i^e 

xjionei^b/BiH  KynaeTbcn 

fijiHCKaBKa 

HHTKua  veine  bojiocch 
qnTHHa  roii^aeTCH 
apHHa/  ropo^Hiia 
CbhthM  MHKOJiaft 
rpyGiin/ chthh 
TiOBriiil  ojiiBeqb 
tyx 
Hlq 
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Cluster  2:  Individual  Testing  -  Responding  to  Pictures 

The  examiner  organizes  picture  card  ill  and  answer  sheet  for  this  part  of  the  test. 
Begin  by  saying: 

--  -  —  —  —  •  a  I  ~  i  i  ■»  inir.fi-a  ~r  I -  ■  ■  1 1 —  —  ■  ■  ^  -  «-  ■  ■■■  ■<  ww  ■!»•■■■  ■  1  »«»■■■  •  m  — —  "  ~ 

I  am  going  to  show  you.  a  set.  ofi  pictures  and  I  want  you  to  tell  me  a  stony 
about  them. 


Examiner  shows  set  of  pictures.  Pause  for  student  to  respond.  If  student  does 
not  respond,  the  examiner  then  asks  these  questions  in  order  to  get  some  response. 


73.  lib  xjionei^b  podHTb? 
nio  ^iE^IHHa  podHTb? 

Hxa  nopa  £KH? 

74.  Db  xjionei^b  podHTb? 

Dio  ,2, i  B H H H a  podHTb? 

B  KOTpiH  KiMHaoi  BOH  II  ? 


75.  y  Bevepi  j;iTH  i^htb  senepy. 

Ilb  BOHH  l^HTb  BDanui? 

76.  Ky^I!  aiTH  KJTyTb? 
tfxa  nopa  poxy? 

77.  D'p  xjioneijb  podHTb? 

He  sin  e? 


If  the  student's  answer  to  the  three  questions  are 
score  A  in  question  73.  If  the  student  does  not 
answer  all  three  questions  score  B  in  question  73. 

■  up  n  m  Kim*  Mill  ait*  m  i  1  «U»  ■'  - - f  _ — __  -p,  ^ |—  |  rr 

If  the  student's  answer  to  the  three  questions  are 
score  A  in  question  74.  If  the  student  does  not 
answei  all  three  questions  score  B  in  question  74. 


Xjionenib  BCT8.G  . 
iUBHHHa  crniTb. 

Pano/ paHOK . 

-d**  - - - -  ■  --  _ 

Xjioneub  cH^HTb/neKae  . 

HiBHHHa  MHGTbCH. 

Bonn  B  JI83HHHIU* 


If  the  student's  answer  to  the  two  questions  are 
score  A  in  question  75.  If  the  student  does  not 
answer  all  two  questions  score  B  in  question  75. 


Bohh  cHiaaioTb. 

BoHH  l^HTb  CHiASHOK. 


If  the  student's  answer  to  the  two  questions  are 
score  A  in  question  76.  If  the  student  does  not 
answer  all  two  questions  score  B  in  question  76. 


JUth/bokh  ft^.yTL  A O  IUKOJIH. 
OoiHb . 


If  the  student's  answer  to  the  two  questions  are 
score  A  in  question  77.  If  the  student  does  not 
answer  all  two  questions  score  B  in  question  77.  Ha  Tadjinpi. 

BiH  B  KJinci/B  mKOJli. 

The  examiner  organizes  picture  card  // 2  and  ansv;er  sheet  for  this  part  of  the  test. 
Then  say: 

- _ - ■  - - -  -  . . . . . . . . .  -  ‘  > 

Now  I  ami  going  to  show  you  anotheA  pictuAe  and  I  want  you  to  answe' i  in 
UlzAainian  the.  fiotlowing  questions  about  the  picture. 

Examiner  shows  picture  of  Ukrainian  Easter  -  Family  Going  to  Church.  After  30 
seconds  the  examiner  asks  the  following  questions.  A  correct  response  is  recorded 
- -  ‘  1  ~  - - -  y»»c'T%.->Y-.ga  iq  rpporded  as  a  B. 


Xjioneub  mime/ pncyc/^p yxy e 


78. 

79. 

80. 
81. 
82. 


Hna  to  nopa  ahh?  (pa ho) 

Hne  to  cbhto?  ( PejuikneHL  ) 

Kyn,n  poAiina  ;ifle?  (no  nepKBn) 

^oro  BOHH  il^yTb  £0  IjepKBH  3  KOfflHKOM? 


■dlo  bohTi  Hecjrr *_B  k&hkky?  (nScra,  nfcaHKa,  KosOaca, 
KiiiiTca. ,  Hiine,  Macno,  xpiH,  clnh,  mffHKa) 

(the  child  must  name  the  two  underlined  foods  plus 


OaOKa, 

any  one  other. 


) 


Cluster  3:  Individual  Testing  -  Oral  Conversat 


ion 


f!lWCUr  would  be  free  flowing.  If  the  conversation  needs  direction  the 
resL  8-ke>  qTtl0nS  ir,ay  be  -*-ncorPora'ced  into  the  conversation.  Kart  A  if 
if  there  ll  B  “  reSp°nse  is  isaiated  «ord  and  mark  C 


Warm-up:  Greeting  (no  mark)  flooprt/tem,!  njjSay  ci£gr:i. 

^  H  HH3HB5KX3H . 

83.  Xto  tboh  yazTeJiLKa? 

84.  lib  th  jh Sbrai  poO'HTn  b  hjkojiI? 

85.  CkIJILKH  TOOl  pOKlB? 

86.  Xto  KXJiemiTb  30  tbo£i  poahhh? 

87.  lib  T30H  pOi^HHa  podHTb  B  3HMi? 


Hk  th  Ha3KBaemcH? 


Cluster  4:  Individual  Testing  -  Oral  Reading 


The  following  materials  should  be  available  on  tester’s  table:  reading 
selections  and  score  sheet.  The  examiner  will  ask  the  pupil  to  read  simple 
words,  short  phrases  and  then  a  little  passage.  Allow  student  30  secones  to 
respond  to  task,  then  mark  down  how  correct  response  was  on  the  answer  sheet. 
The  examiner  should  mark  A  if  the  response  is  correct,  mark  B  if  the  response 
is  partially  correct  and  mark  C  if  the  response  is  incorrect  or  if  there  is  no 

response.  The  entire  word,  phrase  or  sentence  must  be  correct  for  the  mark  A. 
The  examiner  says  to  the  student: 


LeX'  i  tee  koiv  many  ofi  thete  mtidt  and  tentencet  u)e  c.an  ae ad.  {tie. 
icoll  azad  the  tflut  one  together. 

Sample:  ^ta  [mothex) 


Man 

00 

Oh 

Asa  aBTa 

40m 

99. 

MajniH  necHK 

$apoa 

100. 

3eJieHHS  JIIICTOK 

CIBH^KO 

101. 

HO 6 pH H  paHOK 

CipKo 

102. 

BiH  mime 

£HBHCb 

103. 

PoMa  i  ToMa  e  b  niKOJii. 

Cixcn 

104. 

Ty-T  Tenjio  i  rapHO. 

ropox 

105. 

Ha  naepi  shmho. 

in  an  k  a 

106. 

Bohh  Tahtb. 

JiiKap 

107. 

Hepenaxa  ictb  adjiyKo. 

PART  3 
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Cluster  5:  Individual  Testing  -  Writing 

Child  is  to  have  choice  of  either  printing  or  writing. 
Begin  by  saying: 


Wow  we  we  304 ng  to  play  a  wilting  game.  Place  a  check  mart,  in  the  VES 
box  y  ,jc.u  can  w.ute  o> i  paint  Ukrtrtrtn.  Place  a  check  maak  in  the  WO 

box  xj  you  cannot  w-rUc  ok  paint  Uklainian.  I  am  going  to  art  you  to  vrtnt 
a  ZcttcA  on  wand  an  Ukaaiyuan  and  lot'*  4ee  how  many  imc  can  simunkeA. 

1  am  goang  to  do  two  o £  thejm  w.uth  you  to  thou)  you  what  to  do. 


Sample  p 
Then  say: 


[>^te  4,1  Urtartrtn  the  UtteA  "A”  ~loK  me.  "(sounds  to  be  said  in  Ukrainian)" 


Pause  for  pupil  to  respond. 


J 


That's  light,  that  is  an  A.  _ j 


Sample  Q 
Then  say: 


Wow  mite  in  UkKauUan  the  tettesi  "C"  boa  me.  (sounds  to  be  said  iU 


Pause  for  pupil  to  respond. 


That.’*  Slight  that.  Lb  a  "C". 


From  now  cn  you  are  on  your  own.  Let's  see  how  many  you  can  remember. 

For  questions  108  to  127  the  examiner  will  say  the  name  of  the  letter  in  Ukrainian 
or  the  Ukrainian  word,  wait  for  pupils  to  respond  for  15  seconds  and  then  proceed 
with  the  next  question.  The  examiner  will  mark  A  on  the  answer  sheet  for  a 
correct  response  and  Mark  B  on  the  answer  sheet  for  an  incorrect  response.  Repeat 
each  letter,  word  or  phrase  twice. 


08.  6 

118. 

Ty  t 

09.  i 

119. 

CRH 

10.  n 

120. 

UOJIOBiK 

11.  ^ 

121. 

MO  pO  3 

12.  H 

122. 

necMK 

13.  x 

123. 

tsm  TaTo 

U.  H 

124. 

nama  mKOJia 

15.  u; 

125. 

moh  Maw a 

16.  r 

126. 

y  KiMnaTi 

17.  nj 

127. 

OjieHKO,  £6 

Tenjio . 
TH? 


. . 
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PART  3:  Group  Administered 
Cluster  6:  Silent  Reading 

This  section  is  a  group  administered  section  where  the  student  proceeds 
independently  until  he  has  answered  all  the  questions. 


Then  say: 


Thu>  pa/i it  o{  the  exenchue  you  cacti  do  by  ycauet{.  Read  each  Atony 
and  then  amiveA  the  queAthoni> .  Ptck  the  anAiaen  to  the  question  by 
cjJicliiig  the  letten  next  to  the  an wen.  The  {hut  A<ct  o{  queAttonA 
have  phctu/LeA  {on  anAivcAA  and  the  next  tuao  a  at 6  have  AentenceA  tn 
Uknatntan  {on  anAMeAA. 


Give  the  students  the  test  booklet  Part  3,  questions  128  -  137.  The  students 
should  have  a  maximum  of  15  minutes  to  complete  these  questions. 
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(SAMPLES  4 


w 


7 


UKRAINIAN  GRADE  TWO  SURV 

PART  TWO 


'Jam  e _ 

5c h o o  I 

*1PL  E  S 


EY  TES 


Room 


50 


AMPLE  J 


15 


ICTURES  NEXT  TO  THE  LETTER,  C 
-SETTER  GIVEN  IN  EACH  ROW, 


p 


I 


17 


Write  in  the  boxes  the  beginning  sound  and  the  ending  sound  of  each 

OBJECT  SHOWN. 


235 


AMPLE  M 


inning 


Ending 


SAMPLE  N 


Beginning 


Ending 


236 


I  8 


UKRAINIAN  GRADE  TWO  SURVEY  TEST 

PART  TWO 

INDIVIDUALLY  ADMINISTERED 


21 


239 


3 


22 


240 


23 


241 


15 


w 


c  u 


243 
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UKRAINIAN  GRADE  TWO  SURREY  TEST 
PART  THREE  -  WRITING 


N  a  m  e  _ 

5 choo  I _ 

YES 


R  o  o  m  _ 


NO 


244 
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UKRAINIAN  GRADE  TWO  SURVEY  TEST 

PART  THREE 


Name. 
S  c  h  o  o 
Story 


Room 


one: 


Kotzk  i  necHK 

Kothk  n*  e  mojioko.  HeczK  He  n*e  MOJiOKa. 
riecHK  He  JilodzTb  MOJiOKa. 


128. 


XtO  He  JIIOOHTb  MOJiOKa? 


129.  Xto  n’e  mojioko? 


246 


Story  two: 


3eJieHa 

Pom3.h  imoB  & o  hikojih 

3ejieHy  sady  i  xotib 
_  _ _ 

ajie  sad a  bt iKJia . 

130.  Kyaz  PowaH  imoB? 

A.  ;;o  qepKBH 
3.  £0  mKOJiH 

C.  cnaTH 


131.  U£  EiH  nodaqzB? 


A.  xady 
3.  3aSqzKa 
C .  m1 aqa 


132.  lib  3caoa  3podzjia? 


A,  cijia 
3.  BTIKJia 
C.  cnajia 


3a  6  a 

Bih  nooaqzB 

3  JIO  B  tIT  H  11, 
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Story  three: 


3aitqHKH  b  jiici 


B  Jiici  3 HMa •  BaraTo  CHiry 
TaM  6uii  3anqHKH  SiraioTB  no 
HepeBa  noKpHTi  chitom. 


Bnajio . 

CHiry . 


133. 


He  6araTo  CHiry  Bna^no? 

A.  b  mKOJii 

B.  b  xaTi 

C.  3a3tuHKa 

D.  b  jiici 


134.  Xto  g  b  jiici? 

A.  necHK 

B.  xjionqHK 

C.  3aHqxKVt 

D.  Bxsipna 

13p.  Hxi  3 a^qHKH  e  b  Jiici? 

A.  dijii  3anqnKH 
3.  qopHi  3ai1qHKH 

C.  6poH3"osi  3a^qHKH 

D.  cTpi  3alfqHKH 


Hxa  to  no pa  pony? 

A.  jiito 

B.  BecHa 

C.  3KMa 

D.  OCiHb 

Hhm  ^epesa  n o k p h t i 

A.  BO£OK) 

B.  chi row 

C.  JIHCTHMH 

D.  nTamKaMH 


DIRECTIONo  FOR  ADMINISTERING  THE  UKRAINIAN  GRADE  3  SURVEY  TEST 


TO  THE  EXAMINER: 

jrs.S”1"  “  ■nd “■*  p“f“  ,h~ij 

Pupils  shou] d  be  seated  in  such  a  way  as  to  make  copying  impossible. 

thede‘aninerea«T  Cl£arly  and  distinctly.  Note  that  instructions  to 

pupU8 «e1„  TcUpZ  tyP£  ^  ChaC  dlreCtions  to  be  read  aloud  to  the 

PART  I 


sjJJS T ihR  1 :  Reading  readiness  —  be 
Begin  by  saying: 


ginning  sounds. 


Todojr  w  w  going  to  play  a  gam  In  Ukrainian  uitng  thU  picture  book 
Vo  not  began  untxl  I  tell  you  uihat  to  do. 


Ustribute  the  test  booklets  to  all  pupils.  Make  certain  that  each 
us  name  on  his  test  booklet. 


pupil  prints 


'hen  say: 


I  r~ - : - - — 

.Vow  look  cut.  th q.  UnA-t  page.  and  look  ton 

pldtiL'Uli  . 


the  Sample  A.  viean  the  Unnt  no<o  o 


enonstra  te  by  using  a  copy  of  the  test  booklet.  Make  certain  that  the  pupils 
re  on  page  1  of  the  test  booklet.  Point  to  the  first  row  of  pictures! 

tien  say  :  v.Saiiiple  A) 


Look  at  the.  tow  of,  picture  next  to  the  UkwUnian  letter  M.  C-Oicte  the 

Ittidt * toattte<a9'in  tke  tettS*  aZven  each  Hm-  UVi  do 


'eck  that  the  correct  responses  are  marked  and  students  understand  what  to  do. 
ien  say: 


Vow  tiL'ui  the  page  and  do  the  next  6  question 6 , 
>ou  e'i.Lt  frlnd  ncuribex  6  on  page  3. 


nambe A6 


to  6  by  youAAeZ^. 


2 
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------ 2 :  ReadinS  -  Beginning  Sounds  and  Ending  Sounds 

When  Che  students  have  finished  question  6  say:  (Samples  C  and  D) 


W'’lit‘L,in  th<L  box“  beginning  iound  and  the 
toTuLl  *  1  ih0m-  We  WM  d0  SmP^  C  Sample  V 


Check  that  the  correct  responses  are  marked  and  students  understand  what  to  do 
Then  say: 


Vo 
num02A6 


?£T^T%e76m  ltonb^  v°“ 


CLUSTEa  3 :  Silent  Reading 


Iflien  the  students  have  finished  question  12  say:  (Samples  E  and  F) 


ab, rjLUmTAoiy  tT,^dV0m<LVt0JU-(Li  and  't,I£n  a,uu><!A  wutioni  cubed 
imdunJUiod  '  lot'' a  i  ^  tncut  ijon  p-tek  {on  eac/i  quteUon  wM  be 

ssn iJULi  S5S.*  - F  «- «■ ««» •* 


Check  that  the  students  are  working  on  the  correct  samples.  Then  say: 


The  eo>vxtU  atumx  fan  Sample  E  it,  b.  H«skk.  The  coxjieet  aniivesi 
§C'i  Samp-ca  F  .La  a.  Kqt.wk 


J 


Check  that  the  students  understand  how  to  mark  the  correct  response.  Then  say: 


Now  twin  the  page.  Vca  will  be  watching  bn  nouxseH  at,  „ou  an  Me? a  the 
"boL  the^'™’  dmd  d°’LlJ  and  antwex  the  queuUom  allied 

ZfaA led  tin  /!£  arrM  F'f  lJOa  pick  ««eI«ion  mUt  6 

maceVUdcd.  No  to  do  qu(U>.UonA  13  to  20  bij  youJUtl{m 


h  r> 


‘llow  the  students  to  proceed  independently  through 
e  students  should  have  a  maximum  of  15  minutes  to 


the  silent  reading  cluster, 
complete  these  8  questions. 


1. 


For  Clusters  1  and 
if  all  appropriate 
the  answer  sheet  if 
incorrect . 


** ’  lUGStions  1  to  12 ,  mark  A  on  the  answer  sheet 
objects  for  a  question  are  circled.  Mark  B  on 
the  student's  response  is  partially  correct  or 


For  Cluster  3,  questions  13  to  20,  all  student  responses 
transferred  as  A,  B,  C,  or  D  to  the  answer  sheet. 


should  be 


2. 


3 
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CLUSTER  4:  Lisfpm'nn  n ~  , 

■ -  listening  Comprehension 

Uhen  the  students  hove  f i ni 

e  1 lnisned  question  20,  say 


Twin  to  page.  7., 


Check  that  all  students  arp  nn 

_ _ _  n  the  correct  page.  Then  say : 


Ltbten  to  the  Atoau  I  uu'pp  7  ~  '  '  * - - - 

feave  UnUkcd  aoacdn9  tu'ttTu  I  l?n  U  *“**■•  ^  * 

the  collect  amweJi  with  an  1  qipition.  Vou  wilt  majik 

«  W  6.  °UUen  U°*,J 


Read  the  story  for  sample  G  twice. 


SAMPLE  G: 


^xcrzjja  R t)  6aoi: . 
BaOa  j.a.jia.  we  hi  rpoiai. 
^  Kynlijia  modobkbo. 


Read  the  question  for  Sample  G  twice. 


Question  to  a  SAMPLE  G:  I’m  *2r*0 


o  w  JI,  3.^0.  3,  m  g  k  i  ? 


Check  that  the  students  mark  th 


e  correct  choice,  B.  Then  say: 


Now  we  uiiU  da  moxt  Uonlu  and  quuUoni  the. 


Aame  May 


□ 


The  tester  should  now  read  the  following  storl 
f0r  t‘le  student  to  nark  the  appropriate  r 


ies  and  questions  twice,  1 
espouse. 


,  leaving 


STORY  WO: 


uaDKO  J[  113  I1T  BCfi  Ha  TeJieB13iiO. 
^IeCH  TaKO;K^^HBHTbCH  3  HUM. 

nporpawa  jyxce  pixaEa. 

r-oHH  HaaqaTbca  npo  acTpoHcTsTiB . 


23.  Ha  m,o  zith  ^hejihtech? 
2^.  3  KHM  MapXO  JIHBHTb  CH? 

25.  npo  koto  nporpawa? 


NOTE:  UTien  recording  responses  for  questions  21  m 

response  as  an  A,  B  C  or  D  on  ^  L  ’  rk  the  student 

»  or  b  on  the  answer  sheet. 

CLUSTER  4:  (cont'd)  Riddles 

When  the  students  have  finished  question  25,  say: 


U  awujbodij  cm  page,  s  ofi  th<uA  booklet?  j 


Check  that  all  students  are  on  the  correct  page,  then  say: 


BY 

^  ^  in  *<■  in  Sample  H.  YJten  cl^Sf  ^ 


Read  the  riddle  for  Sample  H  twice. 


SAMPLE  H: 

>■] 

MaaoHLiie 

3  b  i  pa  T I<  0  . 

H 

c  aeaeHo . 

H 

CKany . 

fl 

G 

* 

/  t> 

A. 

o 

o 

an  mix 

B.  KopoBa 

C .  >Lad  a 

Check  that  the  student  mark  the  correct  choice,  then  say: 


26. 


H  c  Cy^'AiiCK . 

% 0  "^He  IipiiXO^HTE  Kyn VB9.TH  • 

H  c 


27. 


B.  uepxBa 


A.  EiKOJia 
fl  6  i  ji  e  . 

Ice  HO  3H0OJia  KypoHKa. 

I- 1  c t i e  npnKpamyioTh  i-Ta  BejiHK^OHB . 

H  c 


C.  KpaMHHI^H 
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253 


NOTE 


28. 


29 . 


30. 


H  c  ^acTKHa  jihhh. 

H  Hioxaio. 

H  e  _ _ 

A .  Hie  B.  oni 

H  e  waaeHLKe  3Bip^TKO. 

KOTH  JliuSjIHTB  JIOBKTI1  MGHe. 

H  c _ _ . 

A*  CJIOHb  B.  K^KE 

H  3  E i PH . 

H  Homy  xaTy  Ha  ruienax. 

H  G 


A. 


rxDacra 


B.  nepenaxa 


C.  pyKH 


C.  MnniKa 


G.  K1HB 


For  questions  26  to  30,  mark  A  on  the  student  answer  sheet  if  the  student 
response  is  completely  correct  and  mark  B  if  the  student  response  is 
partially  correct  or  completely  incorrect. 


DIRECTIONS  FOR  ADMINISTERING  THE  UKRAINIAN  GRADE  3  SURVEY  TEST 

INDIVIDUALLY  ADMINISTERED  PORTIONS 


PART  II 

CLUSTER  5:  Oral  Reading 
Say  to  the  child: 


Story  one: 


31-32 

HjllBIIC  b  «  TSM  yTsUHI 

33-34 

Mona  Mae  3a(5aBKii! 

35-36 

Hh  bo na  fine  yoy5*M;y 

37-38 

A  TaM  xara! 

39-40 

y  xaTi  y iy  i  6a6a. 

Story  two: 


41-42 

A  H  B  X  C  b  «  3  T  y  T 

xjioneyL . 

43-44 

yin  Mac  b i 3*0 k  • 

45-46 

Taw  aaoaBKH. 

47-48 

rn-r.  ,  .  # 

1  d  Ivi  JI  j.-1-dK  1  M  ’ 

HI, 

49-50 

X;i 0 n e u b  i ye  yoyo i/y . 

NOTE: 


question  it  he  ^  mark  A  for  «*e 

4  11  the  intonation  is  correct.  e.g.  31  -  A 

Choiclf  °:?/S  T/IX  intonat'01  '"‘L™  B  for  the  -correct 

be  marked  31  -  A  intonation  was  incorrect  the  answer  sheet  would 

32  -  B 

If  both  pronunciation  and  intonation  are  incorrect  mark  hot-v,  «.  • 
e.g.  31  -  B  urrecc  mark  both  questions  B 

32  -  B 


PA£T_IV:  (Should  be  administered  at  th 

the  same  time  as  Part  II,  Cluster  5  ) 

o„,  *«w„«  Plctut<  Sti_uiu_ 

This  cluster  is  indivldually  adminlstered  t<>  ^ 

Begin  Cluster  6  by  saying: 

UI^UancMaiTthingf ZbouTthT  y'f  ?  <WW*  you  to  teU  m  ln 

r  WUZ  be  Ita  zomptdi  TZ^lZ  Kuk  tIUng  you  teltj 

Show  the  two  pictures  to  the  student.  Then  say: 


255 


NOTE : 


Vi2be  °f  2  markS  in  Cluster  6- 

responses  telling  which  things  are  the  tl*  t0  rGC°rd  the  studeat 

or  each  thing  if  the  reply  is  a  correct  c^  ^  Student  receives  2  marks 
recorded  as  an  A  for  both  questions  in  the  pair'"  " 

If  the  student's  response  is  narM^ii  122  ~  A 

each  thing.  A  reply  ls  partially correct^  "rh  ^  r£CeiVeS  1  mark  for 
not  a  complete  sentence  and/or  the  sen  n  •  6  Student?s  response  is 

his  is  recorded  as  an  A  for  the  first  grammatlcaHy  incorrect, 

the  second  question  in  the  pair.  e.g.  ^21  _°a  ln  ^  Pair  and  3  B  f°r 

If  the  student’s  response  is  ccmn1  Ft  - 1  B 

0  mar ks  .  This  is  recorded  as  a  B^f or'botTq^s^ions"  i^“ 21 

If  the  student  gives  more  than  three  thinss  th^  ,  122 

are  marked.  e  ttllngs  the  same  only  the  first  three 

Questions  127—128  129-1  in  im  ito 

are  used  to  record  the  student  responses'tell • 135"B36>  137“138»  139-140 

The  sar;e  narking  scheme  as  for  questions  1U  thln8S  are  different. 

student  gives  more  than  seven  different  thT  12,6  1S  used-  ASain  if  the 

marked.  en  ai“crent  things,  only  the  first  seven  are 


3 

B 


Le  tllS'U  amj  thing*,  that  axe  the.  tame? 


are  the  same.  Make  the 
t  of  three  things,  say: 


f  the  student  answer 
Lsted  below  will  be 
hilarities  say: 


s  "No"  proceed  ahead, 
acceptable  answers. 


Any  three  of  the  four  similar 
Once  the  student  has  stated  his 


ities 

chosen 


8 
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Iffinnt  tllUl 96  lJ0'i  4Ce  tkat  ^  <uMM'<Lnt  In  both  pictuxaA.  TM 

me  (lack  t lung  ah  a  complete  -sentence. 


Listen  until  the  student  has  told  those  things  he  feels  are  different.  Make 

the  appropriate  marks  on  the  answer  sheet.  If  he  stops  short  of  seven  differences 
say :  ’ 


Aae  -tkeae  any  o£.Ikla  -tilings  tk a£  cate  cii^eAenX? 


If  the  student  answers  "No," 


this  testing  session  is  complete. 


Things  that  are  similar: 

1.  a  family 

2.  a  family  eating 

3.  in  a  house 

4.  They  are  all  sitting. 


Things  that  are  different: 

• 

1. 

window  -  sliding  doors 

2. 

chairs  -  pillows 

3. 

Japanese  kids'  uniforms  - 

ours 

are  casual 

4. 

eating  utensils 

5. 

empty  walls 

6. 

shoes  in/out 

7. 

shape  of  houses 

8. 

Grandma  and  Mother  wearing 

native  costume 

9. 

dining  room  -  kitchen 

10. 

wooden  floor  —  linoleum  or 

tiles 

11. 

no  pets  -  dog 

12. 

wooden  table  -  tablecloth 

9 


RECTIONS  FOR  ADMINISTERING  THE  UKRAINIAN  GRADE  3  SURVEY  TEST 

GROUP  ADMINISTERED 


PART  II 


Distribute  the  test  booklets  to  all  pupil: 
his  name  on  his  test  booklet. 

Then  say: 


Make  certain  that  each  pupil  prints 


S  Tb^Lthonx 


CLUSTER  6:  Sequencing 
Begin  by  saying : 


Lc^at^  a°pln $  t°VuX,  iui^nces  *n  the.  Hqht  olden. 

*« a*g»^g,sa' 

_  JlecH  nicTajia  cyKomcy. 

- -  f':aMa  noixajia  no  KpaMHHij,i . 

- -a:.ia  uynujia  cyxonny. 


KSef  \^utTt,in'othp  f?lt  ra™faM  J  beside  what 

l2u  d  *  2  6  whaX  Opened  next,  and  3  6e6tde  who*  happened 


Pause  for  the  pupils  to  ansv/er.  Then 


say  : 


AjUglvt.  You  have,  put  tlvi  numb q a  /  betide,  the.  sentence  "I,ra?.:3 


nc'ixajia  .to  KpaMuwTi. 11 

nuinbei  2  beside  the  sentence,  "t'aMa  Kynujia  cyKonxy"  , 
aMrf  numbe/L  3  beside  the  sentence  "  Jlecf;  AioTajia  cyKOHKy"  . 

Won'  ACAgjrf  /fie  A-fo.it/  i«  curie*  to  see  i(  you  numbered  it  con.icc.tlij. 

Check  to  see  that  the  children  have  numbered  the  sentences  correctly. 
Then  say: 


10 
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Pause  for  the  pupils  to  answer.  Then  say: 


That' 6  flight.  Vcu  have,  put  the,  number  1  beside,  the  bentenee  \  \y; 
ixajiii  aBTobyco v:H  , 

numbcA  2  be&hde  "to,  nimjiK  ji o  Boonapicy"  , 
and  3  beside  ”  Itv  CcL’izjik  zauny”  . 


Check  to  see  that  the  children  have  numbered  the  sentences  correctly.  Then  say 

doiv  ijou  witl  do  the.  next  &ix  question*  on  yoivt  own,  question*  51  to  56. 


The  students  will  work  independently  until  they  have  finished  question  56. 

TIOTE:  For  questions  51  to  56,  mark  A  on  the  student  answer  sheet  if  the  student 

response  is  in  the  correct  order  and  mark  B  if  the  order  is  incorrect. 

CLUSTER  7 :  Svnonvms 


When  the  students  have  finished  question  56  say 


Tuom  to  page.  12.  Now  we  axe.  gotng  to  woxk  with  woxd.s  that  axe,  cJLihe. 
Look  at  Sample,  K.  Read  the  sentence,  and  undexttne  the  wo  Ad  that  Lb  the 

tame  cu s  "  xp acna  "  {)Xom  the  thxee  cholcet  below: 

HjiTinxa  ;iyx:e  Kpacna  ► 

A,  3  e  jig  na 

8.  rapua 
C.  EHC'OKa 

yh  wo  Ad  means  almost,  the  xame  cos  'kaacza  w  ? 


Pause  for  the  pupils  to  answer. 


1 


TIT'i  y°U  lKW<L  ^^ed  B.  "rapHa  -  became  the  wo*d 

raptia  meant,  almo&t  the  nme  at  ”KpS0Ha  .  " 


Check  to  see  that  the  children  have  underlined  "rapHa 
Then  say.: 


oTyZ  tn.  9°  ahmd  Md  d°  i°<*  queiticnu ,  -tel  57  60 


VTlien  the  students  have  finished 


question  60,  say: 


thz  opposite. 


Sample  L."  Readlhc ' / ertence  H’9  *°a  T*  ‘^th  opjaaittci .  Look  cut 

W  »  ^om  tk&  thut  eholcdbatlt  ™ 

kog  Kplcjio  Majie ,  a  jrI»Ko  _ _ 

A.  noBiie 
S.  £o6pe 
C.  EgJIHKe 

flliidi  mnd  U  the  oppuUe  o{,  "  Maji 


jie  "? 


Pause  for  the  pupils  to 


answer . 


That  s  flight.  Von  have,  andeAltned  C.  " 


Beaune  because.  "  bgjihk-J*  means 


bdg"  and  Is  the :  opposite,  ok  the  urn/id  "  ^  n  i  ■  , 

- 1  a  Majie  m>/-u.c/i  mean4  small. 


Check  to  see  that  the  children  have  underlined  "  t 
Then  say: 


Maji  e 


it 


oTyol  odh  90  alUiad  md  d°  th<L  n&xt  ^  IuzMom,  mmbuu  61  to  64 


l^hen  the  students  have  finished  question  64,  say: 

Kiinuca  Maji  a .  Bo  Ha  HeBejifiKa. 

A.  TRKe  cawe 

B.  inaKme 

SiK  <WrfMtinerf  “  ^  i!^9  0 *  do  they  mean  ^ 


Pause  for  the  pupils  to 


12 


answer.  Then  say: 


Jicut  i  right.  you  have,  underlined  "rare  cat.ie  "  became  "  idjia" 

the  iame  Hung  ca  "HeBejfrKa  "  r  h 
*- - — - — - _  LKc1,  Both  mticU  mean  mail. 


Check  to  see  that  the  child; 


Then 


en  have  underlined  "TaKe  cawe 


say: 


M°H  °°potIKa  °Isa.  «oS  Mepe bIskh  ^h1. 

Taxe  cawe 
B.  j  H3Kine 

cUHvt.e.n£?  ^  mC^'1  'tllz  /,Saj7ie  tlUnQ  0/1  do  ilmj  mean  something 


Pause  for  the  pupils  to  answer. 
Then  say: 


ITUt  Is,  right.  You  have  underlined  B.  "i 


l 


.veani  white  ana  mean  the  opposite  o<  1 


lnaKine  "  because  "6iji a  " 

6  Tiopni  ,  "  which  mean*  black . 


Check  to  see  that  the  children  have  underlined  "j  H 
Then  say: 


apcnie 


"oVom^  3°  a'iead  and  d0  t,1&  »«<  6our  questions , 


on 


CLUSTER  8:  Preposit 
rhen  say: 


ions  and  pronouns 


^  ^ ^  ^  at  ,,e  - - 


-^earf  ^/ie  sentence,  and  chootp  tho  bom-  P^ 

***  U-  Wfeic/z  amwer  should  you  chooT^3'  **  **  Sampl 

A.  nepcii;  necHKOM 

B.  3a  necHKOM 

C.  kojio  riecKxa 


c  P  and 


Unde  Aline  i 


'Ll. 


|k  to  SGe  that  the  children  marked  th 


e  correct  response.  Then  say: 


That's  right.  You  would  underline  A  nfinp*  . 
beCaU4£  **  9**  *  <*UIU»9  -in  iront'd  the  dog 


13 
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Check  to  see  that  the  children  understand  the  instructions. 


Nou)  you  Mall  do  numbers  69  to  71  on  you/ 1  clou. 


When  the  students  have  finished  question  71,  say: 


to  page  16. 

In  the  next  pant 

In  the  blank. 

Read  Sample  P. 

A. 

Boko 

8. 

Bih 

C. 

Boho 

Pause  for  the  children  to  respond.  Then  say: 

Yte,  that' s  night.  You  mouM  underline  A.  "  Boho,  "  because  It  nepers 
to  the  Ulllk  "  mojioko.  ” 


Check  to  see  that  the  children  understand  the  instructions.  Then  say: 


Before  you  go  on  lot  us  do  Sample.  0.  Which  anSMcn  {^Its  In  the.  blank  space? 


A. 

Boko 

8. 

TV^r 

DlH 

C. 

Bona 

Pause  for  the  children  to  respond.  Then  say: 

Yes,  that's  night.  You  Mould  underline  C.  ”  Bona  "  because  "  Bona  " 

refers  to  the  doll  "  jfTrjiBKa  ♦  "  Mom,  you  Mill  do  questions  72  and  73 
by  yours  d^. 


When  the  students  have  finished  question  73,  say: 

The  next  question  Is  almost  . the  scone.  as  the  last  questions  except  that  you 
Mill  read  the  stony  and  decide  Mhlch  ofi  the  words  £ nom  choices  A,  8,  on  C 
nepers  to  the  underlined  Mond. 

Let  us  do  Sajiiple  R  together.  Read  the  stony  and  decide  Mhlch  Mond 

A.  IjyKOpKH 
8.  Jleca 

on  C.  KpawHHiTH  ne^en  to  ”  Bona  . " 


Pause  for  the  children  to 


14 


respond.  Then  say: 


That  4  night.  You  t vttl  undentine  B.  "Jleca  "  because  "JI^ch  » 
-to  ”  Bona  .  " 


Wow  do  quabtu.on  74  on  your  own. 


CLUS1ER  9:  Silent  Reading  -  details 


After  question  74  is  completed,  say: 


Tol  tht,n<lxQt  Pf1*  you.  will  Mad.  a  &honX  Uenj  and  (,ind  tin  cotMU  anim A. 

L  t  lti  ,°  Samp£e-  S  tocjitaM..  Read  the  itomj.  You  milt  undealine  one 
answer  rom 


A, 


3eji8Ha 


B.  XBcpa 


on  C.  BO^.a  fan  quet-tion  one. . 


Pause  for  the  children  to  read  the  story  and  underline  the  correct 
Then  say: 


answer . 


/Iks.  i::a.6  a 
the  {,rcg  as 


That.'t  fotg lit.  Von  should  choose.  A.  "3p^qhq 
gfizen.  That  answer  .should  be  u ndentined. 


"  because 


Then  say: 


Look  cut  the.  next  question  In  Sample  S.  In  question  teo,  which  no  aid  you 
undentine,  A.  Mypxo 

B.  30a  e  na 

C.  Xcl6  a 

That  as  alglvt,  the  answer  ,a>  C.  "xiafia  ,  "  became  the  question  ask. s  who 
jump*.  The  answer  as,  "The  aog  jump 4.” 


Then  say: 


Wow  aeaci  -t/ie  .s tonics  and  do  questions  75  to  SO  by  younseJtj,.  Undentine  the 
connect  answer. 


15 


CLUSTER  10:  Silent  Reading  -  main  idea 

After  the  students  have  completed  question  80,  say: 


how  tiUiYi  to  page.  19.  You  will  choose,  the.  best  -title, 
will  da  Sample.  T  together.  Let  us  nead  the  stony. 


titles , 


A. 


C  fi  h  i  cMii. , 


6.  Mill 

C.  Moh  Maya  g^t  { It  the  stony? 


{)OH.  a  ^  to  ay. 
Which  o  ^  the 


We 


Pause  for  the  children  to  answer.  Then  say: 


That'- 6  tight,  yon  would  choose  B.  "Miii  neyaTc'AVAi  ,  "  as  the  -title  on. 
main  Idea,  because  the  stony  talks  about,  the  teddy  bean,  who  has  blue  eyas. 


Check  to  see  that  the  children  understand  the  instructions  and  have  choosen  the 
correct  answer. 

Then  say: 


M oio  you  wall  go  ahead  and  do  the  next  six  questiows ,  SI -86  on  youn  own. 
Read  the  stony  and  underline  the  title  that  best  fiits  the  stony. 


NOTE:  For  Clusters  7-9,  questions  57  to  80,  mark  the  student  response  as  an 

A,  B  or  C  on  the  answer  sheet. 


I 

1 
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264 


PART  III 

Distribute  the  test  book!  t-r, 

his  name  on  his  test  booklet.  "  PUP1  S*  Make  certain  Lhat  each  child  prints 

CLUSTER  1;  Writing  words  and  phrases 

Child  is  to  have  choice  of  either  printing  or  writing. 

Begin  by  saying: 

Then  you  wtU  mitt  tkt  word  on  your  tut  boo  kUt.“^  ^ 

tho  Some  U  -  rout  word  on  your  tut  booklet.  On  the  line  betide 
■out  wo /id,  write  the  Ukrainian  word  Kpicjio  (chair) 

°C£  tSm  Majie  KpicJio .  koicjio 

InLfsLdtentsP'PtestttookieLth^r1than  *”  the  Sample  blank  pr"  lded 

test  booklets.  Write  the  correct  word  on  the  chalkboard. 


■H. 


Tlien 


say : 


Check  to  at  that  your  word  it  the.  iame  at  mine.  How  we  wiU  do  the  next 
Bctode  the  Sample  U  -  Second  Word,  unite  the  Ukraine 


V 


^OTHK  n  G  MOJIOKO  . 


vuin  li'OSid  n  1  e  (drink) 


n'  g 


Then  say: 


Check  that  ijOLLt  ivc  fid  Ai  t,ho_  s  am  c  as 
4ee  how  many  you  can  wnJXt.  Listen 
twdcc  along  iv-cth  a  sample  sentence. 


mine.  Now  you  aac  on  ljoua  own.  Let’s 
caac^ully.  I  witte  acad  each  wo  ad 


The  tester  repeats  each  word, 
questions  87  to  91. 


the  given  sentence,  and  then  the  word  again  for 
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CJIOBA 

SENTENCE 

CJIOBA 

WORD 

87. 

Jiiicrona^i 

JlncTonaji,  c  MicHiit.  pony. 

JiucTon'a^ 

(November) 

88. 

ueTifep 

TeTa  npiii^n  b  neTB'ep. 

ueTBep 

(Thursday) 

89. 

cyci^H 

Harni  cycljjn  aHrjiiJiij.i,. 

cyci^H 

(Neighbours) 

90. 

nepma 

H  Jia  nepma  b  mnojii. 

nepma 

(First) 

91. 

ICTb 

Tapac  l  ctb  ndjiyno. 

”l  C  T  b 

(Eats  or 
Eating) 

t  the 

students  have 

finished  question  91,  say: 

• 

Mou)  toe  Mott  do  two  tamptet  o{)  WAiting  UkAcu.iid.an  phAatet.  1  wilt  tag  the. 
p'nAate  tic  ice.  Vo  not  i  oAtte  until.  1  have  ftinithcd  taulnq  it  twice.  Listen 
ccuiehultij. 


Check  that  the  students  are  on  the  correct  page, 
Sample  V  -  First  Phrase 
Then  say: 


265 


Find  Sample  \J  -  Fiju^i  PhAate.  On  the  Line  buide  ionite  the  UkAotnian  phAa. 6c: 

SejISHKf;  OJliBOIfb .  3eJI6HHM  OJZiB'eiJb  (green  pencil) 


Pause  for  the  pupils  to  write  the  Ukrainian  phrase  in  the  sample  blank  provided 
in  the  students’  test  booklets.  Write  the  correct  phrase  on  the  chalkboard. 

Then  say: 


Check  that,  ljoua  pfiAcuse  it  the  tame  at  mine.  Nolo  toe  will  do  the  next 
t ample  plviate. 


Sample  V  —  Second  Phrase 
Then  say: 


MaL te  the  UlzAaiuian  phi. ate- 

Ha  CTOJIl  .... 

na  ctojii 

(on  the  table) 

Pause  for  the  pupils  to  write  the  Ukrainian  phrase  in  the  sample  blank  provided 
on  the  students’  test  booklets.  Write  the  correct  word  on  the  chalkboard. 
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Then  say: 


l at,  'J0UA  >:lvulfc  ti  the  *amt  M  mine.  Wow  you  core  on  youJi  own. 

ill  Vf  I  phxai,li  y°a  can  ‘ vutt.  Liiten  ccore^utly.  I  writ 

lead  each  plvicose  twice.  J 


The 

tester  repeats  each  phrase  in  questions  92  to  96  twice. 

PHRASE 

ENGLISH 

92. 

HOpHHH  neCHK 

HOpHHH  ne'e HK 

(black  dog) 

93. 

co  h ii, e  rpie 

co  Hire  rpic 

(sun  shines) 

94. 

■  nip  jiaBKOK) 

nip;  jiasKoio 

(under  the  ‘bench) 

95. 

M<5i<pi  pyx a be pi 

Vriv-pi  ->-v  t  r  t  r  n  "rt  T  t  -i 

^  “i*  JrV 

(wet  mittens) 

96. 

BOP,.KA  T-I0puCHC  XKHPKa  Be  JI HKB  E  £  p  B  OH  a  KHHJtfCa 

(big  red  book) 

CLUSTER 

2:  Writing  sentences 

When 

the 

students  have  completed 

question  97,  say: 

1/7,  C- do  -1  17  ^  ut</uM.vuM.n.  L  wajul  ACUJ  me  .sentences  twice. 

Von  wctt  wute  tne  sentence  on  the  space  walked  £oi  the  question*  joust  ojs 
ijou.  mote  the  plvuvse*  an  the  -tout  questions.  Ltsten  cwie^aUcj.  Vo  not 
m,ite  unUZ  I  have  repeated  the  sentence  twice. 


The  tester  repeats  each  sentence  in  questions  97  to  102  twice. 


SENTENCES  (to  be  repeated 

twice) 

ENGLISH 

97. 

OjiyxanTe  y  sa^Ho  ♦ 

CjiyxanTe  yB'axcuo 

(Listen  carefully. 

98. 

Xopfi  a  id  jili. 

XopH  C10PH. 

(Come  here.) 

99. 

H  nniny  o  p i b  pe  m  . 

H  nnniy  oJiiBpeM. 

(I  write  with  a 
pencil . ) 

100. 

JI,! Ti:  cniBaioTb  iiichk). 

Hith  cniBajoTt  nicHio. 

(The  children  are 
singing  a  song.) 

101. 

y  saiinnKa  poBri  /s/yxa 

.  y  3aHHHKa  poBri 
/ s/yxa. 

(The  rabbit  has 
long  ears.) 

102. 

Mac  1th  popouy. 

Mac  iTH  popoMy. 

(It’s  time  to  go 
home . ) 

^USTER_J3:  Writing  -  Riddles  -  Who  am  I? 

;he  teacher  reads  the  riddles  out  loud  with  the  students  following  in  their  booklets, 
n 6  student  ls  to  write  the  correct  answer  to  the  riddle  in  the  blank  provided. 
en  the  students  have  finished  writing  the  sentences  in  questions  97  to  102,  say: 
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Alddles^ Lib  e^the  oup  W*  We  a/ie  going  to  complete.  Aomd 

anA^el in  tlTlT,  HPl/  W-  foUoL°  «*  1  W  ^  UaUd 

ijoua  anAueA  an  ake.  blank  that  anAiozu  tl le  Saddle.. 

Riddle:  Sample.  M 


H  dijiHil. 

H  n^aK)  B3HM1. 

He  /  <"  / 

- — — - — •  /CHir/ 


Pause  for  the  students  to  write  their  answer 
chalkboard.  Then  say: 


Write  the  correct  word  on  the 


Che.ck  that  ijoua  anAtveA.  -La  the.  Aame  as  mine.. 

— 

Vn°L^mh  ai  \,'1Q'ad  td(i  n(iU  ^CddleA ,  queAttonA  103  to  108. 

amaeA  an  tne  blank a  provided  In  the .  teAt  booklet:. 

WAlte.  IJOUA 

RIDDLE 

KEY 

103. 

e y saioTB  icth  3"yny . 

I\i e h e  t p pi u aio tl  y  py jJ 1 . 

H  c 

jio  xxa 

104. 

Ta.?o  yvaiB'a.G  Me Ke  Shtii  iibhxh  . 

H  c 

MOJIOTOK 

105. 

BiyLMa  13HPITB  Ha  MGHi. 

H  e 

MiTjia 

106a 

y ':e  nojiyyKe . 

H  roatiyyia. 

Hac  icth 

0  61£ 

107. 

W  *  ■  t  ">  T'^  'HM-rv-rr  1 

H  m‘:  10  yy  aa  yoery  mino. 

H  im  .tpicth  na  /fepeBax. 

He 

JKHpaipa 

108. 

H  3po6jieHa  3  nanepy. 

H  MclK)  KapTKH. 

JUtH  MS  Pie  HHTaiOTb. 

H  G 

K  HOCK  a 

NOTE; 


When  scoring  Part  III,  Clusters  1,  2,  and  3,  questions  87  to  108,  the 
student  should  have  an  A  marked  on  his  answer  sheet  if  the  response  is 
completely  correct.  A  "B"  should  be  marked  if  the  response  is  partially 
correct  or  completely  incorrect. 
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When  question  108  is  completed,  say: 


^°nt  ^  6°m  p'LCjtllA2A •  1  ^  3  0^3  you  to  Waite  a 

iho.U  sentence  <.n  Ukiauuan  teUing  what  it  happening  in  the  pictune. 


QLU S1E R  4 :  Writing  -  nouns  and  verbs 


Sample  X:  Picture  One 


Look  at  Pictune  one.  in  Sample  X,  What  1 1  happening  in  the  pictune* 
ijoun.  a  ns  at  a.  an  Uknaaiuan  on  the  tinea  betide  the  pictune. 

KEY 


Waite 


H out,  najrac . 


(Rain  is  falling.) 


Pause  for  the  pupils  to  write 
in  the  student's  test  booklet 


the  Ukrainian  sentence  in  the  sample  blank  provided 
.  Write  the  correct  sentence  on  the  chalkboard. 


Then  say: 


st^ple^jictu' T'  '6e^e;ice  ^  tll(L  6am(l  Mow  ive  wiil  do  the  next 


Sample  ^X:  Picture  Two 
Then  say: 


Look  at  Pactune  tm  in  Sample  X.  What  is  happening  an  the  picture, 
youa  antLVCA  an  Ulinaintun  on  the  tines  bedside  the  pictune. 

KEY 


Waite 


XjionenB  cnATh 


(The  boy  is  sleeping.) 


Pause  for  the  pupils  to  write 
in  the  student's  test  booklet. 


the  Ukrainian  sentence  in  the  sample  blank  provided 
Write  the  correct  sentence  on  the  chalkboard. 


then  say: 


CJii/  tlCU  a  ic,ttc,icc  ^  th<L  9ame  «  mine.  Now  you  aie  on  ijoun  own. 
caiepiU.tjat.  tneneit  six  pact  ales,  questions  109  to  114.  Unite  a  s  ho  fit 
■sentence  in  Uimiuuan  teUing  me  what  is  happening  in  each  pictune.  Waite 
the  sentence  on  the  tines  beside  the  pictune.  ' 


Look 
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109. 

T/a  6  a  CK^a-ie  . 

(The  frog  is  jumping.) 

110. 

JTiBwinia  njraT-i9, 

(The  girl  is  crying.) 

111. 

I.fiMa  neue  .  /hi  aw  a  newe"  t<5pt/. 

(Mother  is  baking  a  cake.) 

112. 

uotobik  II f  c  Ka By.  /T5to  n' c  wan/. 

(The  man  (father)  drinks 
tea  or  coffee.) 

113. 

XjionouL  Biias, 

(The  boy  fell.) 

114. 

Xjionewb  jUgbiitb  pTfuy . 

(The  boy  is  catching  fish.) 

NOTE:  For  Part  III  above,  Cluster  4,  the  student  responses  should  be  marked  as 

Indicated.  If  the  response  is  completely  correct  mark  an  A  on  the- student 
answer  sheet  and  if  the  response  is  partially  correct  or  incorrect  mark  a  B. 

CLUSTER  5:  Writing  -  responding  to  picture 
When  the  students  have  finished  question  114,  say: 


Now  Wd  cuid  going  to  took  cut  6  arid  plctu/idt.  I  am  going  to  cull  you  '■ 
-thd  animate ,  objects,  cm  pootcit  oac.  Ldt  ut  took  at  Samptd  V . 


Sample  Y:  Check  that  all  students  are  on  the  correct  page.  (Picture  one) 

Then  say: 

Look  cut  thd  plctuAd . 

Rt  yjlonsiiL  CHAHTB?  (Where  is  the  boy  sitting?) 

T-ttl  tn  thd  blank  with  thd  cohAoat  wo  ad  that  tcZLi  whdJLd  thd  boy  it  bitting. 


Pause  for  pupils  to  write  the  correct  preposition  in 
the  student's  test  booklet.  Write  the  correct  prepos 
Xj:oneu,b  cua'ktl _ _  Ban  Hi  . 

Then  say: 


the  c amp 1 e  b 1 e nk  pr o v i d ed 
ition  on  the  chalkboard. 

y 


in 


Clidck  that  yoLUi  antweA  it  thd  banc  cit  mind. 
Samp id  V. 


Now  look  at  plctuAd  two  In 


AG  iieCHK?  (Wliere  is  the  dog.) 

zill  In  thd  blank  with  thd  ooMMcat  woad  that  tcllb  whdJio  the  dog  it. 


Pause  for  pupils  to  write  the  correct 
the  student's  test  booklet.  Write  the 


proposition  in  the  sample  blank  provided 
correct  preposition  on  the  chalkboard. 

3  a 


in 
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Then  say: 


Cheek  that  ljoua.  answ  ea  Zs  the.  same  as  mine.  No  to  jou  aae  on  youa.  own.  Look 
eaae.&uliij  at  the.  next  six  pZetua.es,  questZons  11b  to  120,  and  watte,  the . 
eoaae.et  wo  ad  [paeposltton]  Zn  the  blank  Zn  ijoua  tea  t  booklet. 


115  •  ,Ii,e  no  chic? 

UeczK  no  ni  zx y . 

116.  J[e  m *  an? 

I I’hh  i i T  l  KpicJIOM. 

117.  £e  flfTH? 

J3.1T  H  BO^X. 

118.  3  kum  ;j;HTKHa? 
J^HTlfHa  3  Maw  010. 

119.  KyXn  f>a'6a  fee? 

Bad  a  fee  jo  rnccuiH  . 

120.  IJe  .ireae bo? 

JJepeBO  KOJIQ  XhTK  • 


(Where  is  the  dog?) 

(The  dog  is  on  the  bed.) 

(Where  is  the  ball?) 

(The  ball  is  under  the  chair.) 

(Where  are  the  children?) 

(The  children  are  _in  the  water.) 

(Who  is  the  baby  with?) 

(The  baby  is  with  motner.) 

(Where  is  Grandma  going?) 
(Grandma  is  going  t£  school.) 

(Where  is  the  tree?) 

(The  tree  is  near  the  house.) 


flOTE :  For  Part  III,  Cluster  5,  if  the  student  has  written  the  correct  preposition 
in  his  test  booklet  mark  A  on  the  answer  sheet.  Mark  B  for  an  incorrect 
preposition  or  a  misspelled  preposition. 


UKRAINIAN 


grade  three  survey 

PART  I 
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TEST 


Name 


r 


r 


in  the  boxes  the  BEGINNING  Ukrainian  sound  and  the  ENDING 
Ukrainian  sound  of  each  object  shown. 


4 


CLUSTER  3 :  Silent  Reading 


Read  each  story  and  then  answer  the  questions.  Pick  the  answer  to 
the  question  by  underlining  the  correct  answer. 


SAMPLE  STORY 


'  HK  j  n  9  0 1! X 


~  °  TZX  n  '  S  MO  JIO  xo  . 
neCHK 


iisoiK  ns  n'e  mo  Jioxa 

H9  JIIOdHTb  MOJIOKa. 


SAMPLE  E 

Xro  He  .ToodHTb  mo.”  ok  a? 

A.  KOTZK 

B.  nec:iK 
.  C.  Kypxa 

D.  Te.lHTKO 

SAMPLE  F 

Xto  n*S  MO.TOKO? 

A.  KOT/IK 

B.  neoHK 

C.  xypqa 

D.  TeJIHTXO 


r 
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Story  one: 


3ejieHa  2a6a 

PoMaH  imoB  ,no  dikojih*  Bih  noda^HB 
3ejieHy  }tady  i  xotIb  sjiob'htz  11, 
ajie  mda  BTiKJia. 

Ky^n  PoMaH  imoB? 

A.  £0  r^epKBH 

B.  £0  ihkojih 

C.  cnaTH 


14.  Up  BiH  nodaquB? 


A.  scady 
3.  3aftqHKa 
C.  M*H^a 


Up  xada  3podzjia? 

A.  ciJia 

B.  BTiKJia 

C.  crraiia 
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Story  two: 


3aftgnKH  b  jiici 

B  Jiici  3HMa.  EaraTo  cniry  Bnajio. 
TaM  6uii  3a>tenKH  diraioTB  no  cHiry. 
JlepeBa  noKpnTi  chitom. 


0) 

daraTO  cHiry  3naj]o? 

19. 

Hxa 

to  nop'a  poxy? 

A. 

3  mxojii 

A. 

JI1TO 

B. 

b  xaTi 

B. 

BecHa 

C. 

3aS^HKa 

C. 

3HMa 

D. 

3  jiici 

D. 

OCiHB 

Xto 

e  3  Jiici?  ‘ 

20. 

Hhm 

£epe3a  noxpTiTi? 

A. 

necHK 

A 

BO^OIO 

A  # 

3. 

XJIOH^HK 

B. 

CH1TOM 

C. 

zah^Axx 

r\ 

c  • 

jizcthmh 

D. 

BHBipKa 

D. 

nTamKaMH 

Kk! 

3  £<!hHKH  S  3  Jiici? 

A. 

diJii  3aSqnKn 

73 

w  • 

^OpHi  3a^^ZKH 

c. 

dpoH30Bi  3ailqzKn 

D. 

ci pi  3air-iHKH 

I 


CLUSTER  4:  Listening 

SAMPLE  G 
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! 

7 


SAMPLE  H 


3a5^KK 


KOpOBa 


C,  acaoa 


26,  A. 


iKOJia 


B 


ueDKBa 


c. 


KpaMHHIXH 


A .  ^  o  6  i  t 


B,  nncaHKa 


C ,  CHir 
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UKRAINIAN  GRADE  THREE  SURVEY  TEST 
PART  II  -  INDIVIDUALLY  ADMINISTERED 

TER  5:  Oral  Reading 

5 1  o  r  y  one: 

ilHBlICB,  TQM  HlBMHHa! 

Bona  M&'e  3 a  £5 ai3KH ! 

Hh  Bona  Pj(e  ROROM y? 

A  TaM  xa t  a ! 
y  xaTi  ai#  i  OaOa. 


'Tory  t  w  o  : 

JJ.XBKCL,  a  Ty t  xjioiieub. 
Bin  Mac  Bi sok • 

Tclm  saOa.BKx. 

T aM  j/ i  Tax  i  m  1  h  q . 

X  j:  o  it  e  a,  b  i  ;i  5  it,  o  ;i.  o  m  y . 
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UKRAINIAN  GRADE  THREE  SURVEY  TEST 

PART  II 


Name 


School  — _ _ _ _  Room 

JSTER  6:  Sequencing 

iMPLE  I 


JI^ch  aicTeuia  cyK’oHKy • 

- 

MaMa  noixajia  £o  KpaMHHiji. 


MaMa  Kynnjia  cyKOHKy. 


MPLE  J 

-  Mpi  ixajiH  aBTo6ycoM. 

-  Mh  nimjiH  £0  30cnapKy. 

-  Mh  6aHHJiH  MaBny. 


H  o^nraiocH. 

H  ft^y  £o  n;epK3H. 


H  b  c  t  a io  . 


MaMa  BHpodJiae  nacKy. 

Mawa  neqe  nacKy. 

MeLMa  Ml CUT  b  T1CT0 . 

H  qzTaio. 

H  S^y  £o  mKOJiH. 

H  ciXaro  b  KJiaci. 

JIhcth  nai;ae  . 

JIith  3arpi6aK)Tb  jihcth. 

JIhcth  jko b t i e  . 

£ith  po6jihtb  CHirosy  6aQy. 

Chit  naiac . 

iliTH  3po6hjih  6a6i  Hie  3  mopkbh. 

H  HHiqy  3 y6n. 


H  M^y  ,10  JiijEKa. 


CLUSTER  7 :  Synonyms 


I 


SAMPLE  K  fljiHHKa  jiyae  KpacHa. 

A*  3ejTeHa 
B*  rapna 
C*  BHCOKa 


7.  Moh  xaTa  rapHa. 

A •  B i 30K 

B  •  £iM 

C.  copo^Ka 

Ha^Bopi  xojiojjHo . 


A. 

B. 

C. 


Tenjio 

THXO 

3HMH0 


•  Jlecio,  6  i)KH  BBH^Ko! 


A. 


B. 

C. 


CKO  po 

CIO,HH 

TaM 


<  MypKo  cnoKjpfHHa  kothk. 

^ODHHH 
B*  BeJIHKHH 
C-  THXHH 


r 


CLUSTER  7:  Opposites 


SAMPLE  L 


1. 


2, 


Mos  KpiGJio  Majie ,  a  jiI^ko 

A*  noBHe 
B*  ao 6pe 
c*  BejiiiKe 


•flee*  Becejia,  a  OjieHKa 

A  *  pSua 

BHC^Ka 
cyMHa 


B. 

C. 


B  3  HM1  XOJIOJJHO,  a  BJIlTi 

A-  rSpHo 
Teruio 
DIBgflKO 


B. 

C. 


5, 


CiDKo  TOCTHfi,  a  MypKo 

A*  6py£HHH 

B.  Bec'ejiHH 

C.  6ijihh 


,  Mol  qoooTH  MOKQi,  a  pyKpi 

A  •  6 pyAH 1 

B  •  cyxl 
c*  BejiHKi 


r 


1 

I 

I 

LUSTER  7:  Same  or  different 

SAMPLE  M  MTimKa  Majia.  BoHa  HeBejHKa. 

A.  TaKe  caMe 

B.  iHaKme 

SAMPLE  N  Moh  copotjKa  6ljia.  Moi  MepeBZKH  took! 

A.  Tane  caMe 

B.  iHaKme 

).  UyKOp  COJIOflKHH .  IjHTpHHa  KBacHa. 

A.  TaKe  caMe 

B.  iH^Kme 

),  H  scHBy  6JIH3  5KO .  MeHi  £o  okojih  HeiiajieKo . 

A.  TaKe  caMe 

B.  iHanme 

.  Utf  CKjiHHKa  no 3Ha«  Ue  r o phhtko  nopoyne » 

A.  TaKe  caMe 
iHaKme 


,  3Bi 3 na  Ha  Hedi.  HcHa  3lpKa  cbIthtb. 


A.  Tane  caMe 

B.  iHctKme 
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1  5 

[JSTER  8:  Prepositions  and  pronouns 

AMPLE  0  Hi b  uHHa  i^e 


A.  nepe#  necHKOM 

B.  3a  necHKOM 

C.  kojio  neczKa 


ni£  k o p"o 6 k o lo 
y  Kopodiji 
KOJIO  KOpodKH 


kojio  jiiacKa 
ni£  jiT bkom 
Ha  jii  iscy 


r 


i; 
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AMPLE  P 


Myvx6  n't  mojiok6. 

A.  Boho 

B .  Bih 

C.  Bona 


QiJis  z  Tenjie . 


AMPLE  Q  OjieHKa  McLg  JiHJiBKy. 

A.  Boho 

B .  Bih 

C .  BoHcl 


rapna  ji£jibxa,  Ka^ce  OjieHKa. 


PoMaH  Mae  nepBOHHH  m’hh. 

A.  B1h 

B.  BoHa 

C.  Boho 


6yze  5a3HTHCH  m *  H^eM • 


•  H  Maio  6uiy  mariKy.  Hh  _ _  wacm  man xy? 

A.  H 

B.  TH 
c.  BOHO 


WPLE  R 


JlecH 


£ o  KpaMHHn;i. 


A.  QyKOpKH 

B.  JlecH 

C .  KpaMHn’uH 


Pona  xynuTb  ixyxopxH. 


Tap^c  i  Per  go  xowyrb  ixarn  ao  w»y,  a  CUenaa  ne  xo^e  ixaTH 
BOHa 
BIH 


: 


A. 

B. 

C. 


BOHH 


..LUSTER  9:  Silent  Reading  —  details 


SAMPLE  S  JKaoa  sejiSna. 

X^6a  CKcfqe  cio ji^k, 

BoHa  cic^qe  Tyji (n. 

Bohs  cKfaqe  y  b o^y. 

Mypno  xoqe  jiobhth  jxady. 
HkSl  3fa6a? 

3ejieHa 
XBopa 
Bo^a 


A. 

B. 

C. 


2.  Xto  cKaiqe? 
A .  MypKO 

B-  3ejieHa 
C.  jsaba 


Story  one: 


Tapac  i  OjieHKa  ninuin 
Tpe6a  KyrdiTH  MOJioKa* 
Tpe6a  KyriXTH  xjilda  ft 
OjieHKa  xoqe  Mop"03HBa 


KyuH  ^Ith  ninuiH? 

£0  mKojiH 
*  *  £0  KpaMHHI^i 

' *  £0  Aouy 


^oro  OjieHKa  xoqe? 


A. 


MOJIOKa 


£0  KpaMHHn;i. 

Macjia. 


HeTpo  nodir  ro  jjBep'eft. 

BiH  noSa^HB  Tara. 

T^TO  npHHic  HO My  KOTHKa. 
KotHK  dyB  qopHHft  i  OIJIHH. 

£Bepeft? 


Dp  TaTO  npHHic? 

A.  £B^pi 

B.  KOTHKa 

C.  IleTpa 

Story  three:  MaMa  b  KyxHi. 

MSjvta  nene  kodshkh. 
OjreHKa  xoqe  icth. 

Tyr  KOpjKHKH,  ft  MOJIOKO. 
Bate  Moroa  icth. 

Xto  nene  kop^chkh? 

A .  MaMa 

B.  OjieHKa 
c.  MOJIOKO 

Xto  xoqe  "icth? 

A*  CipKo 
Mawa 

c*  OjieHKa 


Story  two: 


Xto  nodir  ro 

A.  KOTHK 

B.  t^to 

C.  IleTpo 
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CLUSTER  10:  Silent  Reading  -  main  idea 

SAMPLE  T 

y  Mene  hophhh  Be^Me^HK . 
y  Hb'oro  BejiHKi,  cfmi  oqi. 
H  jixo6jiio  Bej^Me^HKa . 

MaMa  Kynnjia  noro  Meni. 


Main  idea 

CHHi  Q-qi 

Mi  ft  Bej^MeiiHK 
c*  Moh  Mawa 


Story  one:  yqxrejibKa  Ksbce,  "Mac  iTH 

no  didJiioT'eKH”  . 

I^ITH  CinaiOTb  i  HHTSUOTb  KHHIKH. 

Bee  ciiokThho. 

idea 

y  BMHBaJIbHi 
y  KaHuejiapii 
y  didjiioTeui 


81,  Main 

A. 

B. 

C. 


Story  two:  Mh  xonewo  icth.  MaMa 

Kaxe,  "Mh  He  Cy^ewo  icth 
b  noMa.  TaTy,  “ln^Mo  no 
MBKHOHaJI U3  . 

KynHMO  KypKy,  KyKypyn3y, 
KOBtacny  3  6 yji k o ro . 

2,  Main  idea 

A.  KyKypyj3a 

B.  ^ac  ICTH 

C.  B  ^o*Ma 
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Story  three: 


Jl3BiHOK  A3BOHHTL. 
Bohh  depyTb  m'hh  ft 
rpaioTbCH  Ha  ^Bop1!. 


UlTH  O^HraiOTbCH. 
CKanfajiKy.  Bohh 


Main  idea 

.Hi  T  H  B  ^OMa 

B*  nep^pBa 

c*  Hith  b  KJI^ci 


Story  four:  Po^HHa  ci,nae  ,no  CTOJiy. 

Ha  cTOJii  iH^HK,  ropoflHHa,  ft  CfBoni. 
TaTO  ^HKys  BoroBi  3a  rapHHft  yposcaft. 

Main  idea 

A.  Pi3£BO 

B.  BejiHK^eHb 

C.  HeHb  no^HKH 


Story  five:  Ocb  JlncTOHoma.  Bin  Mae  Topdy. 

y  Topdi  jihcth  ft  acypnajiH. 

Moace  MeHe  e  jihct. 


Main  idea 

A*  riojKeacHHK 
B‘  Ha.HTft*CT 
c*  JlHCTOHo’ma 
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Story  six: 


£i£o  h  63.63.  >KHBy t b  Ha  (papMi. 
JlaBHo  py6aa  Jiic.  BiH 

opaB  BOJiaMH.  Ba6a  noMarajia. 


6,  Main  idea 

A.  ripai^H 

B.  3a6aBa 

C.  Irpa 


22 
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PART  III 
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Name 


S  c  h  o  o  I 


Room 


ISTER  1:  Writing  words  and  phrases 

AMPLE  U 


First  Word 


Second  Word 


i 


MPLE  V 

First  Phrase 


Second  Phrase 


11 
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LUSTER  3: 


Writing  -  riddles  -  Who  am  I? 


SAMPLE  W  a  6Um. 

H  na^aio  B3hmi. 

H  G 

33.  MeHe  yjKHBaiOTL  icth  3yny. 
MeHe  TpHMaioTb  y  pytu. 


TaTo  y jKHBac  MeH^  6ft th  ijbhxh. 

fl  e 


)5. 


Bi^BMa  i3^htb  Ha  ueHi. 
H  G 


6.  y  %e  nojiyjiHe  . 
fl  rojrtf^Ha. 

flac  'icth  _ _ . 

7.  fl  Nfaio  HOTifpH  Horn. 

fl  Maio  nywe  ftoBry  mftio. 
fl  im  jihcth  Ha  £epeBax . 
fl  G _ 

5 1  fl  3podjisHa  3  nanepy. 
fl  Maio  KapTKH. 

UlTH  MeHe"  HHTaiOTB. 


r 
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,USTER  4:  Writing  -  nouns  and  verbs 


SAMPLE  X 


Picture  one: 

What  is  happening  in  the  picture? 


Picture  two: 

What  is  happening  in  the  picture? 


9,  What  is  happening  in  the  picture? 


r 


26 


10 i  What  is  happening  in  the  picture? 


What  is  happening  in  the  picture? 


What  is  happening  in  the  picture? 


3i  What  is  happening  in  the  picture? 


cn 


27 

24,  What  is  happening  in  the  picture? 
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iUSTER  5:  Writing  -  responding  to  picture 

SAMPLE  Y 


Picture  one: 


28 
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! 


M*  nq 


KDiCJIOM  . 


7. 

illTH  _  BO^l. 

8, 


Hh THHa  _  MaMOK). 


5ada 


mKOJIH  . 


HeveBo 


X3.TM  . 


29 
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s 
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UKRAINIAN  GRADE  THREE  SURVEY  TEST 
PART  IV  -  INDIVIDUALLY  ADMINISTERED 

AJSTER  6:  Oral  Response  using  Picture  Stimulus 


t 


APPENDIX  F 

PEARSON  CORRELATIONS  OF  TEST  SCORE  RESULTS 
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Correlation  Table  for  Experimental  Group 
Stream  1 ,  Grade  Three 
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Correlation  Table  for  Experimental  Group 
Stream  2,  Grade  Two 


302 


c  +-> 

n3  co 
•1—  a) 

c  (— 

i — 

o 

LO 

r^. 

LO 

o 

•r— 

CO 

o 

1 — 

^3" 

LO 

CO 

o 

r>.  ns 

S-  CO 

O 

• 

oo 

• 

C\J 

• 

oo 

• 

LO 

• 

o 

o 

ID  Q- 

o 

o 

o 

o 

o 

o 

l~~ 

C  +-> 
ro  CO 

•r-  CD 

o 

CO 

LO 

1 — 

LO 

o 

LO 

C  f— 

un 

CO 

O'- 

00 

o 

oo 

CO  -r— 

o 

o 

o 

o 

o 

LO 

fO  CL) 

• 

• 

• 

• 

• 

• 

S-  S- 
Cl. 

o 

1 

o 

o 

o 

o 

CD 

ZD 

cn 

sz 

•  1 — 

CD 

oo 

03 

f — 

o 

LO 

0-- 

LT)  i — 

OO 

o 

oo 

o 

00 

LO 

<D 

CO 

• 

LO 

• 

• 

o 

• 

• 

co 

• 

o 

o 

o 

O 

, — 

o 

o 

IS) 

o 

CO 

LO 

O 

LO 

<C 

03 

1 — 

O 

oo 

O'- 

■=3"  cc 

oo 

CO 

CO 

O 

*3- 

o 

CNJ 

(S) 

• 

• 

• 

• 

• 

• 

o 

o 

o 

1 

o 

o 

o 

c 

o 

CO  CO 

oo 

cr> 

o 

LO 

03 

LO 

o 

CL)  C 

1 — 

O'- 

o 

r— 

r-. 

co 

CO  +->  CD 

LO 

o 

CO 

o 

03  -C 

• 

• 

• 

• 

• 

• 

CD  CD 
$_ 

o 

o 

<— 

o 

o 

o 

o 

Q. 

E 

O 

C_) 

>> 

s- 

CO  03 

CO 

o 

03 

CO 

C\J 

03 

i"- 

CD  i — 

r— 

o 

o-. 

r"- 

o 

o 

C\J  +->  D5 

CO 

o 

CO 

LO 

o 

CO 

03  JD 

• 

• 

• 

• 

• 

CD  03 

o 

1 — 

o 

o 

o 

CD 

o 

O 

O 

> 

o 

CO 

oo 

o 

LO 

O 

c 

o 

1 — 

1 — 

03 

CO 

LO 

CO 

1— 

o 

CO 

LO 

oo 

co 

o 

o 

Q_ 

• 

• 

• 

• 

• 

• 

o 

o 

o 

o 

o 

o 

- 

OJ 

oo 

*5j" 

LO 

CO 

r^. 

Correlation  Table  for  Experimental  Group 
Stream  3,  Grade  One 
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Correlation  Table  for  Control  Group 
Stream  1 ,  Grade  Three 


1 

PMA 

2 

Gates 

Vocabulary 

3 

Gates 

Comprehension 

4 

SRA 

5 

Spel 1 ing 

1 

1.000 

0.483 

0.486 

0.346 

0.207 

2 

0.483 

1.000 

0.788 

0.559 

0.611 

3 

0.486 

0.788 

1.000 

0.493 

0.650 

4 

0.346 

0.559 

0.493 

1.000 

0.296 

5 

0.207 

0.611 

0.650 

0.296 

1.000 
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Correlation  Table  for  Control  Group 
Stream  2,  Grade  Two 


1 

PMA 

2 

Gates 

Vocabulary 

3 

Gates 

Comprehension 

4 

SRA 

5 

Spel 1 ing 

1.000 

0.613 

0.560 

0.636 

0.492 

0.613 

1.000 

0.791 

0.680 

0.619 

0.560 

0.791 

1.000 

0.651 

0.674 

0.636 

0.680 

0.651 

1.000 

0.718 

0.492 

0.619 

0.674 

0.718 

1.000 

5 


306 


Correlation  Table  for  Control  Group 
Stream  3,  Grade  One 


1 

PMA 

2 

Gates 

Vocabulary 

3 

Gates 

Comprehension 

4 

SRA 

1 

1.000 

0.322 

0.353 

0.332 

2 

0.322 

1.000 

0.868 

0.450 

3 

0.353 

0.868 

1.000 

0.531 

4 

0.332 

0.450 

0.531 

1.000 

r 
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